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Introduction

This Super Search Reprint on Curriculum Based-Assessment and Curriculum-Based Measurement is
designed to introduce the student and/or researcher to the current literature in the field. The
monograph consists of six sections.

Section |; Introduction provides an overvisw of the contents of the Super Search Rep.int on Curriculum-
Based Assessment and Curriculum-Based Measurement.

Section I; Curriculum-Base¢ Assessment: A Comparison of Models introduces the reader to four

commonly defined models of curriculum-based assessment. This section was written originally for the
School Psvchologv Review (Vol. 18, no. 3} by Mark Shinn, Sylvia Rosenfield, and Nancy Knutson.
it is reprinted here with the psrmission of the editor, Stephean Elliott. .

Section lll: Understanding a Computer Search of ERIC and ECER Documents details the information
necessary to productively use the bibliographic citations from the Educational Resources Information
Center (ERIC) and Exceptional Child Educational Resources (ECER) databases. This section describes
the arrangement of articles from ERIC and ECER and explains the DIALOG Information Services'
printout format. Section lll also informs readers how to locate actual copies of journal articles,
documents, and other products listed in the search, and provides sample order forms for the ERIC
Document Reproduction Service (EDRS).

Section 1V: ERIC Abstracts and Section V: ECER Abstracts are reprints of on-line searches of the
DIALOG Information Services System. The abstracts reprinted here were selected by Alan Coulter

from a somewhat larger collection of those found by searching on the key words "curriculum-based
assessment” and "curriculum-based measurement.” o

The ERIC and ECER abstracts cited above are supplemented by a further bibliographic listing in Section
VI: Additional References. These references, like the abstracts above were recommended by Alan
Coulter.

We expressly thank Alan Coulter of the New Orleans Public Schoo! System, Stephen Elliott of the

School Psycholoay Review and Edward Gickling of The Council for Exceptional Children fo: their help
in producing this Super Search Reprint.

Judy Barokas Jean Boston

Resea:ch and
Information Specialist
ERIC Ciearinghouse on
Handicapped and Gifted
Children

Associate Director
ERIC Clearinghouse on
Handicapped and Gifted
Children
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CURRICULUM-BASED ASSESSMENT:
A COMPARISON OF MODELS

Mark R. Shinn
University of Oregon

Sylvia Rosenfield
Temple University

Nancy Knutson
University of Oregon

ABSTRACT

Curriculum-Based Assessment (CBA) has been proposed widely in recent years
as a strategy for improved decision-making practices with students with academic
difficulties. Proliferation of the calls for increased use of CBA has masked
informat.on that CBA is not a set uf unified and agreed upon assessment practices.
In fact, UBA can represent a wide variety of assessment strategies that use
curriculuin materials for testing. This article presents four commonly used CBA
models and compares them along a set of important dimensions including primary
decision-making purpose, usefulness for other types of decisions, relationchip to
instructional planning, test formats, and technical adequacy. The article proposes
thac the CBA models are not incompatible, but that selection of a particular
strategy will depend on the type of decision to be mada about a student.

’ .

The relationship between school
psychology and assessment is one that is
built into the historic tradition of the field.
Over the past 20 years, however, assess-
ment practices have come under intense
scrutiny and criticism at a seemingly ever-
accelerating rate. Legal and ethical
concerns about assessment have been
described extensively in the school psy-
chology literature. Many school psychol-
ogy practitioners have csmplained that
their basic tools have been demeaned and
diminished in importance, along with a
role basic to their professional identity.
However, an alternative perspectiveis that
this period of examining assessment
practices provides ap opportunity for the
assessment competencies of school psy-
chologists to assume an even more useful
role for our consumers.

In a recent discussion of assessment
practices, Reschly, Kicklighter, and McKee
(1988) commented on the extensive
nature of the assessment reforms central
not only to better practice, but to suceess-
ful defense against litigation. They re-
minded readers that the reforms have
been known for some time (e.g., National

School Psychology Inservice Training
Network, 1984; Reschly, 1980). One crucial
assessment reform that has been raised
repeatedly is the need for an emphasis on
information “useful in designing, imple-
menting, monitoring, and evaluating
interventions” (Reschly, et al,, 1988, p. 45).
A direct relationship between the kinds
of data collected and intervention plan-
ning is required. Among the types of
assessment procedures that meet this
requirement are curriculum-based assess-
ment (CBA) techniques.

A shift towards a more direct rela-
tionship between instructional interven-
tion and assessment practices within
school psychology paraliels a broad-based
shift in assessment concerns in clinical
psychology. Hayes, Nelson, and Jarrett
(1987) explored the problem of the
treatment utility of assessment (ie., the
degree to which assessment is shown to
contribute to beneficial treatment out-
come) in clinical psychology and con-
cluded that the lack of empirical evidence
for the practical value of assessment has
long been noted. They suggested the need
to conduct research to document the

Requests for reprints should be addressed to Mark R. Shinn, Division of Counseling and Educational
Psychology, University of Oregon, Eugene, OR 87403-1215.
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treatment utility of their field'’s assessment
methods.

In education, there also is a perceived
need for a better integration of assessment
and the-instiuctiona! goals of schools to
better serve student learning (Glaser,
1988; Snow, 1988). Glaser (1988) envisions
a foreseeable future “in which testing, in
relation to the educational process, will
undergo significant redirection™ {p 329,
He suggests that while the causes of this
change have been building over many
years, they are becoming increasingly dif-
ficult to ignore:

With each decade in the twentieth cen-
tury, we have increased the proportion
of children attending schools; we have
expanded both the range of social groups
and the amount and kinds of education
offered. Today's and the next century’s
challenge is to teach successfully all of
the diverse children and youth who have
become the active concern of our edu-
cational systems. We have also, in the last
half of this century, expanded our un-
derstanding of human cognitizn and now
are uble in better and better detail to
specily the knowledge and skill that
students require for various kinds of
school performance. Dropping reluctant
or difficult learners, or testing primarily
to segregate them in programs that make
few demands and offer few opportuni-
ties, will not be a viable aiternative. (p.
320)

He concludes that the future hallmark of
assessment procedures, including tests,
will be “their ability to facilitate construc-
tive adaptations of educational programs”
(r. 330). Carver (1974) has characterized
this future as moving towards edumetric,
as differentiated from psychometric
testing.

The current relationship between
assessment and instruction also has been
questioned at the national policy level, in
terms of delivering effective educational
services to students. Madeline Will (1988),
as Assistant Secretary of the Office of
Special Education and Rehabilitative
Services, urged school psychologists to
move beyond testing for eligibility to
providing instructional assistance and
support for teachers by utilizing instruc-

School Psychology Review, 1989, Vol. 18, No. 3

tionally based ssessment procedures. It
is within this larger context of professional
and political change that the recent
emergence of curriculum-based assess-
ment procedures must be viewed.

Since the term emerged during the
latter half of the 1970s (for a brief history
of the term, see Coulter, 1988), the
literature base on CBA has been increas-
ing. One of the earlysources of information
about CBA was the training program
developed by the National School Psychol-
ogy Inservice Training Network that later
appeared as a solf-study guide (Gickling
& Havertape, 1981). Within special edu-
cation, Deno and Mirkin also developed
an earlvversion of CBA called Data-Based
Program Modification (Deno & Mirkin,
1977). In the latter half of the 1980s,
several compilations have appeared (e.g,
the November, 1985 issue of Exceptional
Children), as well as articles and books.
National, state-wide, and local workshops
also have proliferated.

Curricuium-Based Assessment (CBA)
can be defined as any set of measurement
procedures that use “direct observation
and recording of a student’s performance
in the local curriculum as a basis for

.gathering information to make instruc-

tional decisions” (Deno, 1987, p. 41).
Although the term CBA increasingly has
come into common usage, it also repre-
sents a number of diverse assessment
practices. The purpose of this article is
to describe the major current models of
CBA and their communalities and differ-
ences. Finally, a practical model that
integrates the models will be presented.

Confuston Retween Models of CBA

At least four different models of CBA
have been presented commonly in the
professional literature:

1. Curriculum-Based .Assessment for
Instructional Design (CBA-ID) as pro-
posed by Gickling and his associates
(Gickling & Havertaje, 1981; Gickling,
Shane, & Croskery, 1989; Gickling &
Thompson, 1985; Hargis, 1987). CBA-ID is
defined as “a system for determining the
instructional needs of a student based on
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the student’s on-going performance in
existing course content and for delivering
instruction as effectively and efficiently as
possible to match those needs” (Gickling,
Share, & Croskery, 1589).

2. Criterion-Referenced-Curriculum-
Based Assessment (CR-CBA) as proposed
Ky Blankenship (1985) or Idol, Nevin, and
Paolucci-Whitcomb (1986). CBA is defined
as “the practice of obtaining direct and
frequent, measures of a student’s perfor-
mance on a series of sequentially arranged
objectives derived from the curriculum
used in the classroom” (Blankenship,
1985, p. 244).

3. Curriculum-Based Measurement
(CBM) as proposed by Deno et al. (Deno,
1985; 1986; Fuchs, Deno, & Mirkin, 1984).
CBM was devised to provide “measure-
ment and evaluation procedures that
teachers could use routinely to make
decisions about whether and when to
modify a student’s instructivnal program
(Deno, 1985, p. 221).

4. Curriculum-Based Evaluation
(CBE) as proposed by Howell et al.
(Howell, 1986; Howell & Kaplan, 1980;
Howell & Morehead, 1987). In CBE, the
essential subcomponents of an instruc-
tional task are determined and students
are tested on these subcomponents. By
analyzing the errors that the student
makes, the component skills that are
missing from the student's repertoire are
identified and included in the intervention
plan (Howeil & Morehead, 1987).

While each of the models is curriculum-
based (ie, they employ material from
students’ curricula for assessment pur-
poses), they differ from each other in a
number of important ways. Unfortunately,
they are often confused in the professional
literature. For example, in an interview
in the Nasp Communigué (Thomas, 1987),
the interviewee was asked if the future
of school psychology was going to be
“curriculura-based or norm-referenced.”
The question and subsequent answer
suggested that CBA and norm-referenced
assessment are orthogonal. A “correct”
answer would depend on which model of

: . .10

CBA was being discussed. Such a question
might be appropriate if both persons were
referringto a Gickling or Blankenship/Idol
model of CBA. The question could not be
answered in an either/or manner if one
was discussing CBM, however. Other
examples abound. In an excellent review
of different CBA models for the California
Association of School Psychologists News-
letter, Frisby (1987) identified four com-
mon principles of CBA, including: (a)
student assessment in classroom instruc-
tional materials, (b) short-duration test-
ing, (c) frequent and repeated measure-
nent, and (d) graphed data to allow for
monitoring of student progress. The
accuracy of Frisby’s summary (1987) also
is dependent on the specific CBA model
that is discussed. Not all the CBA models
meet all four of these principles.

Dimensions Used to Comparz CBA Models

Some previous work has attempted
to differentiate between various CBA
models more precisely. Tindal and Ger-
mann (1985), for example, compared
Precision Teaching (White & Haring, 1980)
and CBM. More recently, Marston (1989)
compared the CBM-ID and CR-CBA mod-
els with CBM. Both articles employed a
set of common characteristics of the
measurement system that are expanded
in this article to include: (a) relationship
to assessment and decision making, (b)
relationship of assessment data te instruc-
tion, (c) type of student response, (d)
focus of material when student progress
ismonitored, (e) test formats, (f) technical
adequacy, and (g) utility for making other
decisions.

Relationship to a-sessment and deci-
ston making. Dominant views about
assessment characterize it as a process of
data collection for decision making. Salvia
and Ysseldyke (1988) break educational
decision making into five major decisions:
(a) screening, (b) eligibility or identifica-
tion, (c) instructional planning, (d) pupil
progress, and (e) program evaluation.
Further, instructional planning decisions
can be broken down into deciding the
instructional level (the “where”) of the
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curriculum and the content (the “what™)
of inctruction. Each model is best used for
one or more of these major decisions; no
single model claims great utility for
making all five decisions. Three of the
models to be discussed {CBA-ID, CR-CBA,
& CBE), were designed primarily for
making instructional planning decisions
although the specific subdecision (Le.,
level vs. content) varies. One model, CBM,
was designed for making pupil progress
decisions.

Although each model describes uses
in other educational decisions than just
their primary objective, they vary in the
degree to which they provide documen-
tation with respect to verified and vali-
dated procedures and outcomes. The
importance of supporting data varies as
a function of the decision to be made. For
example, if any model of CBA is to be used
for making special education eligibility
decisions, there must be some evidence for
doing so to meet the requirements of PL
04-142.

Underlying premises about the rela-
tionship of assessment data to instruc-
tion. The goal of all the models is the
improvement of students' instructional
programs, but their premises about how
to influence what occurs during instruc-
tion differ radically. All models except
CBM provide data that are intended to
be prescriptive about the instructional
intervention (Deno, 1986). These models
presuppose that by engaging in the right
kind of assessment, usually prior to
beginning the instructional process,
critical data (e.g, identifying pre-requisite
skills, determining instructional level in
the curricuium) will be provided that lead
to more appropriate instruction and
student achievement gains. These ap-
proaches have been described as being
“front-end loaded” because, in general,
more testing is conducted preceding
instruction than after instructional inter-
vention begins. What constitutes the
assessment focus differs as a function of
the specific model, however.

In contrast, one model (CBM) theo-
retically is based on the assumpiion that
effective instruction can be determined

11

only be evaluating the effects of teaching
plans. CBM assumes that determining
what will work with individual students
cannot be determined in advance with any
certainty, regardless of the amount or
quality of the assessment data. More time
is devoted to assessing whether the initial
teaching plan is effective after the teach-
ing process begins. If the instructional
intervention is not effective, CBM is not
prescriptive as to what variables to
change,

Type of student response. The models
also differ in the type of student response
that is measured. Most models typically
require students to generate production-
type responses (e.g., reading aloud, writing
spelling words), although some (e.g., CR-
CBA) employ selection-type responses
(e.g., circle or cross-out the correct
answer). Production-type responses have
a number of advantages over selection-
type responses (Popham & Baker, 1970).
First, they facilitate observatic:i of the
process students use to answer correctly
or incorrectly. This examination is useful
for task analyzing where students' skills
break down and for identifying necessary
preskills for instruction. Second, they
allow students to “display creative or novel
solutions to problems” (Popham & Baker,
1970, p. 138). Third, the test materials
typically are produced in less time than
other teacher-constructed tests. However,
the, may bemore time-consuming to score
and are often less reliable than tests with
selection-type responses.

Models that use selection-type re-
sponses also have some advantages,
primarily their ease of scoring (i.e.,
reliability and timeliness), as well as the
fact that tests can be developed that
sample a broader domain because of the
possibility of large numbers of items
(Popham & Baker, 1970). Disadvantages
of selection-type response items are that
they require relatively sophisticated test
construction skills and take an extensive
period of time to prepare if the test has
not been prepared by others. Further,
guessing may confound a student's score.

Focus of material for monitoring
student progress. All models claim useful-

..
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ness for making decisions about student
progress. The models can be distinguished
by two major dimensions when progress
monitoring decisions are to be made: (a)
the directness of the measure, and (b)
time focus of the evaluation material.
Directness refers to whether the behavior
assessed is tied directly to the students’
curriculum. Time focus of the evaluation
material refers to whether a short-term
(STM) or long-term goal measurement
(LTM) approach is taken. In a STM
measurement approach, students are
tested on items from their ¢mmedate
instructional material. Usually, decision
making is tied to a determination about
mastery or non-mastery of material such
as units, pages, or objectives, etc. (Jenkins,
Deno, & Mirkin, 1979). In a LTM approach,
students are tested using curriculum
material in which they would be expected
to be performing in the future. Decision
making is tied to increments of chaige
over time in a single behavior such as oral
reading fluency.

The choice of a STM or LTM approach
has been demonstrated to be associated
with differential outcomes for students
(¥uchs & Fuchs, 1986a). Students who are
tested from their current instructional
materials will perform better on short-
term probes. Teachers report more com-
fort with STM approaches as they corre-
spond more closely with how student
progress is assessed most typically. How-
ever, the STM approach has some limita-
tions. It may not reflect general achieve-
ment and it requires constantly changing
assessment materials. A more general
criticism is that it may discourage broad-
based teacher review strategies (Fuchs &
Fuchs, 1686a).

Although evaluating student out-
comes with LTM initially is quite foreign
to educators, students who are tested
from long-term material show more
growth on other generalized achievement
measures (Fuchs & Fuchs, 1986a). This
latter outcome has been viewed as cor-
respohding more to “real growth” in
achievement (Fuchs, 1986; Fuchs & Shinn,
1989). As a further advantage, testing
materials are consistent for long periods
of time which alleviates time-consuming

12

preparation of test materials. The disad-
vantage, however, is that it may not assist
the teacher directly in the specific day-
to-day instructional decision making
required in the classroom. That is, by itself,
a long-term measurement approach may
not be prescriptive as to what to change
if an intervention is not effective. Initial
teacher or school psychologist (Coulter,
1988) resistance to long-tetm goal mea-
surement process may be related, in part,
to this current lack of diagnostic utility.

Test format. Perhaps no feature
differentiates the models more than how
the specific measures are constructed.
CBA models vary slong three major
dimensions: (a) standardized procedures,
(b) test length, and (c) prerequisite test
construction skills. Standardization is the
degree to which testing conditions (i..,
directions, scoring, test setting) are
specified and held constant. Some models
are contzolled tightly with standardized
administration and scoring procedures.
Cther models are highly similar to tradi-
tional informal testing practices. Test
length also varies between models. CBM,
for example, was designed specifically for
repeated administrations and, therefore,
short duration (1 to 3 minutes) tests were
desirable. At the other extreme, CBE
occasionally uses published achievement
tests that can be quite lengthy. Finally, test
formats vary by the necessary test con-
struction skills that are required to create
the measures. These skills include trans-
lating curriculum objectives into pools of
quality test items, determining represen-
tativeness of domain sampling, and
determining cutting or mastery scores.

Technical adegquacy. Good decision
making requires the use of information
that is reliable and valid for the purpose
for which it is intended. This statement
is usually considered to relate to psycho-
metric aspects of tests, and is especially
important when tests are used to make
decisions that may require a change in
placement for students and/or when
potentially stigmatizing labels may be
applied (e.g, special education eligibility).
By developing materials using curriculum
itself, CL.A models are characterized by
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high content validity, which is critical for
instructional planning decisions. Many of
the models do not offer traditional
psychometric reliability data (e.g,, internal
congistency) and few offer any other type
of evidence for validity (e.g., criterion-
related validity).

Some school psychologists (Lentz,
1988) have diminished the importance of
traditional technical adequacy data for
curriculum-based assessment by propos-
ing that the models be evaluated within
a behavioral assessment paradigm. This
argument is premised on the case that
academic assessment is based on the
direct measurement of the specific behav-
ior for individual students, and few
inferences are made beyond the actual
data. According to Lentz (1988), accuracy
becomes a primary issue with respect to
reliability, and validity requires an “ex-
plicit examination of the set of behaviors
that are to be assessed, their interrelation-
ships, and the stimulus situations under
which they are to be exhibited” (p. 83).
While technical adequacy data within the
behavioral assessment piradigm would be
desirable, these data currently are not
available for most of the CBA models.

CBA for Instructional Design (CBA-ID)

According to Gickling's conception,
curriculum is not necessarily neutral or
benign and can be related highly to the
learning problems of students. For exam-
ple, when paced too fast, a curriculum may
demand more skills than a student heas.
If the student is unable to maintain the
lock-step pace of grade-level instruction
and falls behind, the student may never
catch up. This situation, compounded by
increased student failure, increases the
likelihood of the student becoming a
“curriculum-casualty.”

The central purpose of Gickling’s
CBA-ID is to facilitate the delivery of
effective and efficient instruction by
ensuring that students are placed prop-
erly in the instructional materials. A basic
tenet is that optimurm learning conditions
are those in which instructional tasks
contain an appropriate margin of chal-
lenge but are linked sufficiently to the

School Psychology Review, 1989, Vol. 18, No. 8

entry-level skills of the learner to assure
the student a high degree of success. CBA-
ID allows the teacher to match the level
of a student’s skills to the instructional
level in the curriculum. Because curricula
typicaily present a series of increasingly
formidable instructional tasks to students,
a great deal of variance between the entry
skills of students and the curriculum
demands is often created. This variance
becomes critical with respect to the often
limited entry skills of low-achieving and
mildly handicapped students if they are
to achieve consistent success. With CBM-
1D, the instructor is enabled to reduce the
variance first by noting the discrepancy
and second, by fine tuning the instruc-
tional match.

Gickling and Havertape (1981) main-
tain that the instructional match is
created when the ratio of known (Gickling
& Thompson, 1985) to unknown items is
controlled sufficiently to assure a high
level of student success. Known items are
defined as task items to which the student
provides a correct and immediate re-
sponse, If a student’s response to an item
is incorrect or hesitant, the item is
considered unknown or challenging. The

_ratios of known/unknown items translate

into decisions about the student's instruc-
tional, independent, or frustration level
(Gickling & Thompson, 1985). The estab-
lished decision rules for instructional
placement in reading, for example, require
that students achieve at least a 70%-85%
correct response rate in drill material and
at least a 93%-97% correct word recog-
nition rate in reading content for the
student ts be considered “matched” for
instructional purposes. Mastery rates are
set high for basic skill acquisition.

Typically. students are required to
respond in production-type formats (e.g.,
reading 2loud, writing answers to match
problems). It is possible to generate other
types of responses, however, The test
format is usually of short duration, to
maximize the amount of time available for
instruction itself. According to Gickling
(1988), an initial assessment may take 20-
30 minutes but daily probes to monitor
the instructional match would take only
a few minutes to complete.

) - 13
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The focus of the material for moni-
toring progress is short-term, since its
purpose is to guide the immediate instruc-
tional sequence. Assessment is on-going
within this structure, usually most exten-
sive prior to instruction to match student
to instructional level, but with probes a¢
each stage of the learning process to
evaluate progress and monitor instruc-
tional placement (Gickling, 1988).

CBA-ID's major purpose is instruc-
tional planning, although it has been
proposed for monitoring short-term
progress because of the integral relation-
ship to the assessment-instruction pro-
cess. Since the instructicnal sequence
generally is part of a more extensive
curriculum sequence, it is possible to
evaluate the student against the more
iong-term goals of the curriculum itself.
For example, grade promotion of children
is based, in part, on the progress of the
student in the basal reading series.
Demonstrating success in the basal read-
ing series through CBA-ID procedures
thus would facilitate decision making.

When evaluated for its technical
adequacy, advocates of CBA-ID maintain
that the model should be evaluated within
the behavioral assessment paradigm
presented earlier in the article. Scoring
accuracy and content validity with indi-
vidual students thus become the primary
domains that must be examined to
determine CBA-ID's technical adequacy.
In addition, some evidence of the con-
struct validity of the instructional-match
concept has been provided within the
traditional psychometric framework.
Given the underlying premise of CBA-ID,
there should be an increase in academic
learning time (ALT) when the instruc-
tional match is appropriate. When ALT
(ie, the amount of time students spend
in curriculum tasks with high success) is
used as an outcome measure to validate
the effectiveness of the CBA-ID process,
there is evidence of a predictable curvi-
linear reiationship between learning and
instructional difficulty (Gickling & Arm-
strong, 1978). In the Gickling and Arm-
strong (1978) study of low-achieving first-
and second-grade students, it was deter-
mined that when assighments were too

difficult (ie., at frustration level), students
demonstrated lower task completion,
comprehension, and on-task behaviors.
Where assignments were too easy (ie., at
independen' level), coraprehension and
task completion were high, but there were
large numbers of off-task behaviors,
representing wasted time. When assign-
ments were within the appropriate in-
structional ratios, task completion,-com-
prehension, and on-task behaviors were
consistently high.

The central purpose of CBA-ID is for
controlling the level of instruction so that
students can master the scope and
sequence of the classroom curriculum
successfully. However, although there is
not yet sufficient research evidence to
document the use of CBA-ID for other
types of decisions, it is being suggested for
alternative purposes (Douville, 1988;
Tucker, personal communication). For
example, in some schools, CBA-ID is being
utilized in eligibility decisions. If, after
carefully matching instructional level and
curricelum via assessment and providing
appropriate instruction, students fail. to
make progress, they may be considered
in need of additional support services by
their school system. The use of CBA-ID
can be viewed as a reasonable procedural
process in special education decision
making, especially as it relates to imple-
menting and evaluating alternative inter-
ventions in the general education class-
room prior to referral. However, specific
assessment procedures, decision rules.
and data-based outcomes are essential
before CBA-ID’s use as a primary decision-
making tool in special education eligibility
determination can be recommended.

Cusriculum-Based Measurement (CBM)

Perhaps the most radically different
model of CBA is Curriculum-Based Mea-
surement (CBM), from its relationship to
instructional planning decisions to what
behaviors are measured and how they are
measured. In contrast to the other CBA
models that were developed to decide
what instructional content and curricu-
lum level to teach, CBM is to be used to
assay the gffects of those instructional
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planning decisions. The major premise
underlying CBM is the problematic nature
of most approaches to instructional
planning, that any diagnostic data can be
used to plan effective programs with
certainty (Deno, 1986). This uncertainty
surrounds not only initial teaching plans
but all teaching plans as they evolve over
time. As a result, all intervention programs
need to be evaluated continuously and
frequently. Each individual instructional
program is treated as a testable hypoth-
esis about what may work. Relatedly, CBM
was devised because the “prevailing
assessment methodologies may decrease
our chance of delineating appropriate
educational programs” (Deno, 1986, p.
359). CBM is unique also in its close tie
to local norms. Because of the use of short-
duration tests, normative performance of
regular education students in the currie-
ulum can be quantified. These norms can
be used to operationalize the expectations
for both levels and trends of student
achievement, information that is critical
for making a variety of decisions (Tindal,
Wesson, Deno, Germann, & Mirkin, 1985).

CBM employs fiuency measures in the
basic skills areas of reading, spelling,
mathematics, and written expression,
although work (Marston & Magnussoz,
1988) has begun in readiness activities
(e.g., write letters and nunbers, say letter
sounds). The domain of behavior samples
also has been expanded to include oral
and written retell procedures in reading
(Fuchs, Fuchs, & Maxwell, 1988). Fluency
reflects a combination of both speed and
accuracy and is translated into the
number of correct responses per time unit
(e.g., 1 minute, 3 minutes). Focus is placed
on correct responding as the key decision-
makingvariable (Fuchs, Fuchs, & Maxwell,
1988). In general, there is a more limited
behavior sampling in CBM than the other
models, yet the CBM measures have
demonstrated utility for decision making.
Scoring of the fluency measures can
include molar units (number of words
read correctly in reading) and molecular
units (number of correct letter sequences
in spelling). .

Emphasisis placed on using measure-
ment material from the long-term goal
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domain for student progress monitoring.
With children in special education pro-
grams, this principle translates typically
into assessing progress from materials
identified in their IEP objectives (ie., the
level of the curriculum that they would
be expected to be performing in 1 year).
For example, a student’s reading instruc-
tional program may be monitored in Level
8 of the curricula while the student
receives instruction in Level 6. Likewise,
students instructed using weekly word
lists in spelling would have their progress
monitored by spelling randomly sampled
words from the entire yearly domain of
words. As mentioned earlier, educators
often find this long-term focus disconcert-
ing initially (Fuchs & Fuchs, 19863;
Jenkins, Deno, & Mirkin, 1979). However,
the long-term curricular focus has the
advantage of underscoring the impor-
tance of general-case measurement.
Students are tested with respect to their
progress towayds the terminal goal where
they are expected to perform. Educators
who observe growth in long-term goal
material can be more confident that real
growth has occurred (Fuchs, Deno, &
Mirkin, 1984; Fuchs & Fuchs, 1986a).
CBM test formats are generally well
specified, albeit with a more limited
behavior sample, as stated earlier. The
behaviors measured via fluency were
selected with a criterion of short-test
duration to facilitate frequent, repeated
measurement one to two times per week.
Test durations range from 1 minute (e.g,
oral reading fluency) to 5 minutes (e.g,
written retell). Explicit directions are
provided for creating measurement ma-
terials (Deno, Mirkin, & Wesson, 1984;
Shinn, 1988, 1989). In essence, a large pool
of parallel form probes are created that
hypothetically are of equal difficuity.
Depending on the type of educational
decision to be made, different levels of
probes are selected. For example, in
screening, students are tested on typical
grade-level materials, When progress is
monitored, students are tested in the level
of the curriculum in which they'd be
expected to perform in 1 year. In contrast
to other CBA models, both administration
and scoring directions are standardized.
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CBM's fluency measures were estab-
lished based on an extensive program of
technical adequacy research. Reliability
studies investigated temporal stability,
internal consistency, and inter-scorer
agreement (ie, accuracy) in reading,
spelling, written expression, and mathe-
matics. Validity studies were conducied on
the premise that content validity is a
necessary, though not sufficient, piece of
technical adeguacy data. In reading, it was
determined that oral reading fluency,
counting the number of words read aloud
correctly in 1 minute from a passage from
the curriculum is a valid measure of a
student’s general reading achievement
(ie., decoding and comprehension) (Deno,
Mirkin, & Chiang, 1982). The correlation
between oral reading fluency measures
and published reading measures range
from .73 to .91, with most coefficients in
the .80s. These concurrent validity find-
ings have been replicated in other stedies
(Fuchs & Deno, 1981; Fuchs, Fuchs, &
Deno, 1982; Fuchs, Fuchs, & Maxwell,
1988; Marston, 1982; Tindal, Fuchs, Fuchs,
Shinn, Deno, & Germann, 1985).

In spelling, the number of words
spelled correctiy or the number of correct
letter sequences written in response to a
dictated word list in a 2-minute period
demonstrated high concurrent validity
(Deno, Mirkin, Lowry, & Kuehnle, 1980;
Marston, 1982). The validity correlations
between the CBM measures and criterion
measures range from .80 to .26. Similar
outcomes are obtained in written expres-
sion. The total number of words written
or spelled correctly in 3 minutes in
response to story starters and topic
sentences provides a valid index of writing
proficiency and correlates well (.70 or
higher) with the criterion measures
(Deno, Marston, & Mirkin, 1982; Marston,
1982). Evidence for validity has included
more than concurrent validity studies.
Construct validity for the basic skill
measures has been demonstrated through
discriminant validity (Shinn & Marston,
1985; Shinn, Tindal, & Stein, 1988), and
longitudinal (Deno, Marstor, Mirkin,
Lowry, Sindelar, & Jenkins 1982), and
treatment validity investigations (Fuchs,
Deno, & Mirkin, 1984; Marston, 1988).

A considerable body of literature has
evolved that demonstrates the usefulness
of CBM for making educational decisions
othier than student progress including: (2)
screening (Marston & Magnusson, 1985;
1988), (b) eligibility (Germann & Tindal,
1985; Shinn, 1988; Tindal, et al, 1986) and
(c) program evaluation (Germann &
Tindal, 1985; Tindal, Shinn, & Germann,
1987). In large part, this increased
decision-making utility is tied to the
established technical adequacy of the
measures and their linkage to local norms.
A major advantage of using CBM for these
multiple decisions is the continuity of the
data base. All decisions are made in
relation o expected performance in the
curriculum. Depending on the type of
decision to be made, the expectation
differs.

Criterion-Referenced Models (CR-CBA)

The CR-CBA model(s) exemplified by
Blankenship (1985) and Idol (Idol-Maes-
tas, 1983) are described by Marston
(1989) s being teacher-constructed
criterion-referenced tests. His conception
derives from the fact that in both versions
of these versions of CR-CBA, each instruc-
tional objeciive in 2 enrriculum is trans-
lated into an achiievement test that
represents tne domain. Cutting scores are
specified to determine a student’s siatus
as mastery or non-mastery. Examples of
CR-CBAs have been detailed in a number
of domains including basic skills (e.g,
math, reading, spelling), content-grea
skills (e.g., science) and general learning
(e.g, dictionary skills, following directions,
using study skills) (Ido}l, Nevin, & Paolucci-
Whitcomb, 1986).

CR-CBA is defined formally as “the
practice of obtaining direct and frequent
measures of a student’s performance on
aseries of sequentially arranged objectives
from the curriculum used in the class-
room” (Blankenship & Lilly, 1981, p. 81).
As with most of the models, the criterion-
referenced models’ primary purpose is to
provide teachers with information for
instructional planning (Idol, et al, 1986)
and more specifically, the content of
instruction.
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The CR-CBA models rely on produc-
tion-type responses for testing purposes,
elthough examples or selection-type
responses are given also. The range of
response types s broad and includes such
behaviors as writing the time shown on
a picture of a clock and providing oral
answers to a set of science questions.
Selection-type responses include such
behaviors as circling the group of words
that are in the correct alphabetical order
or that contain a specified letter (Idol, et
al.,, 1986). Less well-defined student
behaviors, such as “recognize and de-
scribe” or “use in description” also are
suggested as potential responses.

When the CR-CBA approaches are
used to assess student progress, a short-
term focus is employed. Students are
tested on the measures derived to repre-
sent the current instructional objectives.
Progress is determined by ascertaining
whether the students met the criterion
established by the instructional objective.
Littie attention is given to long-term
monitoring of student progress, although
Blankenship (1985) proposes that long-
term retention can be assessed by the
periodic re-administration of the CR-CBA
throughout the year. Multiple forms of the
probes for each objective must be con-
structed for this to occur, however.

Test formats vary considerably de-
pending on the instructional objective
within the criterion-referenced model.
Test formats more closely approximate
teacher-made classroom tests and stan-
dardized instructions for administration
of each test(s) are absent. The CR-CBA
in any given area may include a range of
prokiem types to assess general skills (e.g.,
writing the answer to a set of mixed
addition/subtraction problems along with
money and time problems) or include
items from a specific skill area (e.g., orally
identifying letter sounds).

To construct CR-CBAs, the authors
present a series of test-item examples that
teachers can use to guide the development
of measures (Blankenship, 1985; Idol, et
al, 1986). Data may be collected on a
variety of academic behaviors. In reading,
for example, the teacher may select
passages randomly that are 100 words in

length from the student’s instructional
curriculum. Based on timed samples of the
student reading aloud, the number of
words read per minute, the percentage of
words and accurately, or the number of
comprehensive questions answered cor-
rectly may be counted (Idol, et al,, 1986).
Alternatively, behaviors such as the
amount of time required to complete a
silent reading assignment, an: the number
of workbook pages or homework assign-
ments completed to criterion may be as-
sessed (Idol-Maestas, 1983).

Test length again is highly variable
depending on the test content and re-
sponse demands of the test items (ie.,
selection- vs. production-type responses)
and the purpose of administering the test.
If the purpose of administering the test
is to assess student skills prior to the
introduction of a unit, items that assess
prerequisite skills as well as the terminal
chjectives of the unit are included. In this
case, CR-CBAs require longer time to
complete and may be administered across
2 days. This more comprehensive test can
be repeated at the end of the unit. Shorter
versions of this test may be given more
frequently during instruction to deter-
mine student mastery of specific skills
(Blankenship, 1985).

With the exception of content validity,
reliability and validity evidence for the
criterion-referenced measures proposed
in this model are lacking. Again, this lack
of data may reflect the “informal” quality
of these techniques.

Blankenship (1985) stated that data
generated by the administration of CR-
CBAs can provide the foundation of the
decision-making process regarding stu-
dent referrals, IEP planning, and termi-
nation of special education services, in
addition to determining instructional
content. However, systematic methods on
how to use these data for making such
decisions are not described.

Curriculum-Based Evaluation

Another model that has received wide
dissemination is Curriculum-Based Eval-
uation (CBE). This work is conducted by
Howell and his associates (Howell &
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DiGongi, 1988; Howell & Kaplan, 1980;
Howell & Morehead, 1987). Similar to most
of the other models presented, the pri-
mary focus of CBE is te provide informa-
tion about the content of instruction (ie.,
what students should be taught).

According tc Howell and Morehead
(1987), CBE is based on the principle of
“test what you teach and teach what you
test” (Howell & Morehead, 1987, p. 74).
This principle requires that the assess-
ment devices utilized during an evaluation
“complement the various aspects of the
curriculum being taught” (p. 74). When
evaluation and instruction are aligned
with the curriculum, increased student
learning results (Howell & Morehead,
1987). CBE focuses on the basic skill areas,
but also has been described for use in the
language and social skills areas.

CBE can be conceptualized as a task-
analytical model of evaluation. In this
model, curricular tasks consist of compo-
nent subsxills that students must learn to
perform a task successfully. Great empha-
sis is placed on student errors in this

model. When students fail, it is presumed .

to be because they lack: (a) a subskill(s),
such as knowledge of math facts; and/or
(b) a problem-solving strategy that uses
the subskill(s), such as applying the
algorithm for subtracting with regrouping.
Through the process of task analysis, the
essential subcomponents of a task are
determined and student perisrmance on
these subcomponents is tested. By ana-
lyzing the errors that the student makes,
the componentskills that are missing from
the student’s repertoire are identified and
included in the intervention plan (Howell,
1986; Howell & Morehead, 1987).

Howell and Morehead (1987) describe
a basic process for conducting an eval-
uation regardless of the content area. The
format proposed in this model consists of
four phases: (a) fact finding (survey-levef
assessment), (b) developing assumed
causes (hypothesizing), (c) testing/obser-
vation (specific-level assessment), and (d)
decision making (interprétation).

Survey-level assessment is the initial
phase of an evaluation. Its purpose is to
obtain information on a student’s general
level of academic performance. The

survey-level process may include the use
of published norm-referenced achieve-
ment tests, informal teacher-made tests,
teacher interviews, direct observations,
and classroom assignments (Howell, 1986;
Howell & Kaplan, 1987), By analyzing
student errors obtained during the survey-
level assessment, hypotheses are devel-
oped that potentially explain why the
student is not performing as expected.
This process allows the evaluator to
generate “assumed causes” for a student’s
failure on a curricular task.

In the third phase, the hypotheses
formed at the survey level are tested with
specific-level assessment or “probing.” The
specific-level tests are deveioped from
short-term instructional objectives of the
curriculum the teacher is using and are
the same objectives that potentially will
appear in the student’s instructional plan
(Howell, 1986). For example, based on an
error analysis of performance on a set of
subtraction problems during the survey-
level assessment, an evaluator may hy-
pothesize that a student lacks a strategy
for two-place subtraction with regrouping.
The evaluator then would administer a
probe that consists of a set of subtraction
problems where most items require
regrouping. In the final phase, the stu-
dent’s performance on the probe is
compared to the explanations for failure
generated in phase two. A decision is made
if the hypotheses are correct or incorrect.
If the evaluator’s hypotheses are correct,
the curricular task of two-place subtrac-
tion with regrouping will be listed as an
instructional objective for the student. If
the hypotheses were incorrect, the survey-
level/specific-level cycle is repeated until
causes for failure to perform the task can
be identified.

The CBE model utilizes primarily
production-type responses to assess
student periormance. Responses include
such behaviors as writing responses to
math fact problems or providing writing
samples to analyze students’ use of
syntactical structures. Selection-type
responses, such as circling the most
appropriate word in a maze reading
comprehension task or pointing to a letter
that makes a specific sound, are pre-
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scribed for exact purposes, also. Addition-
ally non-specific behaviors, such as re-
questing students to “tell the appropriate
thing to do” when presented with a
“situation” are suggested.

The focus of the material used to
monitor students’ progress is on short-
term instructional objectives. in CBE,
readministration of the test used during
specific-level assessment is appropriate.
For example, specific-level assessment
probes may be repeated iteratively to
monitor the effectiveness of the instruc-
tional intervention (Howell & Morehead,
1987). Instruction on a specific objective
continues until the student reaches the
acceptable performance level as indicated
in the objective. The frequency of probe
administration is not prescried, partly
because the curricular doma.ns and the
specific instructional objectives within
each domain vary so widely. Student
progress is assassed directly by measuring
students’ perforraance in materials drawn
from the curriculum in which the student
is receiving instruction.

With regards to the CBE test formats,
Howell and Morehead (1987) suggest that
the teacher or evaluator may use existing
published materials, as long as the test
items suificiently match the curriculum
objectives in the area of concern. If
appropriate assessment instruments do
not exist, however, tests must be con-
structed. Test selection depends on the
level of assessment, survey or specific,
being conducted. As stated previously, a
variety of assessment instruments can be
used for survey-level assessment, includ-
ing norm-referenced tests. Published
criterion-referenced tests (e.g, Multilevel
Academic Skills Inventory) consisting of
items that can be translated into instruc-
tional objectives are recommended for
specific-level assessmc -4, whenever possi-
ble. However, if publicked materials are
not used, then extensive knowledge of test
construction is required. Whether select-
ing or designing a test, Howell and
Morehead (1987) provide a general set of
guidelines. An evaluator necessarily would
need to know how to translate objectives
into test items, the number of test items
to include given the objective, and appro-

priate types of measures tc use, such as
rate, accuracy, frequency, and duration,
at a minimum.

The test formats in the basic academic
areas described by Howell and his asso-
ciates typically are short-duration (e.g,, 1
minute) but vary up to 30 minutes
depending on the task (demands required
by the instructional objective (e.g., writes
the capitol city for each of the 50 states).
Similar to the other CBA models pre-
sented, evidence for technical adequacy
other than content validity of CBE proce-
dures currently is lacking. Because CBE
incorporates the use of published criter-
ion- and norm-referenced tests, the
reliability and validity varies depending on
the specific measure used. With regards
to content validity, however, Howell and
his associates repeatedly stress the
importance of selecting test items directly
from students’ curriculum and including
a sufficient number of items to ensure the
sample is representative of the instruc-
tional domain being tested (Howell &
Morehead, 1987).

CBE can be extremely useful in the
decision-making process regarding in-
structional content or treatment decisions
(ie., what to teach). However, support for
the use of the CBE for educational decision
making other than instructional pianning
is not evident in the literature. Howell and
Morehead (1987) describe the use of CBE
for providing information for making
other special education decisions, includ-
ing identification or eligibility and student
progress monitoring. Many of their sug-
gested procedures are derived from Deno
and Mirkin's Data-Based Program Modi-
Jication (1977). Determination of a han-
dicapping condition is based on identify-
ing whether a discrepancy exists between
a student’s expected and actual perfor-
mance in the regular education curricu-
lum. While Howell and Morehead (1987)
state that “the comparison of a student’s
behavior to a standard is central to the
process of evaluation” (p. 14), specific
standardized procedures for determining
this discrepancy are not given. For
example, to determine a student’s long-
term performance discrepancy in an
academic area, Howell and Morehead
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(1987) suggest that the evaluator look at
the scope of the curriculum that will be
taught in the regular classroom and
subtract the number of objectives the
student has not met (actual performance)
from the number of objectives the student
has met (expected performance). Addi-
tionally, to determine the minimal com-
petency performance level of an individual
objective, the authors suggest a procedure
to collect normative data on students in
the reguiar classroom who the teacher
believes are “successful” at performing the
skill. Although the notion of comparing
students current performance to that of
their peers is similar to CBM conceptually,
evaluators will need to create their own
standardized procedures for establishing
normative samples. .
Simiiarly, standardized procedures
for monitoring a student’s progress
towards specific objectives need to be
developed by evaluators. The progress
onitoring procedures used in CBE are
oad evaluation strategies 123ed in single-
subject design and described originally in
Data-Based Program Modification (Deno
& Mirkin, 1977) and Exceptional Teaching
(White & Haring, 1980).

Integration of CBA Models into Practice

Despite common goals of using in-
structional curricula to assess student
performance and thereby improve individ-
ual student instructional programs, there
are considerable theoretical and practical
differences among the CBA models pre-
sented in this article. Substantial differ-
ences also are found in the levels of
research on the technical adequacy and
utility of the models. A summary of the
models’ characteristics is presented in
Table 1.

Currently, these differences have not
been well delineated in the prfessional
literature. Although components of the
models may be mixed in practice, an
integrated understanding of, or the
rationale for, the assessment may be
lacking. Without a solid foundation of the
purposes, strengths, and weaknesses of
the various CBA models, eonfusion and
poorly differentiated implementation are
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likely, decreasing the probability of effec-
tive use of CBA procedures in schools.

Practitioners can be confused poten-
tially py articles that present research on
one type of CBA and foster an ilusion of
“competition” between the CBA models.
Most school psychologists may not distin-
guish between the different types and uses
of CBA; and the professional literature,
focusing on the publication of.research,
is not clarifying the similarities and
differences. Three issues may limit the
contributions of the research literature to
a cohesive understanding of the CBA
models. First, conducting and publishing
1esearch requires clearly defined and
delimited independent and dependent
variables, and the integration of CBA
niodels in research presents problems in
this regard. Second, other contingencies
of reinforcement in higher education (e.g,
the development of “unique” areas of
expertise, quantity over quality) may
inhibit the integration of different CBA
practices in professional journal articles.
Third, as with many alternative practices,
articles often overstate or understate a
model's applicability, understate the
applicability of the other models, or fail
to describe how the different models can
be (and have been) merged in practice to
provide effective school-based assessment
and decision making.

We argue that researchers and prac-
titioners alike need to understand and
discriminate the specific CBA model(s)
being examined. This discrimination is
crucial because the strengths (or weak-
nesses) of one CBA model may not
generalize to other models. Failure to
distinguish models results in a hodge-
podge of conflicting findings, outcomes,
and recommendations. We propose that
all CBA models be viewed in the context
of: (2) data-based educational decision
making, and (b) good educational assess-
ment practices. First and foremost,
educators need to recognize which edu-
cational decision they are being asked to
make. Each decision may suggest a
different CBA assessment strategy.

In recent professional school psychol-
ogy literature, we have witnessed a call
to link assessment to intervention. In fact,




TABLE 1

Summary of CBA Models by Comparative Features

CBM-ID CBM CR-CBA CBE

Compaorative Features (Gickling) (Deno) (idol/Blankenship) (Howell)
Relationship to Assess-  Instructional Planning  Student Progress Instructional Planning  Instructional Planning
ment and Decision Monitoring
Making
Evidence of Utility for Indirect Montoring of Screening, Eligibllity, No No
Making Other Decisions  Student Progress via Program Evaluation

ALT

Timing in Instructional

Ongoing, v.ith most of

Ongoing, with most of

Pre testing and mas-

Ongoing, with most of

Planning assessment preceding assessment qfler initial  tery testing, with most  assessment preceding
initial instruction instruction of assessment initial instruction

preceding initial
instruction

Type of Student Production Production Varies Varies

Response

Focus of Material for Short Term Long Term Short Term Short Term

Monitoring Progress

Test Formats Short Duration Short Duration Varies Varies

Data on Technical Content Validity, Con- Reliability, Criterion- Content Validity Content Validity

Adequacy

struct Validity

Related Validity, Con-
struct Validity

Adapted from D. Marson (1889). A curnicutum based meansurcint approach Lo assussing acadumic perforinance. What fs it and why du it?
In M R. Shinn (Ed.), Curriculum-based measurement, Asscssing special children, New York. Guilford Press.
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aspecialissue of School Psychology Review
(Volume 15, 1986) was devoted to that
topic (c.f., Fuchs & Fuchs, 1986b). CBA
strategies provide important information
for instructional planning decisions. The
method of choice depends upon the type
of decision, logistics, and training factors.
CBA-ID assists in determining the ongoing
appropriateness of the level (ie., the
“where”) of instruction and does not
require an extensive background in test
development. In contrast, two other CBA
methods emphasize information regard-
ing the content (i.e., the “what”) of
instruction. CR-CBA provides procedures
for sampling an extensive array of instruc-
tional objectives, but may require rela-
tively sophisticated test construction
skills. Additionally, CR-CBA may be the
best available technology for assessing
performance in secondary-level content
area curricula. CBE also provides impor-
tant information regarding the content of
instruction. The careful task analysis of
student errors in CBE may provide
extremely critical information about the
defective algorithms the student is using
to solve problems that can lead directly
to changes in ieaching. :

As important as it is to link assess-
ment data to intervention planning, it is
equally important to link intervention to
an evaluation of its 6utcomes. Assessment
for instructional planning focuses on what
goes into the teaching plan. In contrast,
systematic monitoring of student progress
represents a commitment to demon-
strated outcomes. Without the ongoing,
formative assessment of student progress,
we risk maintaining ineffective instruc-
tional programs, regardless of the nature
or quality of the input assessment data.
To ensure continuing student progress, we
must assess student progress frequently
and systematically.

All CBA models claim utility for
evaluating student progress. Both CBA-ID
and CBM propose frequent on-going
assessment but with a different focus.
CBA-ID is concerned with maintaining the
appropriateness of the instruction in the
short term. An inference is made that if
appropriate instruction is maintained,
student progress is inevitable. CBM’s long-
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term focus contributes more directly to
decisions to maintain effective tastruc-
tional programs and modify ineffective
programs. In areas other than basic skills,
however, less is known about effective
monitoring methods. Research is needed
to demonstrate whether the evaluative
approaches advocated by CR-CBA models
are feasible logistically and result it the
development of better instructional
programs.

With respect to use of any CBA model
for special education eligibility decision
making with mildly handicapping condi-
tions (ie., LD, EMR, BD), school psychol-
ogists must keep in mind the controversial
nature of ary measurement procedure,
including CBA. Currently, the validity of
all decision-mak'ng practices is suspect
(Reschly, et al, 1988) and many of the
underlying issues regarding the allocation
of special education services (e.g, lim.ced
general education teaching resources,
special education as a dumzi ground)
cannot be redressad by C3a. Moreover, PL
94-142 requires that tests be validated for
the purposes for which they are to be used
in decision making with handicapped
students. With the exception of CBM, no
CBA model has demonstrated utility for
making eligibility decisions. Advocates of
CBM for eligibility decision making (Shinn,
1988; 1989) express great concern that
the procedures will be used solely for
traditional “child-find” activities without
being linked to tnore effcctive interven-
tions, however.

A quality educational assessment is
tied to the development and introduction
of effective educational interventions that
work regardless of setting. Most certainly,
the types of data required for this process
go beyond CBA alone to include an
assessment of student skiils and motiva-
tion, the quality of instruction (i.e.,
teaching behaviors) and the curriculum
(Lentz & Shapiro, 1986; Shapiro, 1987).
Endorsement of any CBA model deces not
imply neglect of the need to use other
procedures within a2 good educational
assessment. The various models offer ways
of directly assessing primarily student
skills, although indirect information may
be obtaired about the other two. To
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develop better instructional programs for
children, many skills (e.g., systematic
observation, teacher interviewing, curric-
ulum analysis) go hand in hand with CBA
to comprise educational assessment
repertoire.

In conclusion, we endorse Reschly’s
position (1988) that:

Traditional behavior assessment
strengths such as the use of the natural
setting, a close tie between assessment,
intervention, and evaluation, and pro-
moting explicitly defined prosocial be-
haviors, are incorporated in CBA. The
ceveloping literature on CBA clearly
indicates this methodology is not simple;
nearly all of us will need considerable
additionel training through studying
written materials, attending one or more
workshops, and supervised practice. (p.
470)

If we wish to advance professional
practice in educational assessment using
CBA procedures, we musi devote energy
to producing and documenting data-
based outcomes. Research regarding
efficacy and utility of the different CBA
models for specific educational decisions
is required. This data base is necessary
to inform practiticners about the specific
CBA procedures that can be used to assist
in redressing achievement problems. Only
with more compleie information on
alternative assessment procedures can
the likelihood of quality educational
assessment be increased. Furthermore, a
commitment to broad-based research
integrating the various CBA models will
facilitate the translation of research
results into effective practice. Clearly,
considerably more training, both in-
service and pre-service, will be needed.
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Springvalicy Dr.. Cincinnati OH 45236

Creativity Research Journal, 320 South Stan-
ford St.. La Habra CA 90631

Deaf American, 5125 Radnor Road. Indianap-
olis IN 46226

*Developmental Medicine and Child Neurol-
egy, J.B. Lippincott Co.. East Washington
Sq.. Philadelphia PA 19105

#*Disgnostique, Bulletin of the Council for Edu-
cational Diagnostic Services. The Council for
Exceptional Children. 1920 Association Dr..
Reston VA 22091

Directive Teacher, The Ohio State Univer-
sity. 356 ARPs Hall. 1945 N. High St..
Columbus OH 43210

Disability, Handicap and Society, Carfax Pub-
lishing Co.. 85 Ash St.. Hopkinton MA 01748

Disabled U.S.A., President’s Committce on
Employment of the Handicapped. Washing-
ton DC 20210

Early Years. Allen Raymond Inc.. Hale
Lane. Darien CT 06820

Educating Able Learners. GSI. EAL. P.O.
Box 11388. Ft. Worth. TX 76110-0388

®*Education and Training in Mental Retarda.
tionn, 1920 Association Drive. Reston VA
2091

*Education and Treatment of Children, Clini-
cai Psychology Publishing Co.. Inc.. 4
Conant Squarc. Brandon. VT 05733

Education of the Visually Handicapped. see
RE:view

Entourage, G. Allen Rochr Institute. Kins-
men Bldg.. York University Campus. 4700
Keele St.. Downview. Ontario M3} 1P3

*European Journal of Special Needs Education.
NFER-Nelson. Darville House. 2 Oxford
Road East. Windsor. SL4 IDF. United
Kingdom

The Exceptional Child, sce Internstional
Journal of Disability, Development, and Edu-
cation

#+Exceptional Children, 1920 Association
Drive. Reston VA 22091 .

“Exceptionslity: A Research Journal, Springer-
Verlag New York. Inc.. 175 Fifth Avenue.
New York NY 10010

#*Exceptiona! Parent. 1170 Commonwealth
Ave.. 3rd Floor. Boston MA 02§34

Focus on Autlstic Behavior. Pro-ed. 8700
Shoal Creek Blvd.. Austin. TX 78758-6897

#¢Focus on Exceptional Children. Love Publish-
ing Co.. 1777 S. Bellaire St.. Denver. CO
80222

Gallsudet Today, Office of Alummi & Public
Relations, Kendall Green NW, Washington
DC 20002

#sGlifted Child Quarterly, National Assn. of
Gifted Children. 4175 Lovell Rd., Box
30-Ste. 140, Circle Pines. MN 55014

#*The Gifted Child Today (GCT), P.O. Box 637,
Holmes PA 15043




*Gifted Education Iaternational, AB Aca-
demic Publishers, P.O. Box 97. Berkham-
sted. Herts HP4 2PX. England

Gifted International, Trillium Press. P.O.
Box 209, Moaroe, NY 10950

*Infants azd Young Children, Aspen Publish-
ers. Inc.. 1600 Research Blvd.. Rockvilie MD
20850

Interaction, AAMR. The National Assn. on
Intellectual Disability. National Office. GPO
Box 647, Canberra Act 2601. Australia

*Intzrrations) Jowrnal of Disadility, Develop-
ment, and Education, (formerly Tie Excep-
tiozal Child), Serials Section. Main Library,
University of Queensland, St. Lucia. Bris-
bane 4067, Australia

*Internaticns! Jourma! of Rehabilitation
Hans-Bunte-STR-18, D-6900 Hei-
delberg I, Federal Republic of Germany

*International jovsunl of Spetizl Education,
University of British Columbia. Vancouver
BC V6T |ws Canada
Isswes in Lot and Medicine, P.O. Box 1586,
Terre Haute [N 47808-1586

The Japenese Journal of Special Education, %
Institute of Special Education. University of
Tsukuba, Sakwa-Mura, Nii Hari-Gun. Ibara-
ki-Ken 305 Japan

#¢Jourral for the Education of the Gilted, Uni-
versity of North Carolina Press. P.O. Box
2288. Chapel Hill. NC 27515-2288

*Journal for Vocatienal Special Needs Educa-
tion, Center for Vocationa! Personnel Prepa-
ration. Reschini Housz. Indiana University
of Pennsylvania, Indiana PA 15705

Joaraal of Abnormsl Child Psychology, Ple-
num Publishing Corp.. 227 W. I7th Street.
New York NY 10011

Jowrnal of Abnormal Psycholozy, American
Psychelogical Assn.. 1200 17th St.. NW,
Washington DC 20036

**sJournal of Applied Behavior Analysis. Yni-
versity of Kansas, Lawrence KS 66044

#Journal of Applied Rehabllitation Counseling,
National Rehabilitation Counseling Associa-
tion. 1522 K St. N.W.. Washington DC 20005

Journalof Autism & Childhood Schizophrenia
(Sce Jeurnal of Autism & Developmental
Disorders)

*Journal of Autism & Developmental Disor-
ders, Plenum Publishing Corp., 227 W. I7th
Street. New York NY 10011

*Jouzrnal of Childhood Commanication Disor-
ders, Bulletin of the Division for Children
with Communication Disorders, The Council
for Exceptional Children. 1920 Association
Drive. Reston VA 22091

Journal ¢f Clinical & Experimenta! Newropsy-
chology, SWETS North America. Inc., Box
517. Berwyn PA 19312

Journzal of Clinkal Child Psychology, Ameri-
can Psychological Assn.. Child Study Cen-
ter. 1100 NE I3th St.. Oklahoma City, OK
317

*Journal of Communication Disorders, Ameri-
can Elsevier Publishing Co.. 52 Varderbilt
Avenue, New York NY 10014

®¢journsl of Creative Behavioe, Creative Edu-
cation Foundation, Inc.. 437 Franklin St..
Buffaio, NY 14202

*Joernal of Early Interveation (formerly Jour-
ral of the Division for Early Childhood,), The

Journal of Geacra! Psychology, Journal Press.
2 Commercial St.. Provincetown MA 02567

Journal of Genetic Psychology, Journal Press,
2 Commercial St.. Provincetown MA 02657

®Journal of Head Trauma Rehabllitation,
Aspen Publishers. Inc.. 7201 McKinney Cir-
cic. Frederick MD 21701

#*Journal of Learning Disabilitics, Pro-Ed. 5341

Industrial Qaks Blvd., Austin, TX
78735-8809

Journal of Mesic Therapy, Box 610. Law-
rence KS 66044

Journsl of Pedistric Psychology, Plenum Pub-
lishing Corp.. 227 W, 17th St.. New York,
NY 10011

Journal of Pediatrics, 11830 Westline Indus-
trial Drive. St. Louis MO 63141

¢ Jozrnsl of Reading, Writing, & Learning Dis-
abilitles,

Internstional, Hemisphere Publish-
ing Corporation, 79 Mazdison Ave.. }i2w
York NY 10016-7892

Journal of Rebabilitatica, National Rehabili-
tation Assn.. 633 S. Washington St.. Alexan-
dria VA 221344193

*Journal of Special Edscation, Pro-Sd. 5341
Industrial Qaks Blvd,, Austin. TX
787358809

#*Jouras! of Special Education Technology,

Peabody College. Box 328. Vanderbilt Uni-
versity, Nashville TN 37203

#*Journsl of Speech & Hearing Disorders,

American Speech and Hearing Assn.. 10801
Rockville Pike. Rockville MD 20852

#¢ Journal of Speech & Hearlng Research, Amer-

ican Speech and Hearing Assn.. 10801 Rock-
ville Pike, Rockville MD 20852

Jouraal of the Academy of Rehsbilliatlve
Audiology, JARA, Communicative Disor-
ders. Communication Arts Center 229, Uni-
versity of Northern Iowa, Cedar Falls 1A
50614

Journz! of the American Academy of Child
Psychistry, 92 A Yale Station, New Haven.
CT 06520

Journa) of the American Deafness and Reha.
billtation Association, 814 Thayer Avenue.
Silver Spring MD 20910

*eJournz! of the Assceiation for Persons with

Severe Handicaps (JASH) (formerly AAESPH
Review), 7010 Roosevelt Way, N.E.. Seattle
WA 98115

*Journal of the Divition for Exrly Childhood,
sce Journal of Esrly Intervention

#*journal of Viszal Impairment znd Blindness

(formerly New Outlock for the Blind), Ameri-
can Foundation for the Blind, 15 W, 16th St..
New York NY 10011

Ksppa Daita Pf Record, 343 Armory Bldg.,
University of Illinois. Chicago. IL 61820

#*Langucge Speech & Hearing Services In

Schools, American Speech and Hearing
Assn.. 10801 Rockvilie Pike. Rockville MD
20352

*Learning Disabilities Focws, The Councii for
Exceptional Children, 1920 Association Dr..
Roston VA 22090

*Learning Disabllities Research, Division of

Learning Disabilitics. The Council for
Exceptional Children. 1920 Association
Drive. Reston VA 22091

**Learaing Disability Quartesly, Council for

Learning Disabilities. P.O. Box 40303, Over-

#*Menta) Retardation, 1719 Kalorama Rd. NW,
Washington DC 20009

Ments! Retardation and Learning Dizabllity
Balletin, Faculty of Education. 4-116 Educa-
tion North. University of Alberta. Edmon-
ton. Canda T6G 2GS

Menta!l Retardation Systems, % Training &
Evaluation Service. Waukegan Develop-
mental Center. Dugdale Circle. Waukegan IL
60085

Milicu Therapy, Avalon Center Schools, Old
Stockbridge Road. Lenox MA 01240

*Music Edocators Journs!, Music Educators
Assoc., 1902 Association Dr.. Reston VA
22091

Narem Journal, Curriculum Development
Center, Ministry of Education. Kuala Lum-
pur, Malaysia

Netioaa! Forsm of Special Educstion, NFSE
Joumal. 1705 Plantation Drive. Alexandria
LA 71301

Occupstional Therapy in Health Cere, The
Haworth Press. Inc.. 28 E. 22nd St.. New
York NY 10010

Parents Voice, Journal of the National Soci-
ety of Mentally Handicapped Children. Pem-
bridge Square, London W2 4EP, England

Pedistrics, PO Box 1034, Evanston JL 60204

#ePerspectives in Education and Desfress (for-

merly Perspectives for Teachers of the Hearing
Impaired), Gallaudet University. Precollege
Programs. 800 Florida Ave. N.E.. Washing-
ton DC 20002

Phyzical Therapy. 1156 15th Street NW.
Washington DC 20005

Pointer, See Preventing School Failuse

*Preventing Scheol Failure, Heldref Publica-
tions. 4000 Albemaric St. NW, Suite 302.
Washington DC 20016

Rehabiiitation Digest. One Yonge Street.
Suite 2110. Toronto. Ontario MSE |ES.
Canada

Rehabilitation World. RIUSA 1123 Broad-
way. New York NY 10010

“*Remedial gad ‘Special Education (RASE).

PRO-ED, 5341 Industrial Qaks Bivd.. Austin
TX 78735 (Incorporating Exceptions! Educa-
tion Quarterly, Jocrnsl for Special Educators.
and Topics in Learning and Learning Disabili-
ties)

*Rescarch {1 Developmental Disabiiities (com-
bines Aralyzis & Intervention In Develop-
mental Disabilitles and Applied Resezrch in
Meatal Retardation), Pergamon Press. Fair-
view Park, Elmsford. NY 10523

Residential Treatment for Children and
Youth. The Haworth Press. Inc.. 75 Griswold
St.. Binghamton NY 3904

#eRe:view (formerls Edacation of the Visually
Handicapped). Heldref Publications. 4000
Albemarie St.. N.W., Washington DC 20016

#*Roeper Review, Roeper City & Country
School. 2190 N. Woodward Avenue. Bloom-
ficld Hills MI 48013

School Media Quarterly. American Associa-
tion of School Librarians. 50 E. Huron St..
Chicago IL 6061}

*School Psychology Review, 300 Education
Bldg.. Kent State University. Kent CH 44242

Skaring Our Caring, Caring, P.0. Box 400,
Milton WA 938354

Council for Exceptiona! Children, 1920 Asso- land Pk KS 66204 Slow Learning Chikl, Sec Exceptional Child
ciation Drive. Reston. VA 22091 9sSocial Work, 49 Sheridan Avenue. Albany
NY 12210
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Specis! Educaticn: Forward Trends, se< Brit-

ieh Journal of Special Educstion

Specit! Education in Canada, see Cansdisn
Journal for Exceptions] Children

9**+Special Services in tive Sckools, The Haworth

Press. Inc.. 12 West 32nd St.. New York NY
101170200

Support for Learning, Longman Group. Sub-
scriptions Dept.. Fourth Ave.. Harlow.
Essex CMI9 5AA England

Teacher of th2 Deaf, S0 Topsham Road Exeter
EX24NF. England

#*Teacher Education and Specizl Education,
Special Press. Suite 2107. 11230 West Ave..
San Antonio TX 78213

**TEACHING Exceptional Children, 1920
Association Drive. Reston VA 22091

Techniques, CPPC Techniques. 4 Conant
Square. Brandon. VT 05733

#*Topics in Early Childhood Special Education,
Pro-Ed. 5341 Industnial Oaks Blvd.. Austin
TX 78735

#%Tepics in Langusge Disorders, Aspen Sys-

tems Corporation. 16792 Oakmont Ave..
Gaithersburg MD 20877

The Tower Review, College of Education.
Central State University. Edmond OK 73034~
0120

Training Quarterly on Developmental Disabil-
ities (formerly Training Quzrtorly on Menta!
Retardation). Temple University Woodha-
ven Center. 2900 Southampton Rd.. Philadel-
phia PA 19154

#*Volta Review, 3417 Volta Place NW, Wash-

ington DC 20007

“Copies of joural articles available from UMI. University Microfilms International, 300 N. Zeeb Rd.. Ann Arbor. M1 48106. 800/732-0616.

*lournals monitored for CHE.

*Copics of journal articles available from Multimedia. L;d.. 158 Pearl St.. Teronto. Ontario MSH IL3.
**sCopics of joumal articles available from University of Kansas, Dept. of Human Development, Lawrence. KS 66045,
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GENERAL INFORMATION

1. PRICE LIST

The pncss set forth herein may be changed without notics; howaver, nnypnood\angeisaxbmtomeappromofmaConmcﬁngOfﬁcormsEDIOtﬁceofEdumonaanwch
& Improvemany/Contracts and Grants Management Division. .

2. PAYMENT

The pnces set forth herein do not inciude any sales, uss, exciss, or similar taxss that may apply to tha sale of mucrcfiche or paper Copy to the Customer. The cost of such
taxes. if any shall be boms by the Customar.

Payment shsll b made net thirty (30) days from date of invoice. Payment shall be without expense to CMC.

3. REPROBUCTION
Express permission 1o reproduce a copyrighted documant provided hereunder must b obtaingd from the copyryht holdsr noted on the tile page of such copynghted document.
4. CONTINGENCIES
CMC shall not be liable to Customer or any cther person for any failure or delay in the pertormance of any obhigation if such failum or dslay (a) 1s dus to events beyand
the control of CMC ncluding, but not hmited to. Sre, storm. flood, earthquake, explosion, accident, acts of the public enemy. strikes, tockouts. labor disputes, labor shortage,
work stoppages, transportanon embargoss or dslays, failure or shortage of matenals, supplies or machinery, acts of God, or acts or regulations or prionties of the tedaral.
sate, or local govenmants; (D) 1s due to failures of performances of subcontractors bayond CMC's control and without negligance on the part of CMC: or (c) 1s due to er.
ronsous or incompieta information furmished by Customer.
5. LIABILITY
CMC's Latility, it arsy, ansing hereundar shall not excesd rosstution of charges.
in no event shall CMC be liabie for special, consequeantal, or hquidated damages ansing from thy provision of services hereundor,
6. WARRANTY
CMC MAKES NO WARRANTY, EXPRESS OR IMPLIED, AS TO ANY MATTER WHATSOEVER. INCLUDING ANY WARRANTY OR MERCHANTABILITY OR EITNESS FOR
ANY PARTICULAR PURPOSE.
7. QUALITY
CMC will raplace products returned becauss of reproduction defacts or incompleteness. The quality of the mput document is not the responsibiity of CMC. Best availlable
copy will be supplied.
8. CHANGES
No waiver, altaration, or modification of any of the provisions haraof shall be binding unless in writing and signed by an officer of CMC.
9. DEFAULT AND WAIVER

a. It Customer fails with respect 1o this or any other agresment with CMC to pay any invoice when due or to accapt any shipment as ordered. CMC, may without

prejudice to Gther remedies. defer any furthsr shipmants unti the default is corrected, or may cancal the orger,

b. No course of conduct nor any delay of CMC in exercising any right hereunder shall wave any nghts of- CMC or modity this Agrsement.
10. GOVERNING LAW
This Agresment shall be construed to be batwaen merchants. Any question conceming its validity, construction, or performance shall be govemod by the laws of the State
of Naw York.
11. DEPOSIT ACCOUNTS
Customers who have a continuing need for ERIC documents may open a Dgposit account by dspositing & minimum of $250.00. Once a deposit account 18 opened. ERIC
documents will be sent upon request. and the account charged for the actual cost and postage. A monthly statsment of the account will be furnishod.
12. PAPER COPY (PC)
A paper copy (PC) is a xerographic raproduction, on paper, of the oniginal document. Each paper copy has a Vellum Bnstol cover to identrly and protect the document.
13. FOREIGN POSTAGE
Postage for all countnes other than the United States is based on the Intsmational Postage Rates in effact at the tme the order 1s shipped. To dutermime postage allow

160 mucrofiche or 75 (PC) pages per pound. Customers must gpocily the exact classification of mail desired, and inciude the postage for that ctassification with their order.
Payment must be in United States funds.

STANDING ORDERS SUBSCRIPTION ACCOUNTS

Subscribtion orders for documents in the morithly 15sue of Resources in Education (RIE) are available on microfichs from EDRS. The microfiche are furmished on a diazo
film base and without envelopes at $0.091 per microliche If you prefer a siver halide film base the cost 1S $0.185 per microfiche and sach microfiche 11 inserted into a
“otecl.  envelope SHIPPING CHAPRES ARE EXTRA A Standing Order Account may be opsned by depositing $1.600.00 or submitting an executed turchase order
The cost of each issue and shipping .vill be charged against the account. A monthly statement of the account will be furmished.

BACK COLLECTIONS

Back collections of documents d¥ all issues of Resources in Education (RIE) since 1966 are avalable on microfiche at a unit pnece of $0.085 per microfiche. The collections
from 1966 through 1985 are furnished on a vesicular film base and without envelopes. Since 1986 collections are furmished on a Diazo fim base without enveiopes. SHIPPING
CHARGES ARE EXTRA. For pricing information wnite or call Toll Free 1-800-227-ERIC (3742).

SPECIAL COLLECTIONS '

Special colisctions of early (1956 to 1969) Offics of Educaton Reports are 220 available from EDRS. Thess are: Office of Education Research Reports 1356-65; Pacesattars
1n Innovation, Fiscal Yeer 1963: Pacesettsrs in Innovaton, Fiscal Yoar 1967, Pacesstters in Innovation, Fiscal Year 1968: Sstected Documents on the Disadvantaged: Seiacted
Documents on Higher Education; Manpower Ressarch, Inventory for Fiscal Year 1966 and 1567, Manpowor Research, inventory for Fiscal Year 1968; Manpower Ressarch,
Inventory for Fiscal Year 1969. Pigase wnte or call for prices and shipping charges.

AIM/ARM MICROFICHE COLLECTIONS

Please wrte or call for pnces and shipping charges.

ERIC CLEARINGHOUSE COLLECTIONS .
Back collections of. or standing order subzcnptions for current collsctions of, microfiche of indwidual ERIC Clsannghouses are avaulablo. Pleass write or call for pnces and

shipping charges.
ERIC CLEARINGHOUSE PUBLICATIONS

The ERIC Clearinghouses analyze and synthesize the lterature of education into resaarch reviews, bibliographics, siats-ci-the-art studies, interpretive studies on topics of
high current interest and many similsr documents dasignad to mest the information naeds of ERIC users. Prices include shspping (sxcapt for foreign shipment).

19751977 $140.68 1980 $ 48.70 1983 $ 3248 1968 $ 4241
Q 1978 $ 54.1¢ 1981 $ 48.70 1984 $ 37.87
IC 1979 $ 48.70 1832 $ 48.70 1985 $ 37.87
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*  DOCUMENT REPRODUCTION SERVICE
3500 WHEELER AVE ALEXANDRIA VA 22304-6409 1.800-227.3742
OPERATED BY

CCMPUTER MICROFILM CORP
: 703-823-0500

IMPORTANT INSTRUCTIONS TO COMPLETE THIS ORDER FORM

* Order by 6 digit ED number * Specity either Microfiche (MF) or Paper Copy (PC)

¢ Enter unit price ¢ Include shipping charges
ALLOW 5 WORKING DAYS FOR EDRS TO PROCESS AND SHIP YOUR ORDER

ERIG

EDRS

ED NUMBER No. OF | NO. OF COPIES UNIT PRICE EXTENDED UNIT
PAGES MF PC PRICE
TOTAL NO. OF PAGES SUBTOTAL
UNIT PRICE SCHEDULE VA RESIDENTS ADD
MICROFICHE (MF) PAPER COPY (PC) 4.5% SALES TAX
UMBER FICHE ED RICE 8
VoS 10 4pages | MEOT . 'ais Nse TACESEACHED« PRICECOOE fres "o iDPING GHARGES
Each Asaitional microfiche Esch agditonal 25 pages $2.00
(accitonat 96 pages) a7 TOTAL COST
CHARTS FOR DETERMINING SHIPPING CHARGES
1st CLASS POSTAGE FOR .
1-7 8-19 20-30 3142 43.54 55-67 68-80
Microfiche Microf:che Microfiche Microfiche Microfiche Microfiche Microfiche
ONLY ONLY ONLY ONLY ONLY ONLY ONLY
$0.25 $0.45 $0.65 $0.85 $1.05 $1.25 $1.45
UNITED PARCEL SERVICE CHARGES FOR CONTINENTAL UTS. SHIPMENTS ONLY
11b. 2 1bs. 3 ibs. 4 Ibs. 5 ibs. 6 bs. 7 tbs. 8 to 10 Ibs.
81-160 MF 161-330 MF | 331-500 MF | 501.670 MF | 671-840 MF | 841-1010 MF | 1011-1180 MF| 1181-1690 MF
or 1-75 PC or 76-150 PC |or 151-225 PC{or 226-360 PC | or 301-375 PC Jor 376-450 PC|or 451-525 PC{ 526-750 PC
PAGES PAGES PAGES PAGES PAGES PAGES PAGES PAGES
Not to Exceed | Not to Exceed| Not to Exceed|Not to Exceed | Not to Exceed |Not 10 Exceed | Not to Excaed| Not to Excaed
$2.10 $2.60 $3.05 $3 46 $3.79 %4.02 $4.32 $4 74.55.58

NOTE—Orders tor 81 or more microtiche and all oroers f0r paper copres (PC) will be Shipp=20 via United Parcoi Service uniess otherwise insttucted

PAYMENTS: You may pay by
1. Enclosing CHECK or MONEY ORDER with your ordar. Foreign customer chacks must be drawn on & U.S. bank.

2 Charge toa MASTERCARD or VISA account. Enter scccount number, card expirabon dats and s.gnature. (EDRS ateo accopts 161aph-/ne orders when charged to a Master-
Card or VISA account.)

3 PURCHASE ORDERS U.S customers may anclose an suthonzed origina! purchass order. No Durchase ordsrs are acceptod from foreign cusu':mm.
4. Charge 10 8 DEPOSIT ACCOUNT. Enter deposit account number and sign order form.

PLEASE INDICATE METHOD OF PAYMENT AND ENTER REQUIRED INFORMATION.
"gong@ [ Check or Money Order O Purchase Order (ATTACH ORIGINAL PURCHASE ORDER)

O MasterCard O VISA
Account Number

Signature
O Deposit Account Number

Expiration Date
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ENTER “SHIP TO' ADDRESS
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DIALOG File 1: ERIC - BB-80/MAR.

EJ367433 €C201900

On Selecting "Considerate® Content Area Textbooks.

Armbruster, Bonnie B.; Anderson, Thomas H.

Remedial and -Special Education (RASE), v9 ni p47-52 Jan-Feb

1988

Available from: UMI

Language: English

Document Type: JOURNAL ARTICLE
(070): POSITION PAPER (120)

Journal Announcement: CIJJUL88

Target Audience: Practitioners .

The article discusses three features of content area
textbooks that make them relatively easy to read. understand.
and learn from--structure, coherence, and audience
appropriateness. For each feature, the article describes the
research basis for the feature, outlines problems with
existing textbooks, and praesents suggestiong for evaluating
textbooks. (Author/JDD)

Descriptors: Coherence; +*Content Area Reading: Difficutlty
Level; Elementary Secondary Education; Organization:
*Readability; Reading Comprehension; +Reading Difficulties;
Reading Research; *Textbook Evaluati{on; ¢Textbooks

(080);: REVIEW LITERATURE

ED 136238 CS003296

Analyzing Content Coverage and Emphasis: A Study cof Three
Currfcula and Two Testz., Technical Report No. 26.

Armbruster, Bonnie B.; And Others

Bolt, Beranek and Newman, Inc., Cambridge, Mass.:
Univ., Urbana. Center for the Study of Reading.

Mar 1977

22p.

Sponsoring Agency:
Washington, D.C.

Contract No.: 400-76-0116

Report No.: TR-26

EDRS Price - MFOY/PCOY Plua Postage.

Language: ENGLISH

Docyment Type: RESEARCH REPORT (143)

Journal Announcement: RIEAUG77

Content related to reading cemprehansion, {n three
nationally wused third grade reading curricula and two common
standardized tests, was analyzed {n order to discover
congruencies and {ncongruencies {n content coverage and
emphases. Frequencies of exercises from the curriculum
materials and of {tems from the standardized tests were
calculated for {€ suocategories of reading comprehension.
Resuits {indicated that the texts differed widely in their
relative emphases on reading comprehension and on particular
reading comprehension subcategories., The two standardized
tests were quite simitar {n relative emphasis on reading
comPrehension, but thefr emphases were quite different from
those of the texts. Only a small percentage of the skills
emphasized in the currfcutla had counterparts on the
standardized tests, and those tended to reflect factual {tems
entailing tocating {nformation in presented materials, whereas
two of the three currfcula gave heavier emphasis to

f1linois

National 1Inst. of Education (DHEW),

* EJ{171788

inferential comprehension skills., (AA)

Descriptors: Comparative Analysis; ¢Course Content: Grade 3
Primary Education; ¢*Reading Comprehension: *Reading Resezrch:
*Reading Skills; *Reading Tests; *Textbook Content

Ident{fiers: sCenter for the Study of Reading (l1tinois)

EC 101524

Examining the Beneffts and
Considerations in Special Education

Arter, Judith A.; Jenkins, Joseph R.

Journatl of Special Education, 11, 3, 281-98 F 1977

Language: EMGLISH

Journal Announcement: CIJE{1978

Questions related to the validity, efficacy. and prevalence
of the psychoeducational practice of modifying instruction in
accord with children’s relative modality strengths were
examined {n a research review and in a survey of 340
practicing special educaticn teachers f{n Il1inois. (Author/DB)

Descriptors: *Handicapped Children; +Special Education
Teachers; sLearning Modalities; ¢Educationatl Methods:
*Research Reviews (Publications):; ¢*State Surveys; Exceptional
Child Research; Primary Education; Elementary Education;
Teacher Attitudes

Prevalence of Modaltty

ED306728 £C212792

Yocatfona! Assessment {In the Schoo! Setting: A Curriculum
Based Model. Secondary Transfition and Employment Project:
STEP.

Baumgart, Diane; Perino, Daniel M,

Idaho Unfv.. Moscow. Dept. of Special Education.

1987

220p.; For related documents, see EC 212 791-80{. Most of
the asppendices are printed on colored paper.

Sponsoring Agency: ldaho State Councll on Developmental
Disabilities.: Office of Special Education and Rehabilitative
Services (ED), Washington, DC.

Grant No.: G008430013

EDRS Price - MFO1/PCOS Plus Postage.

Language: English .

Document Type* NON-CLASSROOM MATERIAL (055}

Geographic Source: U.S.; ldaho

Journal Announcement: RIEOCTS9

Target Audience: Practitioners

The guide, developed by the Secondary Transition and
Employment pProject (STEP} in ldaho. describes a rationale and
mode! for Implementing secondary/vocational assessment of
students with disabilities that is integrated with curriculum
and transition strategtes. Assessment and curricutar
strategies are particularly intended for students in rural and
sparsely populated areas and can be implemented at both the
junior and senior high levels. The manual aids in the review
of current vocational assessment strategies being used, the
review of forms and procedures used in the curriculum, and the

(cont. next page)
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implementation of a Jlongitudinal curriculum-based informal
assessment process. Stressed throughout is the importance of
assessment being continuous and longitudinal, beginning well
before graduation, i{nteracting with the curriculum, being
criterton-referenced, and relying on direct observation and
data. Specific curricuium phases are 1inked with specific
assessment levals as follows: Phase l--Career exploration and
assessment of functional ski11s: Phase 1l--Work exploration
and assessment of career and vocational interests: and Phase
111-~Career focus and assessment of career and job
employability. The major portion of the document consists of
the appendix which contains an overview of the vocational
assessment procedures as well as forms used at each of the
assessment levels. (DB)

Descriptors: *Career Education;
sDisabilities; *Education wWork Relationship: Evaluation
Methods: Informal Assessment; Rural Education: Secondary
Education; Student Evaluation; *Vocational Education;
sVocational Evaluation

Identifiers: sCurriculum Based Assessment

Curriculum Development:

EJ313502 €S$730770

Chenging the Role of Reading Specialists: From Pull-Out to
in-Class Programs.

Bean, Rita M.: Eichelberger, R. Tony

Reading Teacher, v38 n7 p648-53 Mar {985

Available from: UMI

Language: English

Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)

Journal Announcement: CIJJUNSS

Reports on a study that investigated the changes {n rotes
and actfvities of reading specialists in an in-class program
:s compared to the pull-out program they had previously run.
FL

Descriptord: Cumparative Analysis; Elementary cducation;
*Reading Consultants; *Reading Instruction: Reading Programs;
Research; Reading Teachers: Resource Teachers:
*Supplementary Education; +Teacher Attitudes: *Teacher Role:
Teaching Methods

ED245481 EC16284 1

Daveloping ond Norming a Currfculum-2sced Assessment In
Reading.

Bullard, Peggy: McGee, Glenn

Apr 1984

27p.; Paper presented at the Annual Convention of the
Council for Exceptional Children (62nd, Washington, DC, Apri}

23-27, 1984).
EURS Price - MFO{1/PCO2 Plus Postage.
Language: English
Document Type:
(160)
Geographic Source: U.S.: I11inois
Journal Announcement: RIENOV84
The Fairview Reading Curriculum Based Assessment (CBA),

CONFERENCE PAPER (150);: TEST, QUESTIONNAIRE

which was used in a cross categoricatl elementary school
resource program at Fat!rview Elementary School {n Darien,
INlénois, is described. The test measures oral reading
accuracy, rate and comprehension on passages taken directly
from the two basal reading series used in the school. As the
child reads orally, a testor records errors and uses a
stopwatch to time the reading of the first 100 words of the
passage. Immediately after reading, the child answers five
comprehension questions for each passage. Procedures for

norming the CBA are considered. Also discussed are student
setection;: testing: and cailcutation of accuracy, rate, and
comprehension. Noted among findings 1{s that improvement in

reading rate will not necessarily improve comprehension. 1t is
conciuded that the CBA can be used to i{denti{fy particular
reading problems. for {nitial group ptacement of new students,

and to f{dentify entrance or exit criteria for resource
students. Included are sample reading test passages and
comprehension questions, = #ncedout on error samples, e
volunteer training se#ssicn nandout, and tables with

statistical data. (SW)

Descriptors: Elementary Education: Reading Comprehension:
+Reading Diagnosis: +Reading Difficulties; Reading Rate:
*Reading Tests: Resource Room Programs; Testing: Test Norms

Identifiers: *Fairview Reading Curriculum Based Assessment

ED286892 TM870490

Quantitative Analysis of Curriculum Effectivenes:z: 1986.

Camayd-Fre{xas, Yohel; Donahue, Maryellen F.

Indiana Univ., Bloomington. Russian and East European Inst.

Jan 1987

331p.: Some tables contain small print.

EDRS Price .- MFO1/PC’4 Plugs Postage.

Language: English

Document Type: EVALUATIVE REPORT (142): STATISTICAL MATERIAL
(150)

Geographic Source: U.S,:; Massachusetts

Journal Announcement: RIEFEBSS

This report 1{s designed to provide numerical data about
student performance on the curriculum of the Boston
(Massachusetts) Public Schools (BPS) as measured by curriculum
referenced tests (CRTs). BPS Department of Educational Testing
analyzed data from the 4986 CRT final exams {in: reading and

language arts (grades K-8), high schootl Engtlish (six levels),
mathematics (grades 1-8), high school mathematics (nine
levels), science (grades K-8), high school science (six

levels), social studies (grades 3-8), U.S. History and Civics,
Spanish I and Il, and French 1. BPS curriculum guides direct
instruction 1in most subjects. Since each curriculum guide fis
matched with a curriculum referenced test, assessment of the
extent to which students meet specific objectives set forth in
the guides {s possible. This analysis is used to identify
strengths and deficits 1in curriculum Implementation or
instruction as measured by student CRT performance. Results
may be used for specific intervention at the school level or
(cont. next page)
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nature of classroom instruction, and teacher characteristics.
Further research 1is needed to explore reasons why teachers

- . )
? )
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DIALDGE File 1: ¥RIC - B88-80/HMAR.
for discerning school district patterns. The report contains performance tests, educational legisliation, and the
descriptions of each instrument, the specific curriculum conservative nature of teaching. Federal research funds should
objectives addressed by the CRT, the student population, be spent to provide policymakers with more information to help
system strengths and weaknesses, and extensive tables them distinguish between patterns and transient happenings.
presenting school-by-school analyses of percent of correct Once this information is available, policymakers can determine
. responses to each test jtem. (MDE) which areas can best be i{nfluenced by funding. Findings
Descriptors: #Achtevement Tests; *Criterion Referenced Tests indicate <t although schoois are vulnerable to social 1
- : *Curriculum Evaluation; *Educational Assessment: Educational change, which 1leads to curricular changes, these changes
Dbjectives; Edurational Testing: Elementary Secondary affect content and theory more than jnstruction and classroom
Education; Evaluation Methods: Instructional Effectiveness: environment, Curricular change and stability over the jJast
School Districts; *Scores; Tables (Data): Testing Programs century are explained by organizational traits of schools as
Identifiers: sBoston Public Schools MA; Curriculum Based fndependent units and as members of a larger system, the 1
Assessment; *Curriculun Related Testing traditional nature of schooling as a compulsory process, tt2 .
|
EJ234322 EC130352 have been and remain the source of both curricular change and !
The Efficacy of Special versus Regular Ciass Placement for stability. (Author/DB)
Exceptional Children: A Mata-Analysis. . Descriptors: Classroom Environment: Curriculum Development;
Carlberg, Conrad; Kavale, Kenneth curriculum Evaluation; sCurriculum Research; +Educational
Journal of Spectal Education, vi4 n3 p295-309 Fall {980 Change; Educational Development; Educational Environment; '
.Language: English Educational Finance; *Educational History: éducational
Document Type: JOURNAL ARTICLE (080); RESEARCH REPORT (343) Legislation; s*Educational Trends; Elementary  Secondsry
Journal Announcement: CIJMARS{ Education; Federal Aid; Literature Reviews: Potitical
Fifty primary research studies of special versus regular Influences: +Social Change: 3ocfalization: Sccioeconomic
class placement were selected for use in a meta-analysis. Influences; *Teacher Influence

Specir classes were found to be significantly inferior to
regu.ar class placement for students with below average 1Qs

and significantly superfor to regular classes for behaviorally EJ359417 EC200185
* disordered, emoticnaily disturbed, and learning disabled Curriculum-Based Measurement, Program Development, Graphing
children. (Author) Performance and Increasing Efficiency.
Descriptors: *Disabilities; Elementary Secondary Education; Ceno, Stanley L.; And Dthers
*Grouping (Instructional Purposes); +Mainstreaming; *Special Teaching Exceptional Children. v20 ni p4i-47 fFall 3987
Classes; Special Education; *Studant Placement Avaflable from: UMI

Language: English
Document Type: JOURNAL ARTICLE (080); NON-CLASSROOM MATERIAL

ED141224 $0010071 (055) :
Detarminants of Curriculum Thange and Stabilfity, 1870-1970. Journal Announcement: ClJJANSS
Cuban, tarry . Target Audience: Teachers:; Practitioners
15 Dct 1976 Four brief articles 1look at aspects of curriculum based
89p. measurement (cBM) for academically handicapped students
Sponsoring Agency: National Inst. of Education, Washington, including procedures of CBM with examples, different

D.C. Task Force on Curriculum Development. approaches to graphing student performance, and solutions to
EDRS Priza - MFO1/PCO4 Plus Postage. the problem of making time to measure student progress
Language: ENGLISH frequently. (DB)
Document Type: RESEARCH REPDRT (143) Descriptors: *Diagnostic Teaching; Elementary Secondary
Journal Announcement; RIENDV77 Education; Informat Assessment; *Mild Disabilities;
This paper anatyzes the planned and unplanned and external *Recordkeeping; Student Evaluation; Teaching Methods: *Time

and internal forces that influence curricuium. Three questions Managcment

guide the analysis of curpiculum change in American schools Identifiers: *Curriculum Based Assessment

during the 20th century: what forces changed curriculum? what .

forces maintained stability? which forces are amenable to

planned chinge and are appropriate candidates for federal EJ336942 IM51§i323

research funds? A review of 1literature on classroom Formative Evaluation of Individual Student Programs: A New

environment in the 1late 19th and early 20th centuries Role for School Psychologists.

indicates that only maryinal changes occurred in teaching. Deno, Stanley L.

External and internal forces which brought stability to {cont. next page)
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School Psychology Review, v15 n3 p358-74 1986
Avajlable from: UMI
Language: English

( Dogument Type: JOURMAL ARTICLE (080):
142
Journal Announcement: CIJSEP86

EVALUATIVE REPORT

Problems associated with the school psychologists
traditional assessment functions and methodology are
identified and contrasted with the need for assessment

information that can contribute
formulation and evaluation of educational
(Author/LK0)

Descriptors: Curriculum: Educational Diagnosis; Elgmantary
Secondary Education: *Evajuation Methods: Formative Evaluation
Education Programs: Instruction;
*Intervention: Program Evaluation; *Psychologfical Evaluation;
*School Psychologists

Identifiers: *Curriculum Based Measurement

meaningfully to the
fnterventions.

EJ258017 EC140870

Valid Measurement Procedures §for Contfnuous Evaluation of
¥Written Expression.

Deno, Stanley L.: And Others .

Exceptional Children, Special Education and Pedfatrics: A
New Relationship v48 n4 p368-71 Jan 1382

Language: English

Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)

Journal Announcement: CIJJUNS2

Arong the scoring procedures {nvestigated, Total Words
Written, Words Spelled Correctly, Correct Letter Sequences,
and Mature Words most strongly and consistently related to the
criterion measures. (DB)

Descriptors: Elementary Education: *Learning Disabilities:
tTest Validity:; *Writing Evaluation

ED302042 EC2§1839 .

Experimental Teaching: An Approach to Improving Student
Achievement, Changing Teacher Beliefs, and Identifying
Effective Practicas.

Deno, Stanley L.

Minnesota Univ., Minneapolis.

[ 1985

104p.

Sponsoring Agency:
Washington, DC.

Grant No.: G0O0840064S

EDRS Price - MFO{/PCOS Plus Postage.

Language: English

Document Type: RESEARCH REPORT (143); PROJECT DESCRIPTION
(141)

Geographic Source: U.S.; Minnesota

Journal Announcement: RIEMAY89

Target Audience: Practitfonors

This project sought to test the feasibility and
effoctiveness of experimental teaching in resource programs,

Specjal Education Programs (ED/OSERS).

by determining whether teachers could use continuous data to
test successive hypotheses and empirically determine which
reforms in an indfvidual student’s educational! program produce
the best performance outcomes. The project also evaluated
whether learning and implementing experimental teaching
procedures had any effect on teachers’ knowledge, attitudes,
and beliefs regarding individually tailored irstruction.
Fifty-fiva special education teachers were taught
curriculum-based measurement procedures, time series research
methods, and {intervention strategies. Analysis of 2 years of
research data showed that the teachers were successfully
trained to identify effective instructional programs for their
students. Student Jdata indicated greater jerformance jncreases
under a treatment-orfented strategy. where frequent program
modifications ware made on the basfis of direct comparison of
progress in successive intervention phases, rather than a more
traditional goal-oriented strategy. Resul ts from the
measurement of teacher knowledge and belijefs indicated that
teachers modified their beliefs concerning the effectiveness
of educational! finterventions. Appendices include a 1§sting and
description of fnstructional contrasts generated by

participant teachers. an i{ntervention knowledge scale, and
other items. (J0O)
Descriptors: +Disabilities; Elomentary Secondary Education:

sExperimental Teaching: *Individual ized Instruection:
*Inservice Teacher Education: +Instructional Effectfiveness:
Instructional Innovatfon: Intervention; Qutcomes of Education
Performance ractors: Research Methodology: Resource Room
Programs; Student Evaluation: Teacher Attitudes: sTeaching
Hethnds

Identifiers: *Curriculum Based Assessment

ED144270 EC1017514
Data-Based Program Modification: A Manual.
Deno, Stanley L.: Mirkin, Phyllis K.

Leadership Tratning Inst. for Special Education,
Minneapol!is, Minn.
1977

290p.; Not available
the original

Sponsoring Agency: Office nf Educatfon (DHEW), Washington,
D.C.

Grant No.: DEG-0-9-336005-2452

Avaflable from: Cournici ! for Exceptional Children
(Publication Sales Unit). 1920 Association Orive, Reston,
Virginia 22091 (%$6.00)

EORS Price - MFO1 Plus Fostage. PC Not Avaflable from EORS.

Document Type: CLASSROOM MATERIAL (050)

Journal Announcement: RIEFEB78

Target Audience: Practitioners

Presented is an empirically oriented, data based program
.modiffcation (DBPM) manuat for individualizing educationa!
plans for any child with a learning or behavioral! probiem. The
rationale for an empirically based program. the socio-legal

{cont. next page)
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context, and specific measurement and evaluation procedures
(e.g. time series procedures and discrepancy measurement) are
dascribed in Part I. Covered in Part 11 1s the sequencing of
fnitial assessment and 1n Part 111 a program planning sequence
is provided. Program implementation, adjustment, and
certification are discussed in Parts 1V, V, and VI,
Consultation, training, and the indirect role of the resource
teacher are treated 1n Part vIl. Featured throughout is the
application of DBPM to the csse of a hypothetical chiid. Three
appendixes provide appropriate questions for each decision
area of the DBPM, case report summaries, and a 1ist of change
strategies. (BB)

Descriptors: *Behavior Problems; Case Studies: Continuous
Progress Plan; Educational Assessment; s*Elementary Secondary
Education; Evaluatfon Mathods; Formative Evaluation; sGuides;
sIndividualized Programs; sLearning Disabilities; Measurement
Techniques; Predictive Heasuremant; Profiles; Program
Administration

EJ$76504 SP506738

The Practicality Ethic tn Teachar Dzcision-Making

Doyle, Walter: Ponder, Gerald A.

Interchange, 8, 3, 1-12 77-1978

Available from: Reprint Available (See p. vii): UMI

Language: ENGLISH

Journal Announcement: CIJUZ{1378

The implementation process of educational fnnovaticns is
examinsd from the viewpoint of a “practicality ethic."
Teachers will adopt innovation perceived as "practical® (1.e.,
congruent with the classroon 21t.1ation. orovided with methods
for implementation, and offering a return on time or money
invested,® and discard those perceived as "impractical." (MUB)

Descriptors: sDecision Haking: sEducational Change;
sEducational Innovation; Evaluation Criterfa;: sSuccess;
sTeachar Att{tudes

Identifiers: s*implementation Factors: sPracticality

EJ175770 EC102818

Educational Giagnosis with Instructional Use

Ouffey, Jamas 8.; Fedner, Mark L.

Exceptional Children, 44, 4, 246-51 Jan 1978

Language: ENGLISH

Journal Announcement: CIJE$§978
- The problems 1in educationa! diagnosis of the exceptional
student, particularly the use of norm referenced testing. are
pointed out; and an alternative approach, criterion referenced
assessmont, 15 suggested. (SBH)

Descriptors: sHandicapped Children: ¢Norm Referenced Tests:
sCriterion Referanced Tasts: sEducational Oiagnosis;
Elementary Secondary Educatiun: Evaluatfon Methods: Testing
Probiens

EJ335846 EC182582

A Perspective on Assessmant for Instruction. Section I:
Perspectives on Instructional Assessmant.

Evans. Susan S.; Evans, William H.

Pointer, v30 n2 p9-12 Win {1986

For related articles, see 182 581-591.

Available from: UMI

Language: English

Dogument Type: JOURNAL ARTICLE (080); NON-CLASSROOM MATERIAL
(055

Journal Announcement: CIJSEPB6

Target Audience: Practitioners

The rationale for &ssessment 1{1n 3special education is
examined, and the importance of measuring student performcnce
until. mastery or proficiency of the skill/behavior has
occurred 1s stressed. Guidelines are offered for determining
proficiency. (CL)

Descriptors: sDiagnostic Teaching: *Disabilities; Elementary
Secondary Education; *Evaluation Methods: #*Student Evaluation

EJ229944 CcS711918

Relfability of the Fry Sampling Procedure.

Fitzgerald, Gisela G.

Reading Resoarch Quarterly, vi5 n4 p489-503 1980

Available from: Reprint: UMI

Language: English

Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143):
EVALUATIVE REPORT (142)

Journal Announcement: CIJJANS{

Takes {issue with E. Fry’s widely accepted claim that the
average readability of a book is ascertainable on the basis of
only three samples;: reports that numerous samples were needed
to estimate readability means of 38 basal workbcoks. (MKM)

Descriptors: *Basal Reading; Elementary Education;
Readabil{ity: *Readabil{ity Formulas; *Reading Research;
*Reliability: *Workbooks

Identifiers: *Fry Readability Graph

EJ316608 CS731175%

The Case for Consarvative Reader Placement.

Forell, Elizabeth R.

Reading Teacher, v38 n9 p857-62 May 1985

Avajtable from: UMI

Language: English

Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143);
POSITION PAPER (120)

Journal Announcement: CIJAUGSS

Points out, by citing a recently completed jongitudinal
study at the University of Iowa, that children are more 11kely
to discover how reading works and make it work for them if the
book i8 not too hard. (EL}

Descriptors: Academis Aptitude; Basal Reading: Elementary
Education; *Reading Comprehension; Reading Difficulties;

{cont. next page)
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*Reading Instruction; +*Reading Materials:; +Reading Research;
Reading Skills; Reading Strategles: +Remedial Reading

EJ289037 TM508437

The Influence of Differant Styles of Textbook Use on
Instructional Validity of Standardized Tests.

Freeman, Donald J,;: And Others .

Journal of Educationnl Measurement, v20 n3 p259-70 Fall {983

Available from: uml

Language: English

Document Type: RESEARCH REPORT {(143)

Journal Announcement: CIJFEB84

This investigation attempts to determine {f the congruity in
textbook-test content varties as a function of different styles
of textbook use. Across all standardized tests, instructional
validity of the five styles of textbook use was far lower for
the management-by-objectives model than for any other styles.
{Author/PN)

Descriptors: +Case Studies; +Content Analysis: Grade 4;
Intermediate Grades; Mathematics Curriculum: Quantitative
Tests; Standardized Tests; ¢«Teaching Styles:; ¢Tast Validity;
*Textbook Content: Textbook Evaluation

Identifiers: Comprehansive Tests of Basic Skilis: Holt
Rinehart ¥inston Company: *Instructional Validity: lowa Test
of Basic Skills; Stanford Achievement Tests: *Test Curriculum
Overleap

EJ351755 TM5 11807

Test Procedure Bias: A Meta-Analysis of Examiner Familiarity
Effects. :

Fuchs, Oouglas; Fuchs, Lynn S.

Review of Educational Research, v56 n2 p243-62 Sum 1986

Lrnguage: English

Document Type: JOURNAL ARTICLE (080);: RESEARCH REPORT (143)

Journal Announcement: CIJJUL87

Based on data from 22 controlled studies, this article
presents a meta-analysis of the effects of examiner
familtarity on chiddren’s test performance. It was found that
examiner familiarity raised scores especially when subjects
were: (1) of Jow socioeconomic status; (2) tested on difficult
tests; and (3) knaw the examiner for & long duration.
(Author/JAZ)

Descr iptors: Children: Disabtiities; *Effect Stze:
Elementary Secondary Educatfon; +*Examiners; Experimenter
Characteristics; *Indfvidual Testing: Intelligence Tests;
Interpersonal Relationship; ‘Meta Analysis; Preschool
Education; *Soclioeconomic Status; *Test Bias

Identiffers: *Fami)ifarity

ED218849 EC143111

Instiructional Chenges, Student Performance, and Teacher
Prefarances: The Effects of Specific Measurement and
Evaluation Procedures,

Fuchs, Lynn; And Others

Minnesota Univ., Minneapolis. Inst. for Research on Learning
Oisabitities.

Jan 1982

3ip.

Sponsor ing Agency: office of Special Education and
Rehabilitative Services (ED), Washington, DC.

Contract No.: 300-80-0622

Report No.: IRLD-RR-64

EDRS Price - MFO1/PCO2 Plus Postage.

Language: English

Document Type: RESEARCH REPORT (143)

Geographic Source: U.S.; Minnesota

Journal Announcement: RIEDEC82

Ten elementary special education teachers 1in a rural
educational cuoperative implemented specific curriculum based
measurement and data utiliization procedures with at least two
students each over one Sschool year. Three data utilization
strategies (no data wutilization, therapeutic aralysis, and
exper imental analysis) were compared in terms of their effects
on the number of modifications teachers made in the students’
programs, and student performance. Teacher preferences for
therapeutic and experimantal strategies, as well as for two
measurement procedures (mastery and performance measurement)
were examined 81S0. Results indicated that teachers made more
fnstructional changes and student performance fncreased more
when specific data utilization strategies (therapeutic or
exper imental) were used. Further, teachers preferred
therapeutic anelysis over experimental analysis and
performance measurement over mastery measurement. (Author)

Oescriptors: *Otfsabtlities; Elementary Education;
*Individualized Education Programs; Measurement Techniques:
Resource Room Programs; Rural Areas: Student Evaluation;
Teacher Attitudes

E0215467 EC142126

Teacher Efffciency in Continucus Evaluation of IEP Goals.

Fuchs, Lynn; And Others

Minnesota Univ.., Minneapolfs. Inst. for Research on Learning
Disabil{ttes.

Jun 1981

60p.

Sponsor{ng Agency: Office of Special Education and
Rehabilftative Services (ED), Washington, DC.

Contract No.: 300-80-0622

Report No.: IRLD-RR-53

EORS Price - MFOI/PCO3 Plus Postage.

Language: English

Document Type: RESEARCH REPORT (143)

Geographic Source: U.S.; Minnesota

Journal Announcement: RIESEP82 .

A serfes of 5 studies, 1{nvolving 10 special education
elementary teachers In a rural educational cooperative,
examined teacher efffcfency in empluyving repeated. curriculum
based measurement of individualized education program goals.

(cont. next page,
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The first study estzblished a baseline rate of teacher
efficiency: the next three studies examined the effect of
alternative measurement strategies on that efficiency: a final
study followed up the efficiency of these teachers | year
after training and contrasted their efflciency with the
efficiency of 2 group of teachers who had been trained
ditferently. Single case experimental designs and descriptive
statisticsg were employed. Results {ndicated that measurement
activities wore time consuming for teachers at first, but that
systematic procedural changes did {mprove the teachers’
efficifency. Additionally, the followup study revealad that
teachers who were trained directly had improved their
efficiency by the end of the year, while teachers trained
primarily by means of manuals hsd reduced their efficiency.
This suggested that face to face training procedures might
affect (nitial teacher efficiency 23 well as improvement {n
effictency over time. (Author)

Descriptors: *Curricutum Evalua.ion; Oisabilities:
Elementary Education; Elementary School Teachers;
*Individual {zed Education Programs: Program Evaluation; *Rural
Education; *Special Education Teachers: *Teacher Effectiveness

ED211606 TM820062

Effects .of Varying Item Domain and Sample Duration on
Technical Characteristics of Dafly Measures ir Reading.

fuchs, Lynn; And Others

Minnesota Univ., Minneapoiis. Inst. for Research on Learnifng
Disabflities.

Jan 1981

44p.

Sponsoring Agency:
Washington, D.C.

Contract No.: 300-80-0622

Report No.: IRLD-RR-48

Office of Specfal Education (ED),

Available from: Editor. IRLD, 350 Elliott Hall, 75 East
River Road, University of Minnesota, Minneapolis, MN 55455
($3.00)

EDRS Price - MFO1/PCO2 Plus Postage.

Language: Eng!ish

Document Type: RESEARCH REPORT (143)

Geographic Source; U,S.; Minnesota

Journal Announcement: RIEMAY82

Three related studies were conducted to examine the effects
of variations in procedures used for curriculum-based
assessment of reading proficiency: the first addressed the
question of the influence of sample duration oh the concurrent
validity of the measure; the second addressed the question of
the ({influence of sample duration on the level, slope, and
variabiiity of performance over repeated measurements; and the
third examined the effect *hat varying the size of the pool
from which {tems are drawn has on slope and variability of
performance on tha measure. Results of the studies provided
evidence that sample duration {s an important consideration in
curriculum-based measurement because of 1ts'probable impact on
varfability and slope. Increasing sample duration from 30
gseconds to a three minute sample reduced day-to-day

variability in performance and resulted in a more rspid
increase in student performance. The results with respect to
sampling from domains of differing sizes t{ndicated that
measurement samples drawn from smaller domains are more
sensitive to variations {n ({nstruction, but somewhat more
variable. The optimum daily measurement procedure would seem
to involve sampiing from a pool of stimulus {tems well beyond
thet defined by the short-term objectives, but not in excess
of an annual goal. (Author/GK)

Oescriptors: Elementary Education: +Item Banks:; Learning
Disabilities: *Reading Ability: Reading Tests: +Sampling; Test
Items; *Test Reliability: +*Word Recognition

Identifiers: *Sample S{ze: Test Curriculum Overlap

€U389999 TM5144 17

Computers and Currfculum-Based Measurement:
Teachar Feedback Systems.

Fuchs, Lynn S.: And Others

Schoo! Psychology Review. vi8 nt pf1§2-25 {989

Avaitable from: UMI

Language: English

Document Type: JOURNAL ARTICLE (0BO): RESEARCH REPORT (143)

Journal Announcement: ClJSEP89

The effects of computerized teacher feedback systems within
curriculum-based measurement (CBM) {n the area of spelling
were studied. A controlled study involving 27 special

Effects of

education teachers and 54 mitdiy-handicapped (learning
disabled, emotionally disturbed, or educable mentally
retarded) students iIndicated the superior effectiveness of

enhanced feedback systems. (TJH)

Descriptors: ¢Computer Assisted Instruction: Elementary
Education: Elementary School Curriculum: Elementary School
Students; Elementary School Teachers: Emotional Di{sturbances:
*feedback; +Instructional Effectiveness: Learning Disabil{ties
¢ *Mild Mental Retardation: +Special Education: *Spelling
Instruction

Identifiers: *Curriculum Based Assessment

EJ370421 £C202613

The Validity of Informa) Reading Comprehension Measures,

Fuchs, Lynn S.: And Others

Remedial and Special Education (RASE), v8 n2 p20-28 Mar-Apr

1988

Available from: UMI

Language: English

Document Type:
(142)

Journe! Announcement: CIlJSEPS8S

The study assessed the criterion, construct. and concurrent
validity of four ({nformal reading comprehension measures
(question answering tests., recall measures, oral! passage
reading tests, and cloze techniques) with 70 mildly and
moderately retarded middle and junfor high school boys.

(cont. next page)
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Results indicated that correct oral reading rate score
demonstrated the strongest criterion validity. (Authoi-/DB)

Descriptors: Cloze Procedure: ¢Informal Reading Inventories
Intermediate Grades; Junior High Schools: Learning Processes:
*Mild Mental Retardation: sModerate Mental Retardation: ¢Oral
Reading: Qusstioning Techniques: +Reading Comprehension;
Recall (Psychotogy): *Test Validity

EJ345372 EC{91027

Effects of Systematic Formative Evaluation: A Meta-Analysis,

Fuchs, Lynn S.:; Fuchs, Douglas

Exceptional Children, v33 n3 pi99-208 Nov 1986

Available from: UMI1

Language: English

Document Type: UJOURNAL ARTICLE (080): REVIEW LITERATURE
(070);: RESEARCH REPORT (143)

Journal Announcement: ClJAPR87

This meta-analysis {nvestigated the effects of formative
evaluation procedures on student achievement. Twenty-one
controlled studies generated 96 relevant effect sizes (average
weighted effect size .70). Magnitude of effect of formative
avaluation was assoc{ated with publication type.
data-evaluation method, data display. and use of behavior
modification. (Author)

Dascriptors: +Academic Achievement: Behavior Modification:
Comparative Analysis; Elemantary Secondary Education:
*Exceptional Child Research; *formative Evaluation;
Individualized Education Programs: ¢Meta Analysis: Preschool
Education

€uU343922 EC 190852

Honitoring Progress among Mildly Handiczpped Pupils: Review
of Current Practice and Resaarch.

Fuchs, Lynn S.

Remedial and Special Education (RASE), v7 n5 p5-12 Sep-Oct
{o86

Avaitable from: UMI

Language: English

Document 7~ pe: JOURNAL ARTICLE (080): REVIEW LITERATURE
(070)

Journal Announcement: ClJMARB7

Formative evaluation focuses on program modification based
on ongoing measurement of student progress. The 1iterature on
formative evaluation for mildly handicapped students {indicates
that four measurement dimensions are critical: (i) focus of
measurement; (2) frequency of measurement; (3) data display:
and (4) data utfilization methods. (Author/CB)

Oescriptors: Data Analysis; Data Interpretation; ¢Evaluation

Criteria: sEvaluatfon Uti’jzation: <¢Formative Evaluation:
*Mild Disabilities; +Progre ffactiveness; Program Evaluation
H Special Education; ant Evaluation: Time Factors
(Learning)

EJ336938 TMS511319

Linking Assessment to Instructional Interventfon: An
Overview,

Fuchs, Lynn S.: Fuchs, Douglas

School Psychology Review, vi5 n3 p318-23 1986

Available from: UMI

Language: English
( Do?ument Typs: JOURNAL ARTICLE (080): PROJECT DESCRIPTION

141

Journal Announcement: CIJSEP86

A historical perspective of the role of school psychologists
fs outiined. i{ncluding a discussion of recent developments
that encourage a reconceptualization of school psychologists’
traditional assessment activity. (Author/LMO)

Descriptors: Educational Assessment: Educational Trends:
Elementary Secondary Education: Instruction: *Intervention:
*Psychological Evaluation: ¢*School Psychologists

€J305459 EC170258

Criterion-Referenced Assessment without Measurement: How
Accurute for Special Education?

fuchs, Lyni« S.: Fuchs, Douglas

Remedial and Special Education (RASE). v5 n4 p29-32 Jul-Aug

1984

Available from: UMI

Language: English

Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)

Journal Announcement: CIJJANSS

Twenty special education teacher trainees and 20 special
education cooperating teachers following the implementation of
instructional lessons, estimated levels of children
performance. Chi-squara analyses and tests on teachers’
estimates suggested that. despite confidence {n their own
judgments, teachers tended to be fnaccurate and to overrate
their students’ performance. (Author/CL)

Oescriptors: *Bias: +Disabilities: Elementary Secondary
Education: *Student Evaluation: s¢Teacher Role

EJ305390 EC{70168

Improving the Reliability of Curriculum-Based Measures of
Academic Skills for Psychoeducational Decisfon Making.

fuchs, Lynn S.: And Othe:rs

Diagnostique. v8 n3 pid5-49 Spr {983

Available from: UM,

Language: Englfs

Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)

Journal Announcement: C!JJANSS

Effects of aggregation on reliabliity of curriculum-based
measures of academic performance were explored in two studies
fnvolving elementary students. Findings suggested that some
academic behaviors initially are measured precisety
(aggregation had minimal effect), while other behaviors. such
as scores on the error passage re:.:?ing measure. are not

Q
Ef l(:‘ {cont. next page)
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rel fably assessed on one occasion. (Author/CL) 32p.
Descriptors: sAcademic Achievement; Diagnostic Teaching: Sponsoring Agency: Special Education Programs (ED/OSERS),

*Disabilities; Elementary Education; Student Evaluation; +Test
Reliability: Time Factors (Learning)

EJ303659 TM509026

The Effects of Frequent Curriculum-Based Measurement and
Evaluation on Pedagogy, Student Achievement, and Student
Awareness of Learning,

Fuchs, Lynn S.: And Others

American Educational Research dJournal, v2{ n2 p449-60 Sum
1984
This research was supported by Contract No. 300-30-0622

between the Office of Special Education,
Education, and the University of Minnesota
Rasearch on Learning Disabitfties.

Available from: UMI

Language: English

Document Type: RESEARCH REPORT (143)

Journal Announcement: CIJNOVS84

Thirty-nine special educators, each having three to four
pupils in the study, were assigned randomly to a repeated
curriculum-based measurement/evaluation treatment or a
conventional special education evaluation treatment.
Experimental teachers effected greater student achievement.
(Author/BW)

Descriptors:

Department of
Institute for

Academic Achievement: #*Achievement Galins:
Decision Making: Eiementary Education: *Evaluation Methods;
*Special Education: Special Education Teachers; Student
Educational Objectives; *Studant Evaluation

EJ27 1093 CS727346
Reliability and
Reading Inventorfes,
Fuchs, Lynn S.: And Others
Reading Research Quarterly, vi8 ni{ p6-26 Fall
Available from: Reprint: UMI
Language: English
Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)
Journal Announcement: CIJMARS3 ,
Reports the results of a study that examined the technical

vValidity of Curriculum-Based Informal

1982

adequacy of three selected iInformal reading i{nventory
procedures. (AEA)

Descriptors: Basal Reading: Elementary Education: +Informal
Reading Inventories; Reading Materials; sReading Research;

*Test 1Items: Test Norms: *Test Relfability; +Test Validity:
Tests
ED302020 EC211817

Effects of Alternative Goal Structures within
Curricutum-Based Assessment,
Fuchs, Lynn S,; And Others

George Peabody Coll. for Teachers, Nashville, Tenn.

Washington, DC.; Spencer Foundation, Chicago, 111,

Grant No.: G0O08530198

EDRS Price - MFO1/PCO2 Plus Postage.

Language: English

Document Type: RESEARCH REPORT (143)

Geographic Sour.e: U.S.; Tennessee

Journal Announcement: RIEMAY89

The study assessed the effects of alternative goal
structures within curriculum based assessment (CBA) in the
area of math, Subjects were 30 elementary level special
education teachers, assigned randomly to a dynamic goal CBA,
static goal CBA, or control group for 15 wesks. Two pupils in
each class were {dentified to evaluate the effects of the
instructional intervention, In the dynamic goal condition,
teachers employed CBA, and (1} modified instructional programs

when student progress fell below expectations and (2)
increased goals when student progress exceeded expectations.
In the static goal condition, teachers employed CBA and

modified programs when progress was below expectations, but
did not systematically increase goals Iin response to progress
that exceeded anticipated improvement rates. Multivariate
analyses of variance conducted on fidelity of treatment
measures indicated that dynamic goal teachers increased goals
more frequently and, by the study’s completion, employed more
ambitious goals. Multivartiate analyses of covariance indicated
that students {in the dynamic goai group had better content
mastery than control students, whereas students in the static
goal group did not. Content coverage for the three groups was
comparable, Implications for instructional goal-setting
practice are discussed, (Author/DB)

Descriptors: Diagnostic Teaching: *Disabilities; Elementary
Education; +Goal Orientation: +*Instructional Effectiveness:
*Student Educational Objectives; Student Evaluation: +Teaching
Methods

Identifiers: *Curriculum Based Assessment .

ED22604Y TM830080

Effects of Frequent Curriculum-Based Measurement and
Evaluation on Student Achievement and Knowledge of
Performance: An Experimental Study,

Fuchs, Lynn S.:; And Qthers

#Hinnesota Univ., Minneapolis, Inst. for Research ..n Learning
Disabilities.

Nov 1982

65p.

Sponsoring Agency: Department of Education, Washington, DC.

Contract No.: 300-80-0622

Report No.: IRLD-RR-9€
Available from: Editor, IRLD, 350 Elliott Hall, 750 East
Rive' Road, University of Minneapolis, MN 55455 ($3.00)

EDRS Price - MFO1/PCO3 Plus Postage.
Language: Eng!ish
(cont. next page)
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) Dogument RESEARCH REPORT (143); TEST. QUESTIONNAIRE
{160
Geographic Source: U.S.:; Minnesota
Journal Announcement: RIEJUNS83
In epecial education, a merger between assessment and
instruction i{s mandated by Federal law (PL 94-142), wherein
teachers of handicapped pupils are required to specify
individualized educational programs that include procedures
for assessing students’ progress toward goal attainment. The
purpose of this study was to determine the effects of
technically adequate, repeated curriculum-based measurement
and evaluation procedures on students’ reading achievement and
on their knowledge concerning their own learning. Thirty-nine

Type:

teachers, each having three or four students in the study,
were assigned randomly to measurement/evaluation groups.
Experimental group teachers employed contfnuous evaluation

procedures while contrast group teachers employed conventional
special education measurement and evaluation procedures.
Students were pre- and posttested on an oral passage reading

test and they were posttested on the Stanford Diagnostic
Reading Test, Structural Analysis and Reading Comprehension
subtests. Additionally, students were interviewed at the end
of the study to assess their knowledge about their own
progress. Analyses reveated that experimental students
achieved more than contrast group students and were more
knowledgeable about their learning. Results suggest that

repeated curriculum-based measurement,
to evaluate and modify programs,

technically adequate,
when wused by teachers

positively affects student achie.ement. Rating scales, an
interview form and trafining schedules are appended.
{(Author/pN)

*Academic Achievement; *Curriculum Development

*Disabilities: Elementary Education; ¢Evaluation Methods;

Federal tegistation; Individual {zed Educatfon Programs:

Pretests Posttests; Program D2velopment; Program Improvement;

Rating Scales; *Self Concept; Special Educatlion Teachers
Identiffers: *Stanford Diagnostic Reading Test

Descriptors:

ED211603  TMB20059

A Comparison of Reading Plscemeats Based on Tescher
Judgment, Standardized Testing. and Curriculum-Based
Assessment.

Fuchs, Lynn S.;: Deno, Stanley L.

Minnesota Univ., Minneapolis. Inst. for Research on Learning
Disabilities.

Aug 1981

36p.

Sponsoring Agency:
wWashingtnn, D.C.

Contr-ict No.: 300-80-0622

Report No.: IRLD-RR-56

Available from: Edftor, IRLD, 350 Elljot Hall, 75 East River
Road, Un'virsity or Minnesota, Minneapolis, MN 55455 ($3.00).

EDRS Price - MFO1/PCO2 plus Postage.

Language: English

Document Type: RESEARCH REPORT (143)

Office of Special Education (ED),

Geographic Source: U.S.: Minnesota

Journal Announcement: RIEMAY82

Reading placements based on teacher judagment, standardized
testing, and curriculum-based assessment were compared for 91
elementury students. Results indicated that al though
correlations among the three placement approaches were high,
the congruency of scores from the three approaches was hot,
ranging from 48% to 69%. The most dramatic evidence of this in
the present study was the fact that teacher placements of the
fifth grade students was higher than that of fourth grade
students even though both the curriculum-based measures and
the standardized tests revealed that fourth grade students
were functioning higher. Curriculum-based measures agreed best
with the other measures. Implications for reading placement
decisions are discussed. (Author/GK)

Cescriptors: +¢Comparative Analysis:; Elementary Education;
tEvaluation Methods; *Grouping (Instructional Purpcses);
tReacing Ability: Reading Instruction: Reading Materials;
Standardized Tests: ¢Student Placement

Identifiers. Ginn Reading 720 Series;
Mastery Test

woodcock Reading

ED303024 EC212116

Increasing the Percelved Usefulness
Data among Elementary Staffing Committee
Direct Assessments.

Gegein, Louis

i4 Jul 1988

80p.; Ed.D. Practicum, Nova University.

EDRS Price - MFO1/PCO4 Plus Postage.

Language: English

Document Type: PRACTICUM PAPER (043): PROJECT DESCRIPTION
(144): EVALUATIVE REPORT (142)

Geographic Source: U.S.: FloriJya

Journal Arnouncement: RIEJUNSS

The practicum was designed to increase the usefulness of
psychoeducational data provided by the school psychologist for
educational decisfion making concerning handicapped students at
the elementary level. The first goal was to provide staffing
committee members with psychoeducatfonal da a in a more useful
form than data provided through traditional assessment methods
to help in the development of handicapped student academic
objectives. The second goal involved providing teachers of
students with bhandicaps with data that would be more useful
for the development of instrucifonal plans for the students.
Curriculum based measurement materials were developed ard used
as part of a direct assessment evaluation with three students.
Use of curriculum based measurement techniques and other
direct assessment procedures were found to be more useful for
development of i{ndlvidualijzed education program (1EP) academic
objectives and instructional planning than typical
psychoeducational data. various questionnaires and forms used
in the study are appended. (DB)

Descriptors: +*Diagnostic Teaching: +Disabilitles: Elementary

(cont. next page)
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Education; *Evaluation Methods: +Individualized Education Oocument Type: JOURNAL ARTICLE (0B0); RESEARCH REPORT (143)
Programs; Psychoeducational Methods: +Student Educational Journal Announcement: CIJOCT85
. Objectives; eStudent Evaluation A microeconomic paradigm is proposed for the evaluation of
Identiflers: *Currfculum Based Assessment specfal education in schools. The special education process is
described in three phases: referral to special education by
the classroon teacher; special classroom program; and
EJ368395 CES18888 mainstreaming. The relationship between referral by teachers,
Why Soft-Skilis Training Doesn’t Take. classroom resources, and students’ desirable outcomes is
Georges, James C. examined. The need for national policy formation is briefly
Training, v25 nd4 p42-47 Apr 1988 discussed. (GOC)
Available from: UMI Oescriptors: +Disabilities;: Elementary Secondary Education:
tanguage: English *Evaluation Methods; Evaluation Needs: *Evaluation Utilization
Document Type: JOURNAL ARTICLE (080); POSITION PAPER (12C) : Models; Policy: +Program Evaluation; Referral; *Special
Joui'nal Announcement: CIJAUGSS Education
Skill 1s the cructal element that turns knowledge into Identifiers: *Evaluation Problems; Microeconomics
behaviors’ that succeed in tha real world. Often "soft skills,”
such as management, Jleadership, interpersonal communications,
and problem solving, vanish when people are on the job, EJ338723 EA549959
indicating the need for more effective training programs. Direct Instruction in Reading Comprehe 3ion.
(Jow) Gersten, Russell; Carnine, Oouglas
Descriptors: Adult Education: =Interpersonal Competence; Educational Leadership, v43 n7 p70-78 Apr 1986
tLeadership Training; *Problem Solving: *Program Effectiveness Avaiilable from: UMI
: *Training; *Training Methods Language: English
Oocument Type: JAURNAL ARTICLE (080): REVIEW LITERATURE
(070); POSITION PAPER (120)
EJ364841 EC201524 Journal Announcement: CIJNOV36
Tolerance and Technolegy of Instruction: Implications for Target Audience: Administrators: Teachers; Practitioners
Special Education Reform, Outlines the components of direct instruction. Research
Gerber, Michael M, demonstrates that the types of questions asked, the detafled
. Exceptional Children, v54 n4 p309-14 Jan 1988 step-by-step breakdowns, and the extensive practice with
For related documants, see EC 201 522-526. examples (illustrated fn the three studies discussed)
Available from: UMI significantly benefit students’ comprehension. Includes
Language: English references and five figures. (MD)
Document Type: JOURNAL ARTICLE (0B0): POSITION PAPER (i20) Descriptors: Academic Achievement: Educational Research:
Journal Announcement: CIJHAYSS Elementary Secondary Education; ¢Instruction; Instructional
Two {ssues implied fin "Placing Children in Special Oevelopment; tReading Comprehension: Reading Instruction;
Education® are discussad: a theory of tolerance, which is a *Teacher Effectiveness
range of permissible deviation concerning teachers’ Identifiers: +Oirect Instruction Model
perceptions of which students are teachable; and regular
ciassroom teachers’ need for {ncreases in instructional
rnsources or technologies to effectively focus on £J378283 TM5 13846
difficul t-to-teach students. (Author/JoD) Methods of Proactive Classroom Management.
Descriptors: *Educational Change; ¢*Educational Technology: Gettinger, Maribeth
Elementary Secondary Education: Instructional Materials; +Mild School Psychology Review, vi7 n2 p227-42 1988
Mental Retardation; sSpecifal Education; ¢Student Placement; Available from: UMI
*Teacher Att{tudes Language: English
Identifiers: sPlacing Children in Special Education (NAS); Oocument Type. JOURNAL ARTICLE (080); RESEARCH REPORT (143)
Regular Special Education Relationship Journal Announcement: CIJFEB8S
Recent research on teacher effectiveness has attempted to
' fntegrate teaching and classroom management by emphasizing
EJ320579 T™M510698 prevention over remediation. Conceptual and empirical advances
The Microecononics of Referral and Reintegrstion: A Paradigm in this approach--proactive classroom management--are
for Evaluation of Special Education. reviewed. Focus is on establishing order in classrooms rather
Gerber, Michaal M.; Semmel, Melvyn I. than responding to problems of disruptive/off-task behavior.
. Studies in Educational Evaluation, vii{ ni pi13-29 1985 (TUH)
Q Available from: UMI (cant. next page)
IEIQJ!:‘ Language: English
[Aruiitoxt proviaed by ERiC i n| kS FS.
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Descriptors: *Classroom Techniques: *Discipline: Educational

Research; Elementary Secondary Education; *Prevention;
*Teacher Effectiveness

Identifiers: Behavior Management; +Proactive Classroom
Management
ED256115 €C172513

Operatfonalizing Academic Learning Time for Low Achieving
#nd Hand{cappad Hainstreamed Students.

Gickling, Edward E. '

Oct 1984

i6p.: Paper presented at the Annual Meeting of the Northern
Rocky Mountain Educational Research Association (2nd, Jackson
Hole, WY, October 4-6,1984).

EDRS Price - MFO1/PCOf Plus Postage.

Language: English

Document Type: RESEARCH REPORT (143); NDN-CLASSRDODM MATERIAL
(055); CONFERENCE PAPER (150)

Geographic Source: U.S.; Nevada

Journal Announcement: RIESEPBS

Target Audience: Practitioners

The paper reviews findings and impltcations of curriculum
based assessment (CBA), an approach focusing on collecting,
interpreting, and using data to help lower achieving students

have opportunities for success {n mainstreamed settings. An
fnstructional delivery model {8 presented to guage the
probability of task success and provide a structure for
controlling the difficulties encountered by a teacher in
deciding what and how to teach. Three performance levels of
student functioning are proposed; frustrational level,
instructional! 1evel, and {ndependent 1level. Percentages of
challenge provided for the instructional level constitute a
manageable set of criterfa to evaluate the suitability of
students’ assessment. Studies are cited to illustrate the use
of the model with attention deficit disordered and low
achieving students. (CL)

Descriptors: Curriculum Development; *Disabilities;
Elementary Secondary Education; *Low Achievement;
*Mainstreaming: Models: Student Evaluation; +Teaching Methods

*Time on Task

EJ365475 THM512184

Teachers as "Tests": Class{fication Accuracy and Concurrent
Validation n the Identification of Learning Disabled
Children.

Gresham, Frank M.; And Others

School Psychology Review, vi{6 nd4 p543-53 {987

Avatlable from: UAI

Language: English

Document Type: JDURNAL ARTICLE (080):

Journat Announcement: CIJMAYS8SB

The relative accuracy of teacher judgments of academic
performance 1in classifying students as learning disabled (LD)
or nonhandicapped (NH) was contrasted to standardized tests of
intelligence and academic achievement. Results indicated that

RESEARCH REPDRT (143)

teacher judgments were as accurate {n separating LD and NH
groups as standardized tests of {ntelligence and achievement,
(Author/LMD)

Descriptors: +*Ability Identification; *Academic Achievement
Achievement Tests; s«Concurrent validity: Elementary Secondary
Education; *Iintelligence Tests; sLearning Disabilittes;
Standardized Tests; +Student Evaluation; Teacher At:itudes

Identifiers; Peabody Individual Achievement Test; Teacher
Rating of Academic Performance; Wechsler Intelligence Scale
for Children (Revised)

EJ217496 €S708880

The Effective Teacher of Reading, Revisited.

Harris, Albert J.

Reading Teacher, v33 n2 p135-40 Nov 1979

Available from: Reprint: UMI

Language: English

Document Type:
(070)

Journal Announcement: CIJJULBO

Summarizes research done since 1969 on characteristics of
good reading ({instruction and draws implications for improved
reading instruction. {DD)

Descriptors: Elementary
*Reading; tReading Instruction:
Effectiveness

JOURNAL ARTICLE (080): REVIEW LITERATURE

Education; Literature Reviews;
*Reading Research; #*Teacher

EJ351718 TM511770

Reading Instruction in Spectal Education Resource Rooms.

Haynes, Mariana C.: Jenkins, Joseph R.

American Educational Research Journal,
1986

Avatllairle from: UMI

Language: English

Document Type: JDURNAL ARTICLE (0BO);

Journa! Announcement: CIJJuLB87

The SDBR observation technique was used to observe reading
ifnstruction 1{in special education resource room programs for
mildly disabled students. Disabled and nondisabled students In
regular classrooms were also observed. There were considerable
differences in reading {instruction across programs and
students. The amount of reading instruction was remarkably

v23 n2 pi61-90 Sum

RESEARCH REPDRT {143)

low. (GDC)
Descriptors: Behavior Problems; +*Classroom Observation
Techniques: Intermediate Grades:; Learning Disabilities: +Mi{ld

Disabiiities; Mild Mental Retardation; *Reading Instruction;
*Resource Room Programs;: Success; Time on Task

Identifiers: California Achievement Test; Slosson Dral
Reading Test: ¢Student Level Dbservation of Beginning Reading
Wechsler Intelligence Scale for Children (Revised): Wide Range
Achievement Test
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ED249214 SP025342 reviewed. Conclusions are drawn regarding
Curriculum-Based Assessment and Evaluation Procedures. properties of these judgment measures, suggesti
Ravised ., future research on the measures, and statement

Hofmefister, Alan M.; Preston, Carotfne N.

Minnesota Univ., Minneapolis. National Support Systems
Project.

Sep 1981

125p.: For other modules in this series, see ED 238 844 and

SP 025 332-354. For the genesis of these modules, see ED 186
399. Reviewed by Maynard C. Reynolds and Thomas QOakland.

Sponsoring Agency: Gff fce of Special Education and
Rehabilitative Services (Ep), Washington, ©C. 0iv. of
Personnel Preparation.

Grant No.: 0OEG007902045

ED?S Price - MFO{/PCO5 Plus Postage.

Lsnguage: English

Document Type: TEACHING GUIDE (052)

Geographic Source: U.S.; Minnesota

Journal Announcement: RIEFEBSS

Target Audience: Teachers: Practitioners

This module (part of a series of 24 modules; s on
educational assessment and {ts purposes. The genesis of these
materials is in the 10 "clusters of capabilities,"” outlined {n
the paper, "“A Common 8ody Of Practice for Teachers: The
Challenge of Public Law 94-142 to Teacher Educatfon.” These
clusters form the proposed core of professional knowledge
needed by teachers {n the future. The module is to be used by
teacher educators to reexamine and enhance their current
practice {in preparing classroom teachers to work competenttly
and comfortably with children who have a wide range of
fndividual needs. The module includes objectives, scales for
assessing the degree to which the identified knowledge and
practices are prevalent in an existing teacher education
program, and self-assessment test {tems. Biblfographic
references and journal articles are i{ncluded on student
assessment and educational diagnosis. (JD)

Descriptors: s+Curricutum Evaluation; Educational Diagnosis;
«Evaluation Methods; Higher Education; Learning Modules;
*Mainstreaming; Preservice Teacher Education; Student
Evaluation; Student Needs: +*Teacher Education Curriculum;
*TeacHer Educators

Identifiers: Education for A1l Handicapped Children Act

EJ304191 EC162694
Psychometric Properties of Teacher-Judgment Measures of
Pupll Aptitudes, Classroom Behaviors, and Achievement Levels.
Hoge, Robert D.
Journal cf Special Education, vi7 nd pa0i-29 Win {983
Avatlable from: UMI
Language: Eng!lish
Document Type: JOURNAL ARTICLE (080): NON-CLASSROOM MATERIAL

(055)

Journal Announcement: CIJDECS84

The paper addresses teacher-judgement measures of pupil
bahaviors, apt{tudes, and achfevement levels. Analyses

relating to relfabftity and validity of the measures aru

place within the larger teacher- judgment
(Author/CL)
Descriptors: Academic Achievement; Apti

*Disabilities: Elementary Secondary Educatior
Methods: Student Attitudes:; *Student Evaluation

EJ326669 EC 180880

The Effects of a Strategy and Sequenced Mat
Inferential Comprehension of Disabled Readers.

Hoimes, Betty C.

Journal of Learning Disabilities, vi8 n3 p542-4

Language: English

Document Type: JOURNAL ARTICLE (080): RESEARCH

Journal Announcement: CIJMARSE

The study examined whether teaching 24 elemen
readers a structured Iinferencing strategy us
sequentially arranged from easy to more dif
improve their ability to answer inferential quest
sugges ted that disabled readers’ apparent
answering iInferentlal qusticens may exist because
successful problem solving strategies. (Author/CL

Descriptors: Elementary Education: *Inferenc
Disabitities; ¢Learning Strategfes: +*Problem Solv
Comprehension: Reading Materials

EJ336939 T™M5 11320
Direct Assessment of Academic Performance.
Howell, Kenneth W,
School Psychology Review, vi5 n3 p324-35 1986

Avatl ° 3 from: UMI
Langun.e: English
Document Type. JOURNAL ARTICLE (080). "ROJEC

(141)

Journal Announcement: CIJSEPS6

This article first disconfirms the use of
evaluation procedures, and then focuses on dire
of academic performance. The interactive natur
and the use of a task analytical [
treatment-orfented assessment are emphasized, (LM

Descriptors: +Academic Achievement: Aptitu
Interaction; +Cognitive Processes; Elemental
Education; Instruction; sIntervention: Learnin

Models: +Psychological Evaluation; *Student Evalt
Analysis
EJ367429 EC201896

Johnny Can’t Read:
Teacher, or Johnny?
Idol, Lorna

Does the Fault Lie with |

{cont. next page)

000023

ANT OHMATION



PRINTS User:009004 09apr90 P108: PR 0/5/ALL/AU ({tems t1-117)
DIALOG :

PAGE: 18
Item &1 of {17

DIALOG File 1: ERIC - 88-90/MAR.

Remedial and Specfal Edut .tion (RASE), v9 n{ pg8-25,35
Jan-Feb 1988

Available from: UMI

Language: English
) Do?ument Type: JOURNAL ARTICLE (080);: REVIEW LITERATURE
Cc70

Journal Announcement: CiJJuL88

Target Audience: Teachers: Practitioners

This empirically-based model depicts the ({nteractive,
constructivist process of reading and three classes of
variables that {influence reading. Teacher varicbles {nclude
presentation, fnstructional intervention, instructional
climate, and behavior management. Text variables include text
language, relevance, organization, story structures, and
readabi{lifty. Student variables {nclude language. background
«nowledge, sociocultural factors, and attention. (Author/JDD)

Descriptors: Attentifon: Classroom Environment; Elementary
Secondary Educatfon; Instructional Effectiveness; Intervention
;i Models: Readability; +Reader Text Relationship; ¢Reading
Difficulties; Reading Materials; *Reading Processes: *Student
Characteristics; *Teacher Influence:; Teaching Methods

EJ202979 CS7 15054

Curriculum Biases in Reading Achievement Tests.

Jenkins, Joseph R.; Pany, Darlene

Journal of Reading Behavior, v10 n4 p345-57 Wir. 192

Avatilable from: Reprint: uMi

Language: ENGLISH

Document Type: JDURNAL ARTICLE (080);: RESEARCH REPDRT (143);
POSITION PAPER (120)

Journal Announcement: CIJUCT79

Examines the extent and direction of curriculum bias in
standardized raading achfevement tests by comparing the
relative overlap {n the contents of five separate reading
echiavement tests with the contant of seven commercial reading
series. (HDD)

Descriptors: +Achievement Tests: Basal Reading: Elementary
Education: +Reading Achievement:; Reading Programs; Reading
Rasearch; *Reading Tests; +Test Bias

EJ183369 EC103619

Standardized Achievemsnt TYaests: How Useful for Special
Education?

Jenkins, Joseph R.:; Pany, Darlene

Exceptional Children, 44, 6, 448-53 Mar 1578

Language: ENGLISH

Journat! Announcement: CIJE{1978

The extent and direction of curriculum bias in standardized
reading achievement tests were examined. (Author)

Descriptors: ¢Handicappad Children; +*Reading DIifficulty;
+Reading Tests; *Achfevement Tests; +*Testing Problems;
Exceptional Child Research; Learning Disabilities; Elementary
Education: Standardized Tests; Test Bias

ED293248 EC202097

Exploring the Validity of a Uniffed Learning Program for
Remedial and Handicapped Students.

Jenkins, Joseph R.; And Others

io87

36p.

EORS Price ~ MFO1/PCO2 Plus Postage.

Language: English

Document Type: EVALUATIVE REPORT (142)

Geographic Source: U.S.; Washington

Journal Arnouncement: RIESEP8S

The in2 ructional and political validity of current
educational policy regarding categorical programs for
low-achieving elementary school students are examined. The
categorical organization of services for these students,
charpcterized by a vast array of ellgibiiity requirements,
rules and regulations, and accounting systems, has resulted {n
a sense of fragmentation at many levels. Fragmentation of
services takes two forms: (1) between basic education and
special programs: and (2) among special programs. Only the
latter Is consi{dered tn the unified apprusch advocated in this
paper, not the merging of regular and special programs.
Attempts to reduce fragmentation by wunifying categorical
programs must address certain 1{ssues (n the reezims of
fnstructional and political validity. of concern {n
ifnstructionnt validity are questions about similarities and
difrerences between learning disabled and remedial students in
instructional 1levels, learning rates, and "learning styles."
D.ta from two Studies suggest that the similarities in
instructional level and learning rates are greater than the
differenceq. The political tssue. requiring resolution before
fmplementing a unified system include protection and equitable
distribution of resources, participation in decisfon making,
and protection of jobs. FEenefits of a unified system and
fssues that policymakers must address are discussed. (VW)

Descriptors: +Accountability; Cognitive Style: Elementary
Secondary Education; Eligibitity; *Grouping (Instructional
Purposes); Learning ODisabilities: +*Low Achlevement; *M{ld
Disabiiities: participative Decision Making: Remedial Programs
H *Special Education Teachers; Teacher Administrator
Relationship

Identifiers: *Categorical Special Education: ¢*Noncategorical
Speci&al Education

EJ317317 PS513466
The Congruence of Classroom and Remedial Reading
Instruction.
Johnston, Peter; And Others
Elementary School Journal, v85 n4 p465-78 Mar (985
Available from: UMI
Language: English
Document Type. JOURNAL ARTICLE (080); RESEARCH REPORT (143)
Journal Announcement: CIJAUGSS
Presents the results of a study i{n which 33 remedfal reading
(cont. next page)
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students (grades one through eight). their classroom teachers,

their reading teachers, and a supervisor were interviewed.
Results {indicate a tack of coordination between ctassroom and
reading teachers and a failure on the part of students to

perceive task relevant goals. (CB)
Descriptors: Administrator Responsibility; Age Differences;
*Coordination; Educational Improvement; +Educationat

Objectives; Etementary Education; *Elementary School Students
Interviews; dJunior High Schools; sdunior High School Students
*Reading Instcuction; +*Remedial Reading: Student Attitudes;

‘Teacher Attitudes: Teacher Rote

EJ380689 RC507076

Curricutum-Based Assessment: An Alternative Approach for
Screening Young Qifted Children in Rural Arses.

Joyce, Bonhie G.; Wotlking, Witiiam D.

Rural Special Education Quarterty, v8 n4 p9-14 {988

Theme {ssue with titie "Serving the Gifted Population.*

Language: Engtish

Document Type:
(142)

Jourral Announcement: CIJAPR89

Evaluktes the criterion validity of a curriculum-based
assessment (CBA) to {cantify gifted children in rural areas.
Compares CBA snd standardized test scores for 286 kindergarten
and first grade children. Concludes that the {nstruments’
predictive validity {s equivalent, but the CBA has practical
edvantages for rurat schoot districts. 25 references. (SV)

Daescriptors: *Academically Gifted: Grade {:; Kindergarten;
Predictive Validity; Primary Education; *Rural Education;
Rural Schools; *Special Edurationh; =+Talent ldentification;
*Taest Vali{dity: *Young Children

Identifiers: *Curriculum Based Assessment;
Achievement Tests; Metropolitan Readiness Tests

JOURNAL ARTICLE (0B0O): EVALUATIVE REPGRT

Metropotitan

EJ357586
Assessment
Interventions.

Kelth, Timothy Z.

Schoot Psychology Review, vi6 n3 p276-89
Avaiilsbte from: UMI

Language: Engtish

TMS512066

Regearch: An  Assessment and Recommended

1987

Document Type: JOURNAL ARTICLE (080): REVIEW LITERATURE
(U70)

Journal Announcement: CIJNOVS87

This srticte highlights three common probiems with
assessment research, {ncluding the foltowing neads. (1) to
adopt a hypothesis testing approach; (2) for research to be

guided by avaitable formal and informsi theory, and (3) for
rasearch to be consistent with general school psychologicatl
practice. New research methodologies and new research
directions are discussed. (Author/LMD)

Descrip’ors: .¢Educationatl Assessment; Educational Psychology
s Educationat Research; Elementary Secondary Education; Factor
Analysts; *Hypothesis Testing; *Research  Methodotogy:

*Research Needs; *Research Problems; Test validity

Identifiers: Conf irmatory Factor Anatysis; <Evaiuation
Research
ED236189 TMB30698

The Effects of Training Teachers in the Use of Formative
Evaluation in Reading. An Experimental-Control Comparison.

King, Robert P.: And Dthers

Minnesota Univ., Minneapotis. Inst. fcr Research on Learning
Disabitities.

Feb {983

33p.

Sponsor {ng Agency: Dff ice of Speciat
Rehabit{tative Services (ED), wWashington, DC.

Contract No.: 300-80-0622

Report No.: IRLD-RR-1{1{{

EDRS Price - MFOI/PCO2 Plus Postage.

Language: Engtish

Document Type: RESEARCH REPORY (143)

Geographic Source: U.S.: Minnesota

Journal Announcement: RIEMARS84

Target Audience: Researchers

A year tong study involving 38 students {in grades | to 6 was
conducted to assess the degree of I{mplementation of a
frequent, curriculum-based measurement and evatuation system
in ciassrooms 1{n which the teachers had received training in
the system, and to examine the effectiveness of the
measurement and avaluation system in terms of enhancing the
structure of the instructional tessons and students’ reading
achievement. The results indicated that atthough teachers were
skittful {In the mensurement part of the system, they were
unsuccessful 1{n applying tk. evaluation components; students’
instructional programs seldom were changed. In terms of the
structure of the lessons, only ona of the {2 structure
variables (controited practice) yieided significantly higher
ratings for experimental than for control subjects. The
remaining {1 variables favored experimental subjecits, but were
not statistically significant, No statistically significant
differences {n achievement were found between the two groups.
Alt students {improved over time, The results suggested that
the Imptementation of a frequent curriculum-based measurement
system {s feasible and succassful {n improving the structure
of {nstruction. Achievement effects may be manifest {f the
evaluation components are apptied. (Author)

Descriptors: Criterion Raferenced Tests; *Di{agnostic
Teaching: Etlementary Education:; ¢*Etementary School Teachers:
Evatuation Methods; *Formative Evaluation; inservice Education
: Measurement Techniques:; ¢Program Effectiveness; Program
Imptementation; Reading Achievement; *Reading Instruction

Education and

000025 .

INF HIMATION SETIVICES, INC.

!

—T




PRINTS Usel‘6009004 09apr90 Pi08: PR O/S5/ALL/AU (items 1-147)
DIALOG

PAGE: 20
Item S8 of 117

DIALOG File 1: ERIC - 68-90/MAR.

EJ323756 ECi80606

Variations {n Attention as a Function of Classroom Task
Demands in Learning Handicapped and CA-Matched Nonhandicapped
Chi ldren.

Krupski, Antoinette

Exceptional Children, v52 ni p52-56 Sep 1985

Avajlable from: UMI

Language: English

Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)

Journal Announcement: CIJJANS6

Learning disabled and nondisabled (N=z22) children were
individually observed in their classroom. Results indicated
that normal youngsters spent about 80 percent of observed time
on- task regardless of task demands. Learning disabled
youngsters varied in their on-task behavior as a function of
task demands. (Author/CL)

Descriptors: *Attention;
Disabittties; *Time on Task

Behavior Patterns; +Learning

EU275528 TM507727

Restrrictive Educational Settings: Exile or Haven?

Leinhardt, Gaea: Pallay, Allan

Raview of Educational Research, v52 n4 p557-78 Win {982

Avajlable from: Reprint: UMI

Language: Engl ish
( Dogument Type: JOURNAL ARTICLE (080): REVIEW LITERATURE
070

Journa’? Announcement: CIJMAYS83

A review of the educational and emotional impact of
restrictive educational settings on children in the towest
quartile of achievement asserts that the variables which are
important for successful student outcomes can occur in most
settings. For ethical reasons the least restrictive
environment §s preferred. (Author/PN)

Descriptors: *Academic Achievement; *Educational Environment
; *Low Achievement:; *Mainstreaming: *Special Classes; Student
Placement; Success; Teacher Effectiveness

EJ253005 TMS506406

Reading Instruction and Its Effects,

Leinhardt, Gaea; And Others

American Educational Research Journal, vi8 n3 p343-61 fall
198 1

Available from: Reprint: UMI

Language: English

Document Type: JOURNAL ARTICLE (08C); RESEARCH REPORT (§43)

Journal Announcement: CIJFEB82

Reading {instruction and 1its effects were exanined for {nNS
students in elementary classrooms for the learning disabled.
Extensive detailed observations of students, teachers, and
instructional material were used to explore the plausibflity
of a causal model of the effects of reading behaviors and
instruction on students’ reading performance. (Author/GK)

Descriptors; Classroom Observation Techniques; Classroom
Research; Elementary Education; *Instructional Improvement:;

*Learning Disabilities; Pretests Posttests: Reading
Achievement; *Reading Difficulties; Reading Improvement:
*Reading Instruction; *Student Behavior: Teacnher Behavior

Identifiers: +Causal Models: Comprehensive Tests of Basic
Skills; Spache Diagnostic Reading Scales; Wide Range
Achievement Test

EU247990 TM506150

Overlap: What’'s Tested, What’s Taught?

Leinhardt, Gaea: Seewald, Andrea Mar

Journal of Educational Measurement, vi€ n2 p85-96 Sum 98§

Avajlable from: Reprint: UMt

Language: English

Documer:t Type: JOURNAL ARTICLE (080): RESEARCH P:PORT (143)

Journal Announcement: ClJOCTS8

In studying the effectiveness of different instructionsl
programs, a criterion measure can favor one of the programs
because there 1is greater overlap between the content covered
on the test and in that program. This overlap can be measured
using teacher estimates or teacher estimates combined with
curriculum analysis. (Author/BW)

Descriptors: *Criterion Referenced Tests: Curricutum:
Elementary School Mathematics; Learning Disabilities: Primary
Education: *Program Evaluation: Reading Programs: Test
Selection: *Test validity

Identifiers: Comprehenslve Tests of Basic Skills: Evaluation
Problems; *Instructional Dimansfons Study: Test Content: *Test
Curriculum Overlap

EJ273688 TM507613

The Role of the Elementary School DPrincipal in Program
Improvement,

Leithwood, K. A.: Montgomery, D. J.

Review of Educational Research, v52 n3 p309-39 Fall 1982

Avajlable {rom: Reprint: UMI

Language: English

Document Type: JOURNAL ARTICLE (080): REVIEW LITERATURE
(o70)

Journal Announcement: CIJAPRS83

Using a framework for planned change, this study assessed
the status of knowledge about effective and ineffective school
principal behaviors. gObstacles that principals face in their
attempts at school improvement were also reviewed. (Author/PN)

Descriptors: +tAdministrator Role: Change Agents; Change
Strategies; Educational Change; +Educational Improvement;
+Element. ry Education; *Principals: sProgram Improvement;
*School Effectiveness

EJ336941 TMS5 11322
Functional Assessment of the Academic Environment.
Lentz, Francis E., dJr.; Shapiro, Edward S.
School Psychology Review, v15 n3 p346-57 1986
(cunt. next page}
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- Available from: UMI the research to date does not justify reducing special

Language: English

; Dogument Type: JOURNAL ARTICLE (080): EVALUATIVE REPORT
142

Journal Announcement: ClJSEP36

This paper discusses classroom variables as an academic
ecology: describes how 1inking assessment ¢to effective
intervention requires an understanding of this ecology:
reviews procedures for assessing the aczdemic ecology

including classroom observations, teacher {interviews, and
examination of permanent acedemic products: and presents a
case study to illustrate this sssessment process. (Autiaor/LM0)
Descriptors: e¢Academic Achievement; sClassrowm Envircnment:
Classroom Observation Techniques: Educational Assessment;
*Educational Environment; Elementary Secondary Education;
*Evaluation Maethods: Intervention; Interviews; +*Remecial
Instruction; School Psychologists: *Student Evaluation

£J4360284 UD513208

Educational Testing
Policy Issues.

Linn, Robert L.

Amer ican Psychologie=t, v41 n10 p1153-60 Oct 1986

Special issue on Psychological Science and Education.

Language: English

Document Type:
(070)

Journal Announcement: ClJJANSS

Many of the recent appeals for educational improvement place
great reliance on standardized tests as instruments of reform.
The appropriateness and interpretation of these tests remain
unresolved {ssugs. Concepts of cognitive psychology should be
integrated {nto the development of intelligence and
achievement tests. (Author/VM)

and Assessment: Research Needs and

JOURNAL ARTICLE (080): REVIEW LITERATURE

Descriptors: Academic Achievement; Cognitive Psychology;
sEducational Assaessment; ¢Educational Change; Educational
Policy: sEducztional Research; sEvaluation Problems;

Evaluative Thinking: Special Education; Teacher Certification
«Testing: siest Interpretation

£J36604 1 EC201631

Redefining the Appliied Research Agenda: Cooperative
Learning, Prereferral, Teacher Consultation, and Peer-Mediated
Interyentions. . -

Lloyd, John Wills; And Others

Journal of Learning Disabiiities, v21 ni1 p43-52 dJan

For related documents, see EC 201 625-630.

Language: English

Document Type: JOURNAL ARTICLE
{070); POSITICON PLPER (120)

Journal Announcement: CIlJJUNSS

Recent literature on four interventicn approaches--cocperati
ve learning, prereferral teams, cornsulting teachers, and peer
tutoring--recommended for accommodating atypical learners in
general =2ducation settings is reviewed. It is concluded that

{988

(080): REVIEW LITERATURE

nducation services. (Author/DB)
Descr iptors. Classroom Techniques; Consultation Programs:
Cooperation: Eilementary Secondary Education: *Instructional

Effectiveness: *Intervention; *Miid Disabilities: Peer

Teaching: Referral: *Remedial Instruction: Tutoring
Identifiers: Speciat Education Regular Education

Relationship

EJ336940 TM5§13214

Measurement and Evaluation of Task-Related Llearning
Behaviors: Attention to Task and Metacognition.

Llioyd, John Wills: Loper, Ann Booker

School Psychology Review, viS n3 »336-45

Available from: UMI

Language: English

Document Type: JOURNAL ARTICLE
(142)

Journal Announcement: CIJSEP86E

The f{importance of attention to tas®: is presented, followed
by discussion of observational methods for assessing attention
to task and related iInterventions. Issues related to
assessment and intervention planning for metacognitive Lkills
are discussed within the context of a step-wise intervention
monitoring plan. (Author/LMO)

Descriptors: Academic Achievement: +Attention;: *Classroom
Observation Techniques; Elementary Secondary Education;
Instruction; Intervention; slLearning Procasses: +Metacognition
H Psychologicat Evaluation; +*Student Behavior: +Student
Evaluation: Underachievement

{986

(080): EVALUATIVE REPORT

ED226048  TM830084

Implementation of ODirect and Repeated Measurement in the
School Setting.

Marston, Doug: Deno, Stanley L.

Minnesota Univ., Minneapolis. Inst. for Research on Learning
Disabitities.

Dec 1382

45p.

Sponsoring Agency: Department of Educati~on, Washington, DC.

Contract No.: 300-80-0622

Report No.: IRLD-RR-105

Avaiiable from: Edfitor, IRLD. 350 Elljott Hall, 750 East
River Road, University of Minnreapolis, MN 55455 ($3.00).

EDRS Price - MFO1/PCO2 Plus pPostage.

Language: English

Document Tune- SESEARCH REPORT (143)

Geographi:> Source: U.S.; Minnesota

Journal Announcement: RIEJUNS3

A cont inuous pupil progress
implemented {in two elzmentary schools; 552 students and 38
educational personnel were f{nvolved. The monitoring system
employed was initially designed to evaluate students receiving

{ccnt. next page)
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special services and their progress toward {ndividual
education plan reading goals. The model emphasized direct
assessment {n the students’ grade level basal reader (Ginn
Reading® Series) and repeated mieasurement of the number of
words read correctly {n students’ {- ifnute readings for i6
weeks. The number of words read correctly by the student was
tabulated and the f{nformation entered into a microcomputer
program. A computer printout displayed a graph of each
student’s performance and a summary of descriptive statistics
(baseline 1level, current level, average weekly gain or loss.
and amount of varfability in reading scores). Actual time for
administratfon and scoring was approximately 3 minutes per
student. Teachers generally felt that the information
collected was {nstructionally relevant. The extent to which
studunt performance data were valid indices of student
achrevement, were sensitive to pupil! growth, and could be used
to judge the efficacy of program placement and student
progress {n the program also were examined. Results suggest
that the system can be Implemented successfully on a
wids-scale basis {n schools. (Author/PN)

Descriptors: Cost Effectiveness; Elementary Education:

*Feasibitity Studies: Individualized Education Programs;
+Individual Testing; *Measurement Techniques; *Reading
Achievement; Student Plscement; Teacher Attitudes; Test
validity: Word Recognition

Identifiers: Minneapolis Public Schools MN: *Repeated
Testing
EJ370385 EC202426

The Effectivensss of Special Education: A Time Series
Analysis of Reading Performance {n Regular and Special
€ducation Settings.

Marston, Douglas .

Journal of Spacial Education, v21 n4 p13-26 Win 198 1988

Language: English

Document Type: JOURNAL ARTICLE (080):; EVALUATIVE REPORT
(142)

Journal Announcement: CIJSEP8S

The impact of regular and special education on i
learning-disabled children {n fourth through sixth grade was
studied by amlyzinge thair slope of improvemert on
curriculum-based measures of reading scores. A time series
analysis indicated that dafly reading instruction in a
resource room was a sore effective intervention than regular
education. (Author/JDD)

Descriptors: *Achievement Gains; Elementary Education;
*Instructional Effectiveness; Intervention; *Lrarning
Disabilities; Mainstreaming: *Outcomes of Education: *heading
Achievement; Reading Improvement; Reading Tests; Resource Room
Programs; *Special Education: Teaching Methods; Trend Anaivsis

EJ339576 TM511390

Detecting Impacts of Curricular Differences in Achisvement
Test Data.

Mehrens, Willtam A.: Phillips, S. E.

Journal of Educational Measurement. v23 n3 pi85-96 Fall 1986

Available from: UMI

Language: English

Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)

Journal Announcement: ClJNOVSSE

This study assessed the differences in standardized test
scores resulting from curricular differences in two school
systems. The degree of curriculum-test match for reading and
math in gredes three and Six was based on ratings of that
match by qualified district personrel. (Author/LMO)

Descriptors: <Achievement Tests: <Curriculum: Elementary
Education; Gru e 3: Grade 6: Mathematics Tests: Multivariate
Analysis; Psychometrice; Research Methodology: Socioeconomic
Status; *Standardized Tests; +Textbooks

Identifiers: ¢*Curriculum Test Overlap

EJ306030 TMS16036

Natfonal Tests and Local Curriculum: Match or Mismatch?

Mehrens, william A.

Educational Measurement:
Fall {984

Language: Eng!ish

Document Type: JOURNAL ARTICLE (080): POSITION PAPER (120)

Journal Announcement: CIJJANSY

The use of national! achievement testc in schools can result
fn varying degrees of curricular match/mismatch with respect
to local curricula. This article explores the types of
mismatch which can occur, discusses the inferences made from
test scores and their i{mportance., and addresses some
implications for the educational community. (EGS)

Descriptors: +Achfevement Tests; <¢Course Content: Course
Objectives; Currfculum Prc-lems; Elementary Secondary
Education; Scliool District autonomy: Standardized Tests:
Teacher Made Tests; +Testing Problems; Test Interpretation;
Test Selection; +*Test validity

Identifiers: sCurricular validity: Tes% Curriculum Overlap

Issues and Practice, v3 n3 p9-i5

EJ296325 UDS510631

Assessment in Context: Appraising Student Performance in
Relatfon to Instructional Quality.

Mess ick, Samuel

Educational Researcher, vi{3 n3 p3-8 Mar 1984

Language: English

Document Type: POSITION PAPER (120)

Journal Announcement: ClJJUN84

2

Identifiers: Curriculum Based Assessmen:; Time Serijes Discusses report by a National Research Council panel on the
Analysis overrepresentation of mfnority children and males in special
education programs, especially for the educable mentally
retarded. Identifies and discussec two key fsgues: (1)
(cont. next page)
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validity of referral and assessment procedures, and (2) £J333762 T™S511169

quality of Instruction rezceived Iin classroom and
special educaticn settings, (CuUM)

Descr iptors: Academic Achievement; Black Students; Criterion
Referenced Tests; ‘tEducational Diagnosis; Educational Needs;
Elementary Secondary Education; Equal Education; Males; *Mild
HMental Retardation; Minority Group Children; Racial Blas:
*Racial Composition; *Special Education; *Student Placement

Identifiers: National Research Councii

regular

~

£D2695004# UD024835

The School! Achfevemsnt of Hinority Children., New
Perspectives. .

Neisser, Ulric, Ed.

1986

207p.

Report No.: IS8N-0-89B59-6B5-8

Avaitdble from: Lawrence Erlbaum Associates, Inc.. Suite
102, 365 Broadway, Hilisdale, NJ 07642 {$19.95).

Document Not Available from EDRS.

Language: English :

Document Type: BOOK (0{10); COLLECTION (020): PROJECT

DESCRIPTION (141)

Geographic Source: U.S.; New Jersey

Journal Announcement: RJ~TSEP86

Most of the chapters in this book grew out of the Conference
cn the Academic Performance of Minority Children held at
Cornell University 1In 1982. Six hypotheses about minority
school achievement are presented. After a general introduction
by Ulric Neisser, John Ogbu describes the effects of caste and
argues that black school children are preparing themselves fJr
the roles they expect to play later on. A. Wade Boykin
discusses black culture and argues that schools are structured
to maintain the hegemony of the white middie class. Ron
£Edmonds documents the orincipal differences between effective
and ineffective schunls, Brown, Palincsar, and Purcell examine
the differential treatment effect In reading instruction and
describe new participatory teaching techniques that may reduce
achievement gaps betweer successful anu unsuccesssul students.
Reginald Gougis argues that black students suffer stress from
racial prejudice that has negative effects on learning. In the
final two chapters, Richard Darlington’ presents findings on
the effectiveness cof Head Start programs and Herbert Ginsburg
reviews cross-cultural and subcultural research, concluding
that basic abilities for school subjects are equally present
in every cultural group. (CG)

Descriptors: *Acedemic Achievement:
Ability: Cross Cultural Studies:
Education: Intelligence Gifferences;
«Minority Groups: Pre3chool Education:
Instruction; School Effectiveness; +Soclial
Teaching Methods

+*Blacks: +Cognitive
Elementary Secondary
Intelligence Tests;
*Racial Bias; Reading
Stratification;

Curriculum-Based Developmental
Testing and Teaching.

Neisworth, John T.; Bagnato, Stephen J.

School Psychology Review., v15 n2 pi180-99

Available from: UMI

Language: English

Document Type:
(142)

Journal Anncuncement: CIJJULSE

Curriculum-based assessment (CBA) provides the most direct
means for assessing and aonitoring child program progress.
Five areas of research in preschool assessment and four major
qualities for assessment batteries are summarized. The
interrelatedness of direct instruction, behavior technology.
program accountability, and curriculum-based assessment is
noted. (Author/LMO)

Descriptors: +*Curriculum; Disabilities;
Intervention; *Preschool Chitdren; Preschool
*Preschool Tests

Identifiers: *Curriculum Based Assossment

Assessment: Congruence of

1986

JOURNAL ARTICLE (080); EVALUATIVE REPORT

vEvaluation Methods
Education;
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The Consulting Teacher as a Clinical Pzsearcher.

Nevin, Ann: And Others

Teacher tEducation and Special Ecucation,
1982

Ava’.able from: UMI

Language: English

Document Type: JOURNAL ARTICLE (080). RESEARCH REPORT (143)

Journal Announcement: CIJJUL8S

Interviews with 26 randomly selected University of Vermont
wounsulting teacher Program graduates revealed that graduates
have been actively Iinvolved 1{n implementing single subject
research designs since graduation. Data are presented on study

v5 n4 p19-29 Fall

foci, measurement systems, and I{ndependent variables. Case
study examples {llustrate uses of experimen:al analysis of
behavior, (CL)

Descr iptors. Case Studies, ¢Classroom Research, *Consultants
: *Disabilities; +Special Education Teachers; 3Surveys

EJ345510 EC191165

Special Focus: Effective Instruction in Reading. Improving
Comprehenston Skills.

Peters, Ellen, EC.: Graves, Anne W.

Teaching Exceptional Chit!dren, vi9 n2 p63-65 Wwin 1987
For related documents, see gC 191 163-164.
Avafiable from- UMI
Language: English
Document Type. JOURNAL ARTICLE
(070): NON-CLASSROOM MATERIAL (055)
Journal Announcesent: ClJAPR87
Target Audience: Teachers; Practitioners
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Research based teaching strategies for improving tke reading E.J338722 EA5 19958
comprehension of mildly handicapped students include Synthesis of Research on Explicit Teaching.
identifying tearning goals, breaking goals into simpler units, Rosenshine, Barak V.
ordering i{nstruction developmentally, and teaching the use of Educational Leadership, v43 n7 p60-69 , pr 1986

metacognitive strategies for reading. (CB)

Descriptors: Basic Skills; Elementary Education: *Learning
Strategies: Metacognition; *Mild Disabilities: Models;
*Reading Comprehension: *Reading Difficulties; <+Reading
Improvement; Research Utitization: *Skill Development:
Teaching Methods
EJ326813 ECiB1i24

Montevideo Individualized Prescriptive Instr :tional
Management System.

Peterson, Joanne:; And Others

Exceptional Children, v52 n3 p239-43 Nov 1985

Special Issue: Curriculum Based Assessment.

Available from; UMI

Language: English

Document Type: JOURNAL ARTICLE (080); RESEARCH REPORT (143)

Journal Announcement: CIJMARS6

A computer-based measurement system for monitoring student
progress through an individualized math and reading curriculum
is described along with results of a study to determine
wheth~r special education and Chapter { students could be
identi’ied 1{n reference tu the number of units of {nstruction
completed by the end of a school! year. (Author/CL)

Descr iptors: Computer Assisted Instructicn: *Computer
Managed Instiruction: *currfculum; *Diagnostic Teaching;
eDisabilities; Elementary Education; Evaluation Methods:
*Individual ized Instruction: Mathematics: Reading: *Screening

Tasts
EJ3733914 EA522347
Synthesis of Research on Good Teaching: Insights from the

Work of the Institute for Research on Teaching.
Portér, Andrew C.: Brophy, Jere
Educationai Leadership, v45 n8 p74-85 May
Available from: UMI
Language: English
Document Type: JOURNAL ARTICLE (080); RESEARCH REPORT (143):

REVIEW LITERATURE (070)

Journal Announcement: CIJUNOVSS .

In the late 19703, teachers were viewed either as weak 1inks
to be circumvented or as technicians to be programmed. Now
educators recognize the significance of well-educated teachers
being able to assume new powers and responsibilities to
redesign schools, This article reviews recent teaching
research and explores findings developad at the Institute for
Research on Teaching. lncludes 49 references. (MLH)

Descriptors- Elementary Secondary Educatlon; Models: ¢S$chool
Effectiveness; +¢Teacher Effectiveness; Teacher Improvement:
*Teacher Rola; ¢Teaching Skills

Identifiers: *Professionalism

1988

Available from: yuMi
Language: English

Document Type: JOURNAL ARTICLE (080); REVIEW LITERATURE
(070)

Journal Announcement: CIJNOV86

Target Audience: Administrators: Teachers: Practitioners

Research has found that effective teachers teach concepts
and skills using a systematic, step-by-step instructional
process. The six teaching functions are: review, presentation,

guided practice, cerrections and feedback, {ndependent
practice, and weekly and monthly reviews. Iiic'udes two tables
and extensive references. (MD)

Descriptors: Academic Achlevement; +Educational Quality;
Educational Research; Elementary Seconoary Education;
Instructional Design: Instructional Development, Instructional
Improvement; *Teacher Effectiveness; Teaching Skills
EJ258744 SP511567

How Time is Spent §in Elementary Classrooms.

Rosenshine, Barak V.

Journal of Classroom Interaction, vi7 ni pi6-25 Win

Available frcm: Reprint: UMI

Language: English

Document Type:
(tat)

Journal Announcement: CIJJUNS82

Time allocation 1{In the sacond and fifth grades was divided

ios1

JOURNAL ARTICLE (080): PROUJECT DESCRIrTION

into three major categories: (1) academic activities such as
reading, mathematics, science, and social studies: (2)
nonacademic activities such as music, art, and physical
education; and (3) noninstructinnal activities such as

transitions and class business. The number of minutes engaged

in each category was analyzed. (JN)
Desgcriptors: +Academic Achievemant;

+*Elementar Educatiun: Grade 2: Grade 5; *Learning Activities

Mathematic Instruction; Reading Instruction; *School

Schedules; Student Teacher Relationship: Teacher Evaluation:

Teaching Methods:; ¢Time Factors (Learning): *TtTime on Task
Identifiers: +Time Use Data

Beginning Teachers;

EJ284873 TM508246
Content Biases in Achievement Tests,
Schmidt, William H.

Journal of Educational Measurement, v20 n2 pi165-78 Sum 1983
Available from: Reprint: uUMI

Language: English

Document Type. JOURNAL ARTICLE (080): GENERAL REPORT (140)
Journal Announcement: CIJNOV83

A conception of I{nvalidity as bias is retated to content
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validity for standardized achievement tests. A method of a comprehensive behavior analysis program for handicapped

estimating content bias for each of three content domains (a

priori, curricular, and instructional) based on the
specification of a content taxonomy {s also proposed.
{Author/CM)

Descriptors: *achievement Tests: rContent Analysis;

Evaluation Methods; Instruction; Mathematics tEducation,
Program Effectiveness; Scores: ¢Test Bias; *Test Vallizity
Identifiers: Content validity: Linkage; «Test Content

EJ366040 EC201630

Implementing the Regular Education Initiative in Secondary
Schools: A Different Ball Game.

Schumaker, Jean B.: Deshler, Donald D.

Journal of Learning Disabilities, v21 nt p36-42 Jan

For related documents, see EC 201 625-631.

Languaga: English

Document Type: JOURNAL ARTICLE (080): POSITION PAPER (120)

Journal Announcem2nt: CIJJUNSS

The article reviews potential barriers to implementing the
Regular Education Initiative (REI) In secondary schools and
then discusses a set of factors central to developing a
workable part.aerchip, one that is compatible with the goals of
the REI but that also responds to the unique parameters of
secondary fchools, (Author/DB)

Descripfors: Interdisciplinary Approach;

1988

*Mainstreaming;

*Mi1d Disabtiities: *Program Implementation; ¢Secondary
Education: ¢Special Education

Identifiers: *Special Education Regular Education
Relationship
EDOB0O416 S0006039

Behavior Analysis and Education.

Semb, George, Ed.; And Others

Kansas Univ., Lawrence. Dept. of Human Deveilopment.

1972

442p,

Availabie from. Department of Human Develonmei.t, University
of Kansas, Lawrence, Kansas 66044 (%$4.98)

EDRS Price - MFO! Plus Postage. PC Not Available from EDRS.

Language: ENGLISH

Journal Announcement: RIEDEC73

This book presents part of the proceedings from the Third
Annual Conference on Behavior Analysis Iin Education which was
designed to provide Project Follow Through with the most
current research products In the field, and to serve
participating researchers by providing a medium for exchange
of iInformation regarding the state of the art and its most
immaediate challenges. The papers published are organized in
seven sections. Part I includes a discussion of some of the
current problems confronting applied behavior analysis and
suggestions of some alternate techniques behavior analysis
might use to ‘tave a greater impact on education. Part It
contists of seven papers which address themselves to
relatively new areas of reseairch. Subsequent sections present

children, description of the use of students as behavioral
engineers, consideration of teacher training programs, current
techniques and procedures. The concluding section emphasizes a
behavioral approach to higner education. (Author/SHM)
vescriptors: +Behavioral Sclence Research: +Behavioral
Sciences; Behavior Patterns; Case Studies; Child Development;
Conference Reports; Educational Objectives: ¢Educational

Programs; Educational Strategles; Educational Theorles;
Elementary Education; Higher Education; Intermediate Grades;
Secondary <cducation; State of the Art Reviews: Student
Behavior: Teacher Education
ED236196 TM830705

Currfculum-Based Measurement: Effacts on Instruction,
Teacher Estimates of Student Progress, and Student Knowledge

of Performance,
Sevcik, Bonita; And Others
Minnesota Univ., Minneapolis.
Disabilities,
Jul 1983
43p.
Sponsoring Agency: Office of Special
Rehabilitative Services (ED), Wasrington, oOC.
Contract No.: 300-80-0622
Report No.: IRLY-RR-124
EDRS Price - MF ¥ /pC02 Plus Postage.
Language: Englisn
Document Type: RESEARCH REPORT (143)
Geographic Source: U.S.: Minnesota
Journal Announcement: RIEMARS84
Target Audience: Researchers
Social walidity s an i{important

Inst. for Research on Learning

Education and

factor to consider when

.assessing proposed soci{al and educational programs. This study

reactions of both
to the use of a formative
evaluation system fn read'ng. Specifically, this study
examined students’ knowleuge abou t their performance,
teachers’ decisions regarding student programming. the use of
assessment procedures, and teachers’ general reactions to the
usefulness of a direct and continuous measurement and
evaluation system, Results Indicated generally positive
reactions toward the direct and continuous measurement and
evaluation system. students were more aware of working toward
a goal and were more optimistic about their progress, and
teachers were better aole to realistically judge their
s tudents’ progress. Implications are discussed regarding
teachers’ suggestions for modification of the procedures.
(Author)

Descr iptors. Criterion Referenced tests. Curriculum Research
i +*Diagnostic Teaching; Educational Improvement: Elementary
Education; Evaluation Methods: vEvaluation Utilization;
*formative Evaluation: Measu: ement Techniques; +*Reading
Achievement; Resource Room Programs; Special Educationg
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*Teacher Attitudes Journal Announcement: ClJSEP8S
Identifiers: Repeated Measures Design Comparison of academic performance i{n students receiving
special education for mildly handicapped, lowv achieving
students receiving Chapter 1| services and regular education

EJ361021 EC200853 students (all Ss {in grades 4:6) reavealed statistically
An  Examination of Overlsp between Reading Curricula and significant differences between giroups. Results supported the
Standardized Achievement Tests. conclusion that mildly handicapped students can be defined {n
Shapiro, Edward S.: Derr, Tami F. terms of educational performance. (CL)
Journal of Special Education, v21 n2 p59-67 Sum 1987 Descriptors: tAcademic Achievement: Elementary Education;
for related {nformation, see EC {03 61S. *Miid Disabilities; *Underachievement
Language: Eng!t tsh
Document Type: JOURNAL ARTICLE (080): EVALUATIVE REPORT
(142) EJ361089 EC200992
Journal Anncuncement: CIJFEBSS Special Education Referrals as an Index of Teacher
The overlap between reading subtests of four individual Tolerance: Are Teachers Imperfect Tests?
achievement tests and five basal reading curricula for grades Shinn, Mark R.: And Others
1-5 were examined. Results showed that little overiap erists Exceptional Children, v54 nt p32-4y Sep 1937 .
between what 1s taught and what {3 tested with degree of Available from: UMI
overlap varying considerably across tests and curricula, Language: English
(Author/DB) Document Type: JOURNAL ARTICLE (080); RESEARCH REPORT ( 143)
Descriptors: *Basal Reading: *Elementary Education: *Reading Journal Announcement: CIJFEBES
Achievement; *Reading Instruction; *Reading Yests: The study examined teacher accuracy and bias in erring
*Standardized Tests 570 students (grades 2-6) for special education p.acement,
Students perceived as handicapped were accurately
characterized by low reading achievement. but disproportionate
€J257299  TM506695 numbers of Blacks and a greater percentage of males than
Research on Teachars Pedagogical Thoughts, Judgments, females were referred from a population of 10+v readers. (uUW)
Decisfons and Behavior. Descriptors: *Blas; Elementary Education: Ethnic
Shavelson, Richard J.: Stern, Paula Discrimination: tldentificatfon: Reading Achievement:
Review of Educational Research, v51 n4 pa455-98 Win 19814 *Referral: Sex Bias: +*Special Education: sTeacher Att{tudes;
Available from: Reprint: UMI Teacher Response
* Language: English
Document Type: JOURNAL ARTICLE (080): REVIEW LITERATURE
(070) EJ350875 EC191994
Journal Announcement: CIUMAY82 Przctice of Learning Oisabili{ties as Social Policy.
Based on research done tn the past decade, the authors Shinn, Mark R.; And Others
formulated a *"schema®" of teachers’ judgments, plann’'ng and Learning Disability Quarterly, v10 nt pi7-28 Win 1987
interactive deci{sions. Recommendations for future research Avallable from: UMI
included development of a taxonomy of critical teaching Language: English
decisions, intervention, and alteration of teachers’ plans and Document Type. JOURNAL ARTICLE (080); RESEARCH REPORT (143)
decisions to improve teaching, and {implementation of Journal Announcement: CIJJUL87
recommendations. (Author/DWH) ) Learning disabled students (Nr=638), students receiving
Descriptors: *Decision Making; *Educational Research, remedial Chapter 1 Instruction (Ns=451), and regular students
Elementary Secondary Education; Literature Reviews; Teacher (N=2,337) were sorted by reading skill level. Reading
Behavior; Teacher Characteristics; *Teacher Evaluation; achievement emerged as the best single predictor of group
*Teacher Improvement; *Yeacher Response: *Teachers membership supporting school social policy of allocation of
service delivery on the basis of classroom achievement.
(Author/DB)
EJ318426 EC172632 Descriptors: Elementary Education: ¢Learning Disabil{ties;
Differentiating Mildly Handicapped, Low-Achieving, and *Reading Achievement; *Remedial Instiuction; *Resource
Regular Education Students: A Curriculum-Based Approach. Ailocation; School Policy; Socioeconomic Influences: sStudent
Shinn, Mark; Marston, Ooug Placement .
Remedial and Special Education (RASE), v6 n2 p31-38 Mar-Apr
1985

Avatlable from: UMI
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EJ330738 TM511048 Distributions; Student Evaluation |
Boes Anyones Care What Happens after the Refer-Test-Place
Sequence: The Systematic Evaluation of Special Education
Program Effectiveness. ED220806 CS006735
Shinn, Mark R, On Reading andg Writing. Iowa Monograph. |
School Psychology Review, vi{5§ ni p49-58 {986 Starlin, Clay M.
Available from: UMI1 Iowa State Dept. of Public Instruction, Des Moines. !
Language: English ' Jun 1982
Document Type: JSURNAL ARTICLE (080); RESEARCH REPGRT (143) 80p.: Some figures may not reproduce.
Journal Announcement: CIJMAY86 EDRS Price - MFO{I/PCO4 Plus Postage.
This study employs a program evaluation method to collect Language: English
intervention effectiveness data for a special education Document Type: TEACHING GUIDE (052)
program designed to serve mildly handicepped students with Geographic Source: U.S.: lowa
reading diff.culties. The potential contributions of Journal Announcement: RIEFEBS83
effectiveness data tc decision making are discussed within the Government: State
context of a classificaiion model. {Author/LMO) Target Audience: Practitioners
Descriptors: Analysis of Variance; Decision Making; Intended for practitioners 1{in the field of behavicr
*Disabilities; +»Educational Assessment; Etementary Education; d sorders, this monograph presents a measurement rather than
*Models: Program Effectiveness: “Program Evaluation; Reading method focus to reading and writing I{instruction that is
Difficulties; +*Reading Programs; *Special Education; Student heavily based on the premise of develoning skills, practicing
Evaluation; Validity such skills, and measuring growth 1{in such skills. Two

measurement concepts--proficiency and learnihg measurement--ar
e interwoven 1{n the first section on reading, wrich iooks {n

ED244437 EC162450 depth at word pronunciation and reading comprehension and
A Correlational Analysis of the Statistical Properties of provides a standard behavior chart. The second section on
Time-Series Data and Their Retationship to Student Achievment writing stresses priecr proficiency {n reading words and
in Resource Classrooms. structures before beginping work on writing skills. Reading
Skiba, Russell; Deno, Stanley L. proficiently is defined as read!”g {50-250 words correctly per
Minnesota Univ., Minneapolts. Inst for Research on Learning minute with S or fewer errors. Writing activities are focused
Disabilities. on real-world activities such as filling out application
Sep 1983 forms, making 1ists, or writing personal Ilstters. These
39p. activities are presented in the <separate sections on
Sponsoring Agshcy: Special Education Programs (ED/OSERS), hancwriting, spelling, capitatization, sentence and paragraph
Washlngton nc. structure, and grammatical and vocabulary usage. Included in
Contract bMo.: 300-80-0622 euch section are samples of practice/evaluation sheets.
Report No : IRLD-RR-138 Examples are also provided-of directions for use in a iearning
EDRS Price - MFO1/PCO2 Plus Postage. center, spelling correction sheets, and file cabinet
Language: tnglish organization. (HOD)
Document Type: RESEARCH REPORT (143) Descriptors: Capital ization (Alphabetic); Elementary
Geographic Source: U.S.; Minnesota Secondary Education; Grammar: Handwriting: Language Usage;
Journal Announcement: RIEOCT84 *Learning Problems; tMeasurement Techniques; Pronunciation;
Resource room sStudents (N=68) in grades 1-7 of three rural *Reading Achievement: Reading Comprehension: *Reading
and suburban Minnesota school districts participated in a Instruction: Sentence Structure: Skill Development; Spelling
study of time series data generated by a currictulum-based Instruction; Teaching Methods; Vocabulary Development;
measuremant system. A principal components factor analysis was sWriting Instruction; +*Writing Skills

performed to summarize relationships among the time-series
properties and properties of the measurement system In

addition, multiple regression analyses were used to identify £D288303 EC200774

the relationship of such variables to achievement. Results Curriculum-Based Vocational Assessment Handbook: A Guidz %o
indicated that the statistical characteristics of time-series the Implementation of Curriculum-Based Vocational Assessment
data &sre not necessarily independent in naturally occurring Activities, Revised.

data, and can be used in predicting achievement. Findings had Stodden, Robert A.:; lanacone, Robert N.
“implications in training practitioners {in the use and Dependents Schools (DGr), washington. D.C. European Area.
interpretetion of measurement systems based on time-series Jul 1986

data. (Author/cCL) 69p.
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Contract No.: DAAG-34-85-F-3666; DAJA-37-85-M-0451 academic and social success. Classroom based assessment a-d :
EDRS Price - MFO1/PCO2 Plus Postage. evaluation strategies for use with culturally diverse,
Language: English behaviorally disordered students are revieuved and discussed.
Document Type:; NON-CLASSRODOM  MATERIAL (055): TEST. An interventionist approach to assessment and evaluation is
QUESTIONNAIRE (i60) suggested to reduce biases and improve educational decision
Geographic Source: U.S.; New York mak ing. It is recommended that psychometrically based,
Jeurnal Announcement: RIEAPRSS fndirect assessment procedures be replaced by curriculum-based
Government: Federal practices that focus on the educational process rather than on
Target Audience: Practitioners student performance alone. A prereferral approach to problem
This handbook 1{s for persons, especially teachers. who fdentification 1{s offered. Discussion of direct observation
collect, evaluate, and appiy vocational assessment information assessment methods includes functional analysis, empirical and
for handicapped students 1in the Department of Defense social validation, communicative function of behavior, and
Dependents Schools €0oDbDS). The approach used s a behavioral forms and critical effects. (DB)
developmental curriculum-based assessment process which Descriptors: *Behavior Disorders; +*Classroom Observation
responds to the career/vocational prougramming seguence through Techniques: +Cultural Differences: Decision Making: Diagnostic
the junior high/middie school and high school years. Chanter 1 Teaching; Elementary Secondary Education: Evaluation Methods:
presents the rationale for vocational educatfon programs, *Handicap Identification: Intervention: Referral: sStudent
describes the DobDS approach, and identifies what Evaluaxion
benaf{ts/outcomes can be expected. Chapter 2 describes the Identif.ers: *Curriculum Based Assessment: +kizreferrals
model for the program encompassing three lev=ls: {{) initial
assessment of readiness and awareness beginning in junior
high/middle school rrevocational crarses and activities: (2) EJ261144 CG522327
assessment of work-related behavinrs and skills .n high school Instructional Planning: Information Collected by School
vocational education course work: and (3) assessment of Psychologists versus Information Consfdered Useful by
work-related behaviors and skiiis in work experience sett:ngs. Teachers.
Chapter 3 gives a detafled breakdown of impiementation steps Thurlow, Martha L.; Ysseldyke, James E.
with specific instructions for those personnel participating. Journal of School Psychology. v20 ni p3-10 Spr 1982
Aprendices include assessment rating form3 and 1ist'ngs of Available €rom: Reprint: UMl
references and resources for those who wish to further Language nglish
investigate the basis for the proposed activities., (vW) Document ., pe: JOURNAL ARTICLZ (080); RESEARCH REPORT (143)
Descriptors: +«Disabilities; +Education wWork Relationship: Journal Announcement: CIJAUGS2
*Prevocational Education; Secondary Education: Skill Analysis A 1imited national sample of 49 school psychologists and 30
*Vocational £ducation; *Vocational Evaluation: work Experience regular education teachers provided inforration on assessment
Programs procedures for the purpose of instructional planning. Results
Identifiers: *Curriculum Eased Assessment; *Dependents showed some indications of agreement betwren school
Schools wsycholcgists and teachers, but also several incc' {stencies
in the views of the two groups. (Author/RC)
Descriptors: Comparative Fow,rise Data Collection;
ED298706 EC210640 *Educationai Assessment; Elem atary Education: sEiementary
Educational Assessment of the Culturally Diverse and School Teachers; *Evaluaticn Methods: *Instructfonat
Behavior Disordered Student: An Examination of Critical Development; National Surveys: *School  ¢sychologists:
Effect. Standardized Tests
Sugai, George
1983
f4p.: In: Schools and the Culturally Diverse Exceptional EJ223800 EC123190
Student: Promisirg Practices and Future Directions; see EC 210 Curtent Assessment and Decisfon-Making Practices in Mode) LD
€33. Paper presented at the Ethnic and Multicultural Symposia Programs.
(ballas, TX, 1986). Thurlow, Martha L.: Ysseldy:e, James E,
EDRS Price - MFO{/PCO1 Plus Postage. Learning Disability Quarterly., v2 nd4 p15-24 Fall 1979
l.anguage: English Language: English
Document Type: CONFERENCE PAPER (150): PDSITION PAPER (120) Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)
Geographic Source: U.S.; Oregon Journal Announcement: CIJOCTBO
Journal Announcement; RIEFEBS9 The assessment and decision-making practices used by 44
Target audience: Practitioners chiild service demonstration centers, which provide services to
The paper, originally given at a 1986 Ethnic and learning disabl*d (LD) children, were investigated in a

Multicultural Symposium, emphasizes the need for schools to (cont. next page)
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national survey. Results suggested that assessment and Journal of Learning Disabilities, vi8 n2 p101-12 Feb 1985

decision making 1in the field of learning disabilities are
charzcterized by varfability and thconsistency. (Author/DLS)
Desuriptors: Children; *Decisfon Making;: +*Educattonal
Diagnosis; *Evaluation Hetuods; *Learning Disabilities;
Nationatl Surveys: *Student Evaluation *
Identifiers: *Child Service Demonstration Centers

EC200687
The Effect of Different Hetrics on Interpretations of Change
in Pregram Evaluation.
Tingal, Gerald; And Others
Remed tal and Special Education (RASE), v8 n5 p19-28 Sep-Dct
1987
Available from; UMI
. Language: English

Document Type: JOURNAL ARTICLE (080): EVALUATIVE REPDRT
(142)
Juurnal Announcement: ClJFEB88

Target Audience; Researchers

The study examined the hypothesis that different evaluative
interpretations of studies of special eduration effectiveness
may be a function of the manner in which data are summarized
and rerforted. Four metrics are compared ..cluding raw score,
grada-equivalent scora, z-score, ana discrepancy {ndex.
Criteria for selecling metrics for program evaluation are
considared. (Author/DB)

Desc, Iptors: +*Disabil*ties; Elementary Secordary Education;
*Evajuation Methods; Grade Equivalent Scores; +Program
Evaluation; Raw Scores; *Research Methodology: Scores;
*Special Education; *Test Thsory

Identifiers: Discrepancy Measure; Z Scores

EJ319236 SP5149114
Erpirical validation of Criterion-Referenced Tests.
Tindal, Gerald; And Others

Journal of Educational Raesearch, v78 nd4 p203-09 Mar-Apr 1985

Language: Engl{sh

Jocument Type: JDURNAL ARTICLE (080):

Journal Announcement: CIJSEP8S

This study examined the test-retest reltability a-
criterion validity of basal mastery tests of three commercial
reading sertfes. Resulta i{ndicated that reljability and
alfidity of the test varied among and within instruments.
Inptications for developing and using basal mastery tests are

RESEARCH REPDRT (143)

discusged. (Author/MT)
Descriptors: Basal Reading: *Criterfon Referenced Tests;
Elemenyary Education; +*Mastery Tests; Reading Piograms;

*Rearding Tests; */est Reifability; *Test validity

EJ213823 EC171832

Investigating the Effectiveness of
Ana2lysis of Methodology.

Tindal, Gerald

Special Education; An

Language: English

Document Type.
{070)

Journal Announcement:

JOUKNAL ARTICLE {080): REVIEW LITERATURE

CIJJUNBS

The review examines evaluations of the efficacy of special
education programg for mildly disabled children. The author
suggests that sertous mathodological flaws make our present

knowledge in this area very weak and proposes a methodology to

address and overcome many of the 1limitations of previous
research. (Author)
Descriptors: Elementary Secondary Educaticn «Mtlid

Disabilities; +Program Effectiveness;
*Research Methocology: *Research Problems

*Program E %luation;

ED228830 EC.51688

The Pine County Model
Data-Based System.

Tindal, Gerald; And Dthers

Minnesota Univ., Minneapolis.
Disabtlities.

Nov 1982

SOp.

Sponsoring Agency: Dff tce of
Rehabilttative Services (ED),
Contract No.: 300-80-0622
Report No.: IRLD-Mono-19

EDRS Price - MFO1/PCO2 Plus Postage.

Language: English

Document Type: PROJICT DESCRIPTIDN (141)

Geographic Source: U.S.; Minnesota

Journat Announcemerit: . 1ESEP83

The Pine County Mudel on special education delivery is based
on simple, rurriculum-based dala. Five dectsions are at the
center of the model: problem selection, program selection,
program operaticnalization, program improvement, and program
certification. At each stage of the decision making process,
studer.t performance data are gathered using the student’s
classroor: materfals. In this way, all decisions have a common
daca base pro.iding continuity to the student‘’s records and
clarifytng student progress. Specifics forr each educational
decision and case examples {n both academic and socia:
behavior are inciuded. {Author/CL)

Descriptors: Case Studties; +Decision
Systems; sDisabilities; Elementary
Eligibility;: *Models; Student Evaluation

for Special Educaticn Delivary: A

Inst. for Research on Learning

Spectal %Zducation and

washington, DC.

Making: *Deltvery
Secondary Education;

ED218846 Et'143108

The Relationship Between Student Achievemert and Teacher
Assesement of Short- or Long-Term Goals.

Tinda!, Gerald; And Others

Mirnnesota Univ., Minneapolis.
Disabilities.

inst. for Research on Learning

(cont. next page) .
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Nov {98¢

3ip.: Print of figures may be marginal.

Sponscring Agency: Office of Special
Rehabiiitative Services (ED), Washington, DC.

Contract No.: 300-80-0622

Report No.: IRLD-RR-61

EDRS Prica - MFO1/PCO2 Plus P stage.

‘.anguage: Eng!lish

vocument Type: RESEARCH REPORT (143)

Geographic Source: U.S.: Minnesota

Journal Announcement: RIEDECS82

The effects on studen® achieement of goal size and data
utitizatior rule and measuresment fregliency were evaluated with
20 special education teachers, each of whom selected 4 to 6
students (mean age 10.3 years) for participation. Teachers
were assigned randomly to efther a skert term goal measurerent
or a 1long term goal measurement f{reatment. Teachers then
randomly assigned each student to daily, weekly, or pre-post
measurement, so that each teacher had one or two students in
each measurement freguency cell. Students’ oral reading rate
was measured at weeks t, 7, and 12 on random samples of
isolated words comprisod of kindergarten through third grade
reading vocabulary. At week {2, students’ oral reading rate
was measured on third grade passages from basal texts.
Analyses of variance revealed no treatment effect on any
dependent measure. The findings contradicted previour
rosearch, and may be partly explained by poor implementation
of the treatments. (Author)

Descr iptors: *Academic Achievement;
*Educat icnal Objectives; *Measurement Techniques

Education and

*Disabilities;

EJ280960 EC151360
Toward a Behavic.'al Hodel of
Learning Disabled Children.
Treiber, Frank A.: Lahey, Benjamin B.
Journal of Learning Disabilities, vi6 n2 piii1-16 Feb 1983
Language: English
Document Type: JOURNAL ARTICLE (080): POSITION PAPER (120)
Journal Announcement: CIJSEP83

Academic Remediation with

Characteristics of &a behavioral approach to remediating
academic deficits of 1learning disabied (LD) children are
revieved. The behavioral approach encompasses

individuatization and mastery learning., direct teaching, and
an emphasi{s on measurement. (SEW)
Descriptors: Attention Span;
+*Behav {or Problems; Conceptual Tempo: +Hyperactivity.
Individugl {zed Instruction; Intervention; Learning
Disabitities;: sMastery Learning: ‘Remedial Instruction

*Behavior Modif ication:

EJ278060 EC151568
Learning Disabilities: The Experts Speak Gut.
Tucker, James: And Others
Journal of Learning Disabilities, vi6 ni p6-14 Jan {983
wanguaga: English
Dncument Type: JOURNAL ARTICLE (080); RESEARCH REPORT (143)

Journal Announcement: CIJJuL83

Researchers, policymakers, and teacher tirainers, {dentified
as being on the "cutting edge" of research and programing in
learning disabilities, responded to surveys {n 1975 and 1981.
The ‘“experts" generally endorsed learning disabilities as
viable classifications and assertec¢ %Yat they are identifiable
by specific symptom. or syndrume of symptoms. (Author/CL)

Descriptors: +*Definitions; +Hand{cap Identification;
*Incidence; Learning Disabitities: +Opinions; *Teacher
Educators
ED304871 EC220543

‘Guiding Instruction Effectively by Using Curriculum-Based

Assessment. Every Student Needs Something Specfal {n
Education.

Tucker, James A.

3 Apr 1989

42p.; Paper presented at the Preconvention Training Program

"Exploring the Theory/Practice Link in Special Education” at
the Annual Convention of the Counci! for Exceptional Children
(67th, San Francisc., CA, April 2-3, 1989).
ENRS Price - MFO1/PCO2 Plus Postage.
Language: Engl {sh
Document Type:
MATERIAL (055)
Geographic Source: U.S.: Pennsylvania
Journa! Announcement: RIEAUGS9
Target Audience: Practitioners
Curricialum-based assessment

CONFERENCE PAPER (150); NON-CLASSROOM

(CBA) represents a shift from

use of standardi{zed tests as quantifiers of student
achievemant toward traditional data-based {nstructional
management. The role of assessment {n educational programs is
explored through presentation of three contrasting

perspactives: assessment for placement versus assessment for
instruction, education for the handicapped versus special
education, and bureaucrati: form versus educational reform.
The CBA approach requires mechanisms for the collection of
data and higher expectations of students. Instructional
assistance involves motivating the student, teaching to
mastery, and practicing untfl the skil) becomes automatic. CBA
can eliminate a 1large proportion of referrals to special
education and expenvive pull-out programs through use of more
effective 1{instructional strategies. The CBA concept rests on
the finding that students 1learn better when taught at the
"instructional” 1level, where a student already knows 937 to

97% of the mate-t1al to be read or 70% to 85% of the materi{al
to be practiced in drill. An example of applying CBA to
reading {Instruction presents techniques for word recognition,

fluency, and comprehension. The appendix contains descriptions
of schools that have implemented CBA. (JDD)

Descriptors: Data Collection: Diagnostic Teaching;
*Disabitlities; Elementary Secondary Education: *Instructional
Ef fectiveness; Referral: Special Educationr:
Evatluaticn: Student Placement; +Teaching Methods;

{cont. next page)
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Practice Relationship
Identifiere: *Curriculum Based Assessment

ED23G864 EC 160885

Non Test-Based Assessment: Trainer HManual

Tucker. Ja. as A.

Minnesota Univ.. Minneapolis. National
Insorvice Training Network,

1981

497p.; For related documents, see EC 150 883-884.

Sponsoring Agency: Office of Special Education and
Rehabilitative Services (ED), Washington. DC.

Grant No.: G00784557

Available from: National School Psychology Inservice
Training Network, Psychology 1in the School Program. N522
E1l{ott Hall, 75 E. River Rd., Minneapolis. MN 55455 ($72.00).

EDRS Price - MFO2 Plus Postage. PC Not Available from EDRS.

Language: £nglish

Document Typq: NON-CLASSROOM MATERIAL (055)

Geographic Source: U.S.; Minnesota

Journal Announcement: RIEAPRS4

Target Audience: Counselors; Practitioners

The manual presents information for school psychologists on
non-tes :-based agsessment for children with suspected
handicapping conditions. The information 1{s provided in a
workshop format, with fnstructions for presenters (objectives,
content outlines, and lesson plans). It Is explained that
non-test-based assessment is meant to complement standardized
norm-referenced methods. Each of four units includes a user’s
guide, script for the presenter, transparencies to be used {n
the session, vorkbook activities, and u resource guide. The
first unit presents an introduction and overview to
non-test-based assessmont, including iInformation on variables
preducing assessment errors and common categories of a
comprehensive individual assessment. The second unit focuses
on observation bascd assessment .with attention on data
collection and behavior measurement. Interview based
assesssment {s the topic of the third unit which considers,
among other subjects, interviewing skills, componcnis of
effective i{nterviews, and analysis of IiInterview data. The
final type of assessment data discussed 15 curriculum based
assassment. Amony areas covered are 1{ts applications to
reading and mathematics. (CL)

Descriptors: Cur, iculum; +Disabilities; Elementary Secondary
Education; +*Informal Assaessment: *Interviews; *School
Psychojogists; +Studunt Evaluation; Workshcps

School Psychology

€J36743C £C201897
Principles for Classroom Comprehension Assessment.
valencia, Sheila W.; Pearson, P. David
Remedial and Special Education (RASE), v9 ni p26-35 Jan-Feb
1988
Available from: UMI
Language: Engiish
Document Type: JOURNAL ARTICLE (080): REVIEW LITERATURE

(070): POSITION PAPER (120)

Joutr-nal Announcement: ClJJuL8S8

Target Audience: Teachers: Practitioners

Principles that should guide reading comprehension
assessment {include acknowledging the complexity of reading.
focusing on orchestrating rather than {solating skills,
regarding reading as a dynamic process. developing techniques
that encourage student-teacher I{Interactions., and using a
variety of reading comprehension measures. The principles are
applied to several classroom assessment situations.
(Author/JpD)

Descriptors: Classroom lechniques; Educational Diagnosis;
Elementary Secondary Educetion: Evaluation Methods: *Reading

Comprehension; *Reading Difficulties; Reading Processes;
*Reading Tests: *Student Evaluation: Teacher Student
Relationship
EJU335643 CG5302%84

Curriculun Biasing Effects in Standardized and

Criterion-Referenced Reading Achievement Tests.

webster. Raymond E.: And Others

Psychology in the Schools, v23 n2 p205-13 Apr {986

Available from: UMI

Language: English

Document Type. JOURNAL ARTICLE (080): RESEARCH REPORT (143)

Journal Announcement: ClJSEP86

Extent of curriculum bias was analyzed using seven
standardized and criterion-referenced recading achievement
tests. Bias was examined relative to five commercial reading
programs at the third-grade level. Results indicated that the
degree of bias varied widely depending on the specific test
and program used for reading instruction. (Author/ABS)

Uescriptors: *Achievement Tzsts, Content Analysis: Criterion
Referenced Tests; *Curriculum Evaluation; Elementary Education
: Grade 3: +*Reading Instruction: Reading Programs: «Reading
Tests: Standardized Tests: *Test Bias

£D236193 TM830702

The Impact of tha Structure of Instruction and the Use of
TechniZally Adaquate Instructional Data on Reading
Improvement.

wesson. Caren: And Others

Minnesota Univ., Minneapolis. Inst. for Research on Learning
Disabilities.

May {983

46p.

Sponsoring Agency: Office of Special
Rehabilitative Services (ED). washington, DC.

Contract No.: 300-80-0622

Report No.: IRLD-RR-116

EDRS Price - MFO1/PCO2 Plus Postage.

Language: English

Document Type: RESEAR! REPORT (143)

: (courit. next page)
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Geographic Source: U.S.; Minnesota

Journal Announcement: RIEMARB4

Target Audience: Researchers

The purpose of this study was to ascertalin the effects o’
two factors, the data base used for instructional decisicn
mak 1ng and the structure of 1Instruction. on student
achievement. The dependent data were the number of words read
correctly by 117 elementary school students on three basal
reading passages. Students were rank ordered in two ways:
fitrst by the degree of i{mplementation of & technically
ad quate curriculum-based measurement and evaluation system,
ant  second by the degree of structure in their, instructional
programs. The top 27 percent were compared to the bottom 27
percent for both variables. The t tests on the mean z scores
fndicat” ' no difference in achievement due to the structure of
instruct. n. A signiffcant difference was found between high
and lTow implementation groups on one reading passage;
differences between sScores on two other passages were not
significant but were {n the same direction, supporting the
hypothesis that a high degree of I{implementation of a
te¢ ntcally adequate data system does lead to greater
ac “vement. The discussion addresses {mplications for
teaching practices. (Author)

Descriptors: Criterfon Referenced Tests; Decision Making:
Dfagnostic Teaching: Elementary Education; Evaluation Methods
*Individual jzcd Educatfon Programs: *Instructional Development
i Measurement Techniques: Rating Scales: *Reading Achievement
*Reading Instruction: Special Education Teachers:; *Student
Evaluation

Identifiers: Accuracy of Impiementation Rating Scale

ED227127 T™8301 10

Teaching Structure and Student Achievement Effects of
Curricuium-Based Measurement: A Causal (Structural) Analysis.

Wasson, Caren; And Others

Minnesota Univ,, Minneapoli{s. Inst. for Research on Learning
Disabtlities.

Dec 1982

76p.

Sponsoring Agency: ¢$_.ectal Etducation Programs (ED/OSERS),
Washington, DC.

Contract No.: 300-80-0622

Report No.: IRLD-RR-105

Avaflable from: Editor, 1IRLD, 350 Ell{ott Hall, 750 East
River Road, Unifversity of Minneapolis, MN 5545 ($3.00)

EDRS Price - MFO1/PCO4 Plus Postage.

Language: Ernglish

Document Type: RESEARCH P"PORT (143); NON-CLASSROOM MATERIAL
(055): TEST, QUESTIONNAIRE (160)

Geographic Source: U.S.; Minnesota

Journal Announcement: RIEJULB3

To achieve substantive as well &£s procedural compliance with
Public Law 94-142, 1t must be determined whether using the
formative evaluation system which {s useful for monftoring the
ef Fects of fnstruction, tncreases teacler success {n
developing student programs. Causal modeling techniques were

used to examine the relationships among implementation of a
formative evaluation system, structure of {nstructional
programs, and achievement for {17 students in grades {-7. The
Accuracy of Implementation Rating Scale monitored
implementation procedures and the Structure of Instruction
Rating Scale measured the degree of instructional lesson
structure students received. Reading achievement measures were
collected three times over the S-month period by 31 trained
teachers. Measurement, structure, and achievement were stable
across time and measurement had a short-lived effect on
achievement. Measuring student performance had an early effect
on achievement, as did silent reading practice. Determining
the effect of I{mplementation of an evaluation system or
structure of lessons and student achievement was not real{zed
via the present analysis. The appendices contain the Accuracy
of Implementation Rating Scale and the Structure of
Iinstruction Rating Scale. (Author/PN)

Descriptors: +Academic Achievement; Curriculum Development;
Elementary Education; Federal Legislation; *Formative
Evaluation: *Individualized Education Programs: +Instructional
Design; *Instructional Improvement; Program Development:
Program Effectiveness; Reading Achievement: Special Education
+Student Evaluation

Identifiers: Accuracy of Implen. .tation Rating Scale:
Minnesota; Structure of Instructfon Rating Scale

EJ385146 CS737417

An Efftctent Techniqus for Establishing Reading Groups.

Wesson, Caren L.; And Others

Reading Teacher, v42 n7 pA66-69 Mar 1989

Avatiable from: UMI

Language: English

Document Type: JOURNAL ARTICLE (080): TEACHING GUIDE (052)

Journal Announcement: CIJJuLB89

Describes curriculum based measurement (C8M). a procedure
which rank orders students baved on the number of correct
words per minute read from three basal passages. Emphasi{zes
that this procedure fs efficient in forming reading groups and
monitoring students' progress. (MM}

Desc.-iptors: <+Ability Grouping: Basal Reading; Elementary
Educatton; *Grouping (instructional Purposes): Readting
Achievement; Reading Diagnosts: Reading Instruction: Student
Evaluation; Teaching Methcds

Identifiers: +Curriculum Based Assessment: *Reading Groups

EJ298191¢ EC161926

Direct and Frequent Heasurement of Student Performance: If
It’s Good for Us, Why Don’t ¥We Do It?

Wesson, Caren L.: And Others

Learning Disability Quarterly, v7 ni p45-48 Win {984

Available from: UMI

Language: English

Document Type: JOURNAL ARTICLE (080); RESEARCH REPORT (143)
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Journal Anncuncement: ClJAUGS84 EJ334348 EC182439
A survey of 136 teaschers serving learning disabled students Assessment for Instructional Planning.
indicated such results as that 82.1 percent knew about direct Zigmond, Naomi{; Miller, Sandra E.
and frequent measurement: that 43.8 percent used the approach, Exceptional Children, v52 n6 p501-09 Apr 1986

expending {0 percent time: and that 46,4 percent did not use
the technique due to percefved 1lack of time or skills.
(Authors/MC)

Descriptors: sAcademic Achievement: *Learning Disabilities;
*Special Education Teachers:; +¢StuZant Evaluation: Surveys:
Testing

Identifiers: *Direct Assessment
£J306032 TMS5 10038

Using Standardized Tests for Assessing Local Learning

‘Objectives.
Wilson, Sandra Meachan:; Hiscox, Michael M,

Educationa® Measurement: Issues and Practice, v3 n3 pi9-22
Fall {984
Language: English

Document Type: JOURNAL ARTICLE (080): NON-CLASSROOM MATERIAL
(055)
Journal Announcement: CIJJANSS

This article presents a model that can be used by local
school districts for reanalyzing standardized test results to
obtain &t more valld assassment of local learning objectives

can be used to of existing
programs as well &s individual students.

Descriptors: *Educational Objectives;

fdentify strengths/wealnesses
(EGS)
*Item Analysis; Models

: School Districts; Scores; *Standardized Tests: Testing
Problems;: +Test Interpretation; Test ltems; *Test Use; Test
Validity

ldentifiers: *Curricular Validity

EJ333819 Uos 12082
Over-Programmed Materials: Taking the Teacher out of
Taaching.

Woodward, Arthur

Amer ican Educator, vi0O nt p26-31 Spr

tanguage: English

Document Type: JOURNAL ARTICLE (080): GENERAL REPORT (140)

Journal Announcement: ClJJUL86

Argues that the prevalent use of textbook and teachers’
guide packages is one of the greatest factors responsible for
the current {11s affecting teaching. A-ministrators have too
frequently (insisted on the slavish use of these prefabricated

1986

Special Issue: In Search of Excellence. Instruction that
vWorks In Speclal Education Classrooms.
Avafilable from: UMI
Language: English
( Document Type. JOURNAL ARTICLE (080), NON-CLASSROOM MATERIAL
055)
Journal Announcement: ClJAUGB6
Current approaches to assessment of what to teach and how to
teacti, and their 1imitations, are discussed. Suggestions are
made for modifying current approaches in favor of a post hoc
procedure that uses frequent student evaluation to provide the
databuse from which decisions regarding modifications of
teaching strategies may be made. (Author/CL)
Descriptors: +Dicabilities:; Elementary Secondary Education;
*Evaluation Methods: sStudent Evaluation: Teaching Methods

EJ326668 EC 180879
Managing the Mainstream: An Analysis of Teacher Att{tudes
and Student Performance in Mainstream High School Programs.
Zigmond, Naomi{: And Others
Journal of Learning Disabilities, vi8 n9 p535-41{ Nov
Language: English
Document Type: JOURNAL ARTICLE (080): RESEARCH REPORT (143)
Journal Announcement: CIJMAR86
Four studies In {2 urban high schools explored accommodative
powers of mainstream secondary schools and effects ~*

1985

teachers’ attitudes and student behaviors. Findings suggested
that mainstream teachers recognize the 1low achievement of
learning disabled students but do very 1i{ttle that s
different {nstructionally when these students are assigned to

regular-content ciasses. (Author/CL)

Descriptors: +Faflure; High Schools; *Learning Disabilities

*Mainstreaming; Student  Attitudes; *Teacher Attitudes:
+*JTeacher Role; Urban Areas
EJ386546 TM514236

Primary Prevention: Expanding the Impact of Psychological

Services {n Schools.
Zins, Joseph E.: And Others
School Psychology Review. vi7 n4 p542-49
Avallable from: UMI

1988

EVALUATIVE REPORT

used to reduce the

the means by which such

INTORMANINN SFOVICFS, INC.

materials, which reflects a deprofessicnaiized i{mage of Language: English
teaching. (KH) Document Type: JOURNAL ARTICLE (080):
Descriptors: Elementary Secondary Education: +*Reading (142)

Instruction: Reading Materials; Teacher Administrator Journal Announcement: CIlJJUL89

Relationship; *Teacher EffectivenesS: *Teacher Role, *Teaching Primary prevention interventions

Guides; ¢Textbooks incidence of new cases of a disorder occurring in the general
population &are discussed, as are
services can be provided {n schools. Examples of the types of

(cont. next page)
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programs that can be {mplemonted are provided. (SLD)
Descriptors: *Ancillary School Services: Counseling Services
; Elementary Secondary Education: Intervention: *Mental Health
Programs; #*Psychological Services: School Health Services:
School Psychologists
Identifiers: *Primary Prevention

ED297552 EC290504

Instructional Practices. Abstract IV: Reszarch & Resources
on Special Education.

ERIC Clearinghouse on Handicapped and Gifted Chiidren,
Reston, Va.

Apr {C86

3p.

Sponsor ing Agency: Dffice of Spectal Education and
Rehabilitative Services (ED), VWashington, 9C. Div. of
Inriovation and Development.

Contract No.: 400-84-0010

Available from: ERIC/OSEP Spectal Project on Interagency
Information Dissemination, Council on Exceptional Chtidren,
1920 Association Dr., Reston, VA 22091 (free).

EDRS Price - MFO1/PCOY Plus Postage.

Language: English

Document Type: BOOK-PRODUCT REVIEW (072)

Geographic Source: U.S.: Virginia

Journal Announcement: RIEJANBO

Target Audience: Practitioners; Researchers

An  extended abstract is provided for a major article titled
"The Effects of Frequant Curriculum-Based Measurement and
Evaluation on Pedagogy. Student Aachievement, and Student
Awareness of Learning® s descrpibed. The article summarizes
research on the educational effects of data-based program
modification (DBPM). Thirty-nine spectal education teachers
volunteered to participate in an inservice training project,
and were assigned to an experimental group which was taught
DBPM procedures or a contrast group which was taught general
strategties for diagnosing and treating Ilearning/behavior
problems. Each teacher wroie and monitored Individualized
Educattion Program goals for three or four special educatton
students. Analysis of .esults indicated that students whose
teachers used the D8PM ongoing measurement and evatluation
system had higher reading achievement than students in *he
contrast grcup and were more knowledgeable about fhzir own
learning than other pupiig. In addition, the DBPM teachers
appeared to be more realistic about and responsive to student
progress. (JDD)

Descr iptors: ¢«Academic Achtevement; *Disabilfties;
Elementary Secondary Education; #Evaluation Methods: Inservice
Teacher Education; Measurement Techniques: #*Metacognition;
Outcomes of Education; Reading Achievement; Special Education
Teachers; *Student Evaluation; Student Reaction

Identifiers: *Curriculum Based Assessment; +Data Based
Program Modif fcation
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DIALOG File 54: ECER/EXCEP CHILD - 68-80/FEB
EC190423 chapters interaction and i{nterplay are found with the

Curriculum-Based Assessment for the Young Exceptional Chiid:
Ratfonale and Review.
Bagnato, Stephen J. And Others

Topics {in Early Childhood Special Education v6 n2 p97-1i0
Sum 1986; $986-Sum 14pP.
NOTE: Theme Issua: Assessment of Handicapped Childrer and

Their Families: New Directions.
UMl
EDRS: NOT AVAILABLE
DOCUMENT TYPE: 080; 070: 120:
The article
cuy'r iculum-based

summarizes a typology of 2i1 selected
assassment (CBA) measures available to

early chiidhood spectalists serviny handicapped children,
including normal developmental CBA scales, adaptive
measures, handicap-specific {nstruments. sStrategy-matched

matertals, and curriculum-referenced measures. (Author/Jw)

DESCRIPTORS: *Disabilities; *Diagnostic Teaching;
*Evaluation Methods; *Measurement Techniques; Chiild
Development; Educational Testing: Classification; *Tests:

IDENTIFIERS: *Curriculum Based Assessment;

EC200704
Assessment in Spacial Education.
Berdine, William H.; Meyer, Stacie Anne

1987- 444P.
Little Brown and Co., 4284 4fst St., San Diego, CA 92{05
{$24.76).

EDRS: NOTV AVAILABLE
REPORT NO.: ISBN-0-316-0914%-3
DOCUMENT TYPE: O010; 051

The text focuses on the assessment of pupil performance
in special education and s organized around the major
classification areas, reflecting current special education
practice. App!ication by classroom teachers of the
principles and tools of assessment is emphasized throughout.
It {is divided into four major parts. Part I, ""Foundations
of Educational Assessment in Special Education,’’ contains
three chapters that describe a2 model for effective and
effictent classroom assessment, examine procedures for
collecting data through direct observation, and study basic
princ¢iples involved in measuring pupil performance and
developing educational tests. Part II, ""Cross-Categorical
Assessment Consi.irations,’’ contains three chapters that
address the assoessment of language impatrments, assessment

tn early childhood special education, and assessment of
children’s soctal and behavioral problems. Part III,
""Categorical Assassment Considerations,’’ contains five

that cover the assessment of mildly handicapped,
trainable mentally handicapped, profoundly handicapped,
physically handicapped, and gifted pupiis. The chapter
comprising Part IV, *"Epilogue,’’ synthesizes information
prasented earlier (1) to illustrate where smong the book’s

chapters

five-level
to provide a
assessment and the

assessment model described in Chapter !. and (2)
discussion of microcomputer applications in
emerging role that this technology may

have in the field of special education assessment.
Appendices {nclude a test review form; tables 1isting
tnventories and norm- and criterion-referenced tests of
reading. written language, and mathematics; and an overview
of the different assessment methods used with gifted
learners. (VW)

DESCRIPTORS: +Disabilities; +Gifted; Language Handicaps;

Mild Disabilities; Mental Retardation; Severe Disabilities;
Physical Dissbilities; Elementary Secondary Education; Early
Ch i 1dhood Education: «Testing: Test Reliability; Test
Interpretation: Screening Tests; Eligibility; *Spectial
Education; ¢*Evaluation Methods: +«Student Evaluation;
Individualized Education Programs; Curriculum Development:
Observation; Computer Managed Instruction; Criterion
Referenced Tests;

IDENTIFIERS: Curriculum
Spectfal Education;:

8ased Assessment; Categorical

EC202923

Curricutum Based Instruction for Special Education Students.

Bigge, dJune

{988~ 39iP.

Mayfiefd Publishing Company. 1240 Villa St., Mountain View,
CA 94044 ($25.95).

EDRS: NOT AVAILABLE

REPORT NO.: ISBN-0-87484-694-3

DOCUMENT TYPE: O51; 052

Intended for spectal education personne! and others
responsible for curriculum, assessment, and instruction of
special education stucents: the text organizes interventions
according to the generalized and functiona! needs of
students. When applicable, disability-specific interventions
are introduced. Regular education core-curriculum is used as

the central referance point with spectial education
curriculum having four options: 1identical (to regular
education) curriculum, parailtel curriculum, practical
academic curriculum, and 1ife management curriculum. The

first chapter stresses the importance of curriculum being
powerful, describable, assessment-linked, and accessible.
The second chapter addresses relationships between
currfculum, assessment, and fnstructtion describing
approaches to finding present performance levels and gives
fnstructions on writing instruct’snal objectives that comply
with federal laws and regulations. Chapter 3 explains hot; to
pinpoint actual or potential! needs for modifications in
student response methods with an overview of response
me thoaoy organtzed by functional need according to
participation fn various school activities The fourth
{(cont. next page)
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chapter discusses procedures "for modifying teacher
vresentation modatities, while the fifth chapter presents an
overview -of effective instructional strategies. Chapter 6
focuses on the teaching of thinking skills described on a
continuum according to complexity. Chapter 7 exptains a
strategy for reducing complexities of schoolwork for
students unable to work at the regular complexity level.
Chapter 8 presents examples of existing courses of study for
speci{al education students and Chapter 9 illustrates
alternate approaches to 11fe management curriculum. The
final chapter examines issues of evaluation and grading of
special education students. {Author/DB)

DESCRIPTORS: +Disabilities; *Educational Methods: *Teaching
Methods; +*Student Evaluation; Evaluation Methods: *Curriculum
Development; Instructfonal Design: Instructional Effectiveness
: Dailly Living Skilis; Cognitive Processes; Intervention:
Special Education: Elementary Secondary €gEducation: Student
Educational Objectives: Grading

IDENTIFIERS: *Curriculum Based Assessment

¥

ECi181i23

Using Curriculum-Based Assessment Data to Make Instructional
Decisions.

Blankenship. Colleen S.

Exceptional Children v52 n3 p233-38 Nov 1985; {985-Nov 6P.

NOTE: Special Issue: Curriculum Based Ascessment.

UMI

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080: OS55;:

The article descri{bes the essential features of
curriculum-based assessment (CBA) and provides suggestions
for deveioping them. Special enphasis {s placed on
describing how teachers can use CBA results to place
students {nto currtizculum materials, adjust {nstruction based
on their performance. and evaluate and communicate pupil
progress. (Author/CL)

DESCRIPTORS: +Disabiiities; *Currficulum; *Evaluation Methods
: Elementary Secondary Education; Teaching Methods;
*Diagnostic Teaching: Student Evaluation:

IDENTIFIERS: *Curriculum Based Assassment:

EC201635

A Classroom-Based Mode! for Assessing Students with Learning
Disabiltties.

Bursuck, William D.: Lessen. Elliott

Learning Oisabi{lities Focus v3 ni{ p17-29 Fail {987; {987-Fa

13pP.

EDRS: NDT AVAILABLE

DDCUMENT TYPE: 080: 141

The article describaes C-BAID (Curricuium Based Assessment
and Instructional Design). & school-wi{de curriculum-based

assessment system which {dentifies the learning problems and
appropriate programming for etementary grade students with
learning disabilities. The system consists of three parts:
academic skill probes. work habits observation. and an
fnventory of the ctiassroom environment. (Author/DB)

DESCRIPTORS: +Learning Disabilities; Etementary Education:
*Student Evaluation: *Diagnostic Teaching; +*Educational
Diagnosis; +Curriculum Oevelopment; Classroom Environment;
Study Habits; Academic Achievement: Models

IDENTIFIERS: +Curriculum Based Assessment

£EC212396

Experimental Teaching: Changing Bel.efs about Effective
Instructional Practices. .

Casey. Ann And Others

Teacher Education and Special Education vi1 n3 p123-31{ Sum
1988; 1988-Sum 9P,

UMt

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080: {43

Tventy-seven elementary-level special educators used
frequent curriculum-based measurement to test their a priori
hypotheses about the relative effectiveness of different
teaching strategies. The teachers became less dogmatic in
their beliefs about effective teaching strateglfes and were
more accepting of the premise that teaching strategies are
scientif ic hypotheses to be -ted. (Author/JDD)

DESCRIPTORS: +Disabilities;: ._lementury Education: +Special
Education Teachers: *Teaching Methods:; +Teacher Effectiveness.
*Teacher Attitudes; Student Evaluation, Evaluation Methods;
*Hypothesi{s Testing

IGENTIFIERS: *Curricuium Based Assessment

EC191476

A Comparison of LD and MMH Students Using Curriculum-Based
Achievement Measures,

Casey, Ann Marie

1986- 101P.

NDTE: University of Minnesota.

UMI. P.O. Ctox 1346. Annr Arhor, M! 48106 Order No. DAB622575.

EDRS: NOT AVAILABLE

DOCUME} , TYPE: O4t; {41

No abstract.

DESCRIPTORS: tLearning Disabitities: +Mird Mentzal
Retardation: +Academic Achievement; +Handicap Identification:
+Student Evaluation: Special Classes: Mathematics Achievement
Reading Achievement;

IDENTIFIERS: +Curriculum Based Assessment:
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EC181127 EDRS: NDT AVAILABLE
Implsmenting Curriculum-Based Assessment: Considerations for DDCUMENT TYPE: 080; 055;

Pupil Appratsal Professicnals,
Coulter, W. Alan Curriculum-based measurement (CBM) combines the
Exceptional Children v52 n3 p277-81 Nov 1985; 1985-Nov 5P, advantages of informal assessment and commercial
NOTE: Special Issue: Curriculum Based Assessment. standardized tests. Reliability and validity research on CBM
UMI fs cited along with 1{its benefits in special education
EDRS: NDT AVAILABLE (improved communication, {increased sensitivity, improved
DDCUMENT TYPE: 080;: {41; database, eand peer referencing). (CL)

The article describes the efforts of the New Drleans DESURIPTDRS: +Disabilities; +Evaluation Methods; *Student
public schools to {ncorporate CBA (curriculum-based Evaluation: *Curriculum; Elementary Secondary Education:
assessment) into their astessment practices in accordance Special Educat:on; Measurement Technigues;
with Louisiana rvles and regulations. A training model was 1D0ENTIFIERS: +Curriculum Based Assessment:

instituted that {included shadowing., a process whereby the
trainee practices a new skill in a work setting and receives

immediate feacback. (Author/CL) EC200195
Curriculum-Based Measurement, Program Development, Graphing
DESCRIPTORS: *Disabilfities; *Curriculum: *Student Evaluation Performance and Increasing Efficiency,
: *Inservice Teacher Education; Elementary Secondary Education Deno, Stanley L. And Dthers
: Teacher Worlishops; Models; feedback: Teaching Exceptional Children v20 nt pd41-47 Fal 1987:
IDENTIFIERS: #Curriculum Based Assessment: New Drleans (LA): f987-Fal P,
umI
EDRS: NDT AVAILABLE
EC 192400 DOCUMENT TYPE: 080; 055:

Daveloping Currfculum-Bssed Measurement Systems  for

Data-Based Spectal Education Problem Solving. Four brief articles look at aspects of curriculum based

Deno, Stanley L.; Fuchs, Lynn S. measurement (CBM) for academically handicapped students
Focus on Exceptional Children vi9 n8 pi-16 Apr 1987; including procedures of CBM with examples, different

1987 -Apr i6P. approaches to graphing student performance, and solutions to
UMI the problem of making time to measure student progress
EDRS: NOT AVAILABLE frequently, (DB)

DDCUMENT TYPE: 080; 052;: 120;
DESCRIPTORS: «Miid Cisabilities; Elementary Secondary

Procedures for developing curriculum-based measurement Education; *sDiagnostic Teaching: +*Recordkeep ing; *Time
(CBM) systems are presen‘’ed as an approach to special Management; Student Evaluation; Informal Assessment; Teaching
education problem-soiving, CBM procedures are discussed Methods;
within the context of a decisfon-making matrix, focusing on IDENTIFIERS: ¢Curriculum Based Assessment:

"*what’’ and ""how’’ to measure and how to use data. An
exarple applies the method to reading-aloud performance,

(kM) . EC1903D1
' Direct end Frequent Curriculum-Based Measurement; An
DESCRIPTORS: *Disabilities: *Student Evaluation: sEvaluation Alternative for Educational Decision Making,
Methods; Elementary Secondary  Education: *Measurement Deno, Staniey L. And Dthers
Techniques; ®roblem Solving: Decision Mak ing; *Test Special Services 1{In the Schools v2 n2-3 p5-27 Win-Spr
Construction: 7VYest Interpretation; Test Reliability: Test 1985-86 oneshot; 196-Wi/Sp 85/ 23p.
Validity;: Academic Achievement: Reading Difficulties; Reading NOTE. dJou.nal Availabllity. The Haworth Press, Inc,, 75
Aloud to Uthers; Diagnostic Teaching: Griswald Lt., Binghamton, NY 13904. Theme Issue: Eterging
IDENTIFIERS: *Curriculum Based Measurement: Porspectives on Assessment of Exceptional Children.

. EDRS: NDT AVAILABLE
DDCUMENT TYPE: 08D: 141

cci18ii122
Curriculum-3ased Measurement: The Emerging Alternative. Several alternative cuiriculum-based measurement {CBM)
Deno, Stanley L. assessment models for use with handicapped children are
Exceptional Children v32 n3 p219-32 Nov 19B5; 1985-Nov 14P. discussed: the resource/consulting teacher and Vermont
NODTE: Special Issve: Curriculum Based Assessment. (cont, next page)
Q uM1
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directive teaching. precision
modification. A case
instructional and

teacher models,
teaching, and dsta based program
exanple showing the *ise of CBM to make
placement decisions s offered. (Author/08)

consul tant

*Disabilities: Elementary Secondary Education;
Resource Teachers; Consul tants; *Precision Teaching:
sDiagnostic Teaching: Student Placement: +Decision Making;
*Student Evaluation: Models: :

IDENTIFIERS: *Currfculum Based Measurement;
Program Modification;

DESCRIPTORS:

*Data Based

EC 142244
Reading and the Learning Disabled Student: Where Are We?
What Can We Do?
French, Joyce N.: Cozzi, Peg
Education Unlimited v3 n4 p6-8 Fall {981;
EDRS: NOT AVAILABLE “
DOCUMENT TYPE: 080: 070;

1981-Fal 3apP.

Research {8 reviewed on the effectiveness of teaching
reading to learning disabled students, and procedures for
conducting curriculum based assessment are outlired. The
authors consider studies relating to the classification of
learning disabilities, the use of process orlented tests to
diagnose learning disabilities, and effectiveness of process
oriented training programs. It {s pointed out that
curriculum based assessment can yleld accurate evaluation of
s tudents’ reading skills and deficits and give some
indication of the direction reading {nstruction should take.
?om? evaluation and {nstructional alternatives are listed.

S8

DESCRIPTORS: +Learning Disabilities; *Reading Instruction:
+Student Evaluation; *Curriculum Gvaluation: Elementary
Secondary Education: Teathing Methods; Evaluation Methods:

EC200662
Norm-Referenced Tests:
Handicapped Students?
Fuchs, Douglas And Others
gExceptional Children v54 n3 p263-71 Nov {987;

Are They Valid for Use with

1987-Nov 9P,

UMt
EDRS: NOT AVAILABLE
DOCUMENT TYPE: 080: 142;
This study analyzed user manuals and technical
Supplements of 27 aptitude and achievement tests to

determine whether handicapped children were included in
development of the tests’ norms, {tems, reliability {ndices,
and validity i{ndices, Most test developers provided scant
evidence that their tests were valid for use with
handicapped students, (JDD) :

*+Testing Problems;

DESCRIPTORS: +*Norm Referenced Tests:

‘Test Manuals; +Test Validity; +Disubilities: Test Rellability
i Test Items; Test Construction; .chievement Tetts; Aptitude
Tests; Elementary Secondary Education;

EC190318

Curriculum-Based Assessment of Progress toward Long-Term and
Short-Term Goals.

Fuchs, Lynn S.; Fuchs, Douglas

Journal of Special Education v20 n! p69-82 Spr 1986;
1986 -Spr 14P.

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080; 070:

The meta analysis explored how measuring special
education student progress toward long-term vs. short-term
goals affects achievement outcomes. Results indicatel that
when progress toward long-term goals was measured, unbiased

sizes were higher than on probelike outcomes: when
toward short-term goals was measured, the reverse
(Author/D8

effect
progress
was true.

CESCRIPTORS:
*Outcomes of
Educational Objectives;
Academic Achievement;

IDENTLIFIERS: *Curriculum Based Assessment;

+*Disabitities; Elementary Secondary Education;
Education: *Evaluation Methods; +Student
Meta itnalysis; +*Student Evaluation:

EC212325
Zffects of Alternative
Currfculum-Based Measurement.
fuchs, Lynn S, And Others
Exceptional Chiidren v55 n5 pd429-38 Feb 1989:
UMI .
EDRS: NOT AVAILABLE
DOCUMENT TYPE: 080; 142

Goal Structures within

1969-Feb 10P.

Thirty teachers were assigned to a
dynamic-goai or static-goal curriculum-based measurement
group, or a control group. Results with thelr 60
mildiy/moderately handicapped students showed that dynamic
goal teachers {ncreased goals more frequently and employed
more ambitious goals, ahd their students had better content

mastery than the others. (Author/JoD)

special education

DESCRIPTORS: +Disabilities; +Student Evaluation; +*Evaluation
Methods; sStudent Educational Objectlives; Outcomes of
Education; Mastery Learnlng: Special Education Teachers:
*Behavioral Objectives: Elementary Secondary Educaticn
IDENTIFIERS. *Curriculum Based Assessment;

Assessment

*Dynamic
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EC214974

Effects of Currfculum-Based #easurement on Teachers’
Instructional Planning.

Fuchs, Lynn S. And Others

Journal of Learning Disabitities v22 ni p51-59 Jan {989;

1988 -Jan 9P,

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080; 142

The study assessed effects of computer assisted or
noncomptiter assisted curriculum-based measurement (CBM) on
the instructional planning of 30 special education teachers.
After 12-15 weeks, analysis indicated no differences between
the CBM groups but compared to a contrast group, CBM
teachers used more specific ¢oals and monitored student
programs more frequently. (Author/DB)

DESCRIPTORS: *Disabilities: *Instructional Design;
*Diagnostic Teaching: Computer Assisted Testing: Special
Education Teachers:; Teaching Skilts; Goal Orientation: Student
Educational Objectivas: Elementary Secondary Education;
Instructional Effectivenaess; *Instructfonal Design

IDENTIFIERS: *Curriculum Based Assessment

EC210460

Conducting Curriculum-Based WNeasurement with Computerized
Pata Collection: Effeots on Ffficlency and Teacher
Satigfaction,

Fuchs, Lynn §. And Others

Journai of Spsecial Education Technology v9 n2 p73-86 Win
1988; 1988-wWin t4p.

UMl

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 08B0: 142

The study assessed the efficiency of and teacher
satisfaction with collection of student performance data by
computers. The 20 speci{al education teachers spent less time
fn measurement and evaluavion and were more satisfied when
data,  were collected by computers. However, students spent
more time in measurement with computer data collection.
(Author/DB)

DESCRIPTORS: *Disabilfties: #Computer Assisted Testing:
*Student Evatuation; *Teachsr Attitudes; +Efficiency;
Elementary Secn~Zary Education

EC181129

Psychoaducational Testing: Turn Out the Lights, the Party’s
Over.

Galagan, James E.

Exceptional Children v52 n3 p288-99 Nov 1985; 1985-Nov 12P.

NOTE: Spectal 1ssue: Curriculum Based Assessment.

UMt

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 030; 055;

The earticle examines the legal probiems associated with
standardized testing itnstruments and their use and the legal
imperative for using curriculum-based measures in special
education evatuation systems. (Author/CL)

*DESCRIPTORS: +Disabitities; +Student Fraluation; +Legal

Problems; <«Standardized Tests: Elementary Secondary Education
Evaluati{on Methods: Spoctal Education:; Curriculum;

IDENTIFIERS: *Curriculum Based Assessment:

EC181125

An Application of Currfculum-Based Assessment: The Use of

Direct and Repeated Heasurement.

Germann, Gary: Tindal, Gerald

Exceptional Children v52 n3 p244-65 Nov 1985: 1985-Nov 22pP.
NOTE: Special Issue: Curriculum Based Assessment.

umi

EDRS: NOT AVAILASLE

DOCUMENT TYPE: 0BO; 143:

A model of special education based on the use of a direct

and repeated measurement and evaluation system for
developing effective educational programs is described. Two
separate studies are {nctuded, presenting student outcome
data at both the individual and system level, for academic
and social behaviors. (Author/CL)

DESCRIPTORS: +Disabitities: +Models; +Student Evaluation:

*Evaluation Methods: +*Measurement Techniques; Elementary
Secondary Education: Special Education:

IDENTIFIERS: *Curriculum Based Assessment:

EC181121

A Personal View of Curriculum-Based Assessment.

Gickling, Edward E.; Thompson, Verlinda P.

Exceptional Children v52 n3 p205-18 Nov 1985: 1985-Nov 14Pp.
NOTE: Special Issue: Curriculum Based Assessment.

uMmi

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 08O0;

Curriculum-based assessment (CBA) 1is based on three
themes: 1) currfculum provides the most basic and
meaningful avenue for classroom assessment: (2) curriculum
places explicit demands upon the learner; and {3) curriculum
must be controi’led for academic success. Research has shown
CBA affective in promoting good classroom performance,
especially wilh matnstreamed, 1low-achieving children and
those with attention deficit disorder. (Author/CL)

DESCRIPTORS: +*Disabitities; +Student Evaluation; ¢Evaluation
(cont. next page}
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Methods; Elementary Secondary Education; Curriculum;

IDENTIFIERS: #*Curriculum Based Assessment;:

EC1921S80

Curriculum Baosed Assesszent: A Primer.

Hargis, Charles H.

1987~ 114p.

Charles C Thomas, 2600 South First St., P.0. Box 4709,

Springfield, IL 62708-4709 ($16.75).

EDRS: NOT AVAILABLE
REPORT NO.: ISBN-0-398-05288-3
DOCUMENT TYPE: 010; .
The book describes the concepts underlying
curriculum-based assessmont (CBA), 1liustrates {ts use, and
c”fers suggestions for implementaticn of CBA with learning
disabled and 1low-achieving students. Chapter titles and
salected subtopics are as follows: ({) ""Central Concepts’’;
27 "®"Success or Challenge’’ {(why faflure fails, the
objective of CBA):; (3) *""Assessment that s Curriculum
Based’’ (related terms, types of tests, test relevance): (4)
“"Instructional Levels &and Rates in Reading’’ (repetition
rates, repetition at the {nstructional level);: (5)
+ ""Instructional Levels and Rater. fn Arithmetic’’ (repetition
rates, concreteness and meaningfulness):; (6) "“Instruction
with Assessment’’ (assessmont of word identificatfon skiils,
general assessment): (7) ®""rhe Preparation and Selection of
Materfals’’ (direct assessment, prepsring reading material,
providing adequate repetition of words, skills teaching,
arithmetic activities); (8) ""Idantifying Learning Disabled
Students’’; (9) ""Other Assessment Concerns’’ (proficiency
tests, purroses or tests): ""Administrative Support for
CBA’’ (group {instruction, record keeping, grading, teacher
evaluation, handling mainstreamed students): (10) ""Teacher
Trainirg’’ (coursework, fi1e1d experience, suparvising
tsachers). (JwW)

DESCRIPTORS: +Learning Disabilities: *Educational Diagnosis
*S tudent Evatuation; +Diagnositic Teaching; Low Achievement:;
Identif ication: Media Sefection: Elementary Educatfon:
Instructional Development; Reading Instruction; Mathematics
Instruction; Teacher Education; Individualized Instruction;

IDENTIFIERS: *Curriculum Bassd Assessment:

EC191724

Curriculum-Based Vocational Assessment: A Viable Response to
a School-Based Service Uslivery lssue.

Ianacone, Robert N.: Leconte, Pamela J.

Career Developmant for Exceptional Individuals v n2
pi $3-20 Fall 1986:; 1986-Fal 8P.

UMI

EDRS: MOT AVAILABLE

DOCUMENST TYPE: 080;: {41

Service delivery i{ssues leading to the development of

Curricuium Based Vocational Assessment {CBVA) are reviewed:
efght key steps (in the form of 38 questions) to CBVA
implementation are f{dentified. Intrinsic benefits such as
maximizing the impact of assessment data on curriculum are
noted. (DB8)

DESCRIPTORS: sDisabilities; tvccational Evaluation:
+Delivery Systems;: *Vocational Education: *Evaluation Methods
*School Districts; Student Evaluation; Career Development:
Interdiscip!inary Approach; Individualized Education Programs
Secondary Education:

IDENTIFIERS: *Curriculum Based vocational Assessment (CBVA):

£C202426

The Effectiveness of Spacial Education: A Time Series
Analysis of Reading Performance 1in Regular and Special
Education Settings.

HMarston, UDouglas

Journal of Special Education v21i nd4 pi3-26 Win 1987-88:
1988-Win 87/ 14P.

EDRS: NOT AVAILABLE

'DOCUMENT TYPE: 080: 142

The {mpact of regular and special education on 1t
learning-disabled children {n 4th-6th grade was studied by
analyzing their slope of improvement on curriculum-based
measures of reading scores. A time series analysis indicated
that daily reading instruction in a resuurce room was a more
effective interventfon than regular educatfon. (Author/JpD)

DESCRIPTORS: +Learning Disabiiities; +Special! Education:
*Instructional Effectiveness; sOutcomes of Education; *Reading
Achievement; *Achievement Gains; Reading Tests; Reading
Improvement; Trend Analysis; Elementary Education;
Mainstreaming: Intervention, Resource Room Programs; Teaching
Methods

IDENTIFIERS: Time Seri{es Analysis; Curriculum Based
Assessment

EC181126

impiementing Curriculum-Based Measurement {in Special and
Regular Educatfon Settings.

Marston, Douglas: Magnusson, Deanne

Exceptional Children v52 n3 p266-76 Nov 1985: $985-Nov 1{1{P.

NOTE: Special Issue: Curriculum Based Assessment.

UMI

EDRS: NOT AVAILABLE

DOCUMENT TYPE: 080; 143;

Two studies document the benefits of implementing cB8M
(curriculun-based measurement) {n both special and ~egular
education vettings. In Study 1 CBM Is demonstrated to be a
valid and .eliable measurement system that aids teacher

(cont. next page)
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decisions regarding student placement, progress. and
intervention effectiveness in an elementary schcol. Study Il
out!ines its i{mplementation in a resource program serving
1,100 miidly handicapped children. (Author/CL)

“ DESCRIPTDRS: +Mild Disabilities: #sRescurce Room Programs;
*Curriculum; *Evaluation HMethods: Elementary Secondary
Education; Program Implemenrtation; Program Effectiveness:

IDENTAFIERS: sCurricuium Based Assessment;

EC170918

Curriculum-Based Measuremert: An Alternative to Traditional
Screening, Referral, and Identification.

Marston, Douglas And Dthers

Journal of Special Education vi8 n2 pil0S-17 Sum 1984;
1984 -Sum apP.

EDRS: NOT AVAILABLE

DDCUMENT TYPE: 080; 143;

. Students (N=147) referred for Special education
. evaluation by curriculum-based and traditfonal methods were
compared. Numbers referred through each mathod were similar.
Academic achievement was almost the sole criterfon in
teacher referral and Ss referred through weekly achievement
measurements were as likely as teacher referred, Ss to
demonstrate aptitude-achievenent discrepancies. (CL)

DESCRIPTDRS: +tLearning Disabilities; *Referral; *Handicap
Identification; ¢Evaluation Methods: Elementary Education:

Models; *
’

£EC191125

A Curriculum-Based Vocational Assessment Procedure:
Addressing the School-to-Work Transition Needs of Secondary
Schools.

Porter, Mahione E.: Stodden Robert A.

Career Development for Exceptional Individuals v9 n2
p121-28 Fall 1986: 1886-fFal 8pP.

UMI

EDRS: NDT AVAILABLE

DOCUMENT TYPE: 080; 141;

curriculum-based vocational assessment procedures as
implemented in the United States Department of Defense
Dependents Schools in Germany are assessing a match of
handicapped students’ {nterests and strengths in terms of
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